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ABSTRACT 

This  language-through-literature  program  is  designed 
to  be  used  as  a  native  language  program   (language  arts/reading 
readiness),  as  a  second  language  program,  or  as  a  combined  native  and 
second  language  program  in  early  childhood  education.  Sequentially 
developed  over  the  year  and  within  each  unit,   the  program  is 
subdivided  into  14  units  of  about  two  weeks  duration  each.   Each  daily 
lesson  is  15  to  20  minutes  long  and  is  planned  for  maximum 
participation  by  children  and  a  high  degree  of  individualization.  The 
two  volumes  include  130  lessons  focused  around  12  selections  of 
childhood  literature,   5  lessons  of  language  arts  activities  for 
special  occasions  such  as  holidays,  and  about  15  review  lessons.  The 
make-up  of  each  story  unit  provides  an  introduction  outlining  the 
rationale  and  aims  of  the  unit;   suggestions  pertaining  to  the 
particular  unit,  such  as  illustrations,  sound  effects,   and  realia; 
the  text  of  the  story  and  the  text  and  music  of  the  related  songs  and 
games  in  English,   Spanish,  and  Chinese,  with  samples  in  French, 
German,  Japanese,  and  Portuguese;  daily  lesson  plans  providing  the 
structure  necessary  for  language  development  and  maximum  freedom  for 
the  teacher;   a  set  of  slides;   and  a  set  of  master  tapes  in  English, 
Spanish,  and  Chinese.  (HOD) 
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GENERAL  INTRODUCTION 


The  Language- Through-Literature  curriculum  is  for  children; 
for  young  children  no  matter  what  their  background  -  rich,  poor,  of 
varying  socio-economic,  cultural,  linguistic  or  racial  background. 

Throughout  the  primary  and  secondary  school  years,  language 
learning  and  subject  matter  acquisition  (content  areas)  conflict  or,  at 
least,  compete  with  each  other  for  the  school  day's  time.    The  more 
time  is  spent  on  improving  the  child's  language  (be  it  its'  first  or  second 
language),  the  less  time  remains  for  math,  science,  history,  etc.  Only 
in  early  childhood  is  there  little  or  no  conflict;   language  and  language 
development  is  the  subject  matter  (content  area)  for  the  young  child. 
This  may  be  his  native  tongue,  or  it  may  already  be  a  second  language. 

Language  has  been  defined  as  the  skill  of  communicating  facts, 
thoughts  or  ideas.    There  is  no  known  shortcut  to  skill  learning  but 
practice       long-time  extensive,  intensive,  and  repetitive  oral  practice. 
Yet,  there  is  no  better  chance  for  success  than  motivation  -  •  the  desire 
to  do  something  because  one  wants  to ;    the  desire  to  find  out  and  to  know 
because  one  wants  to. 

Can  language  practice  remain  intensive  yet,  at  the  same  time,  be 
motivating  in  content?    How  can  repetitive  practice  be  presented  so  that 
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motivation  remains  high  at  all  times?    What  is  meaningful  and  of  value 
and  significance  to  young  children  regardless  of  language,  ethnic,  racial, 
cultural  or  socio-economic  background  ? 

Stories  with  literary  merit  can  provide  the  answer  for  young 
children.    Children's  literature,  specifically  high  quality  early  child- 
hoo'd  literature,  with  its  dual  stimulus  of  meaningful  language  and  super- 
ior illustrations,  when  supported  by  and  correlated  with  music  and  song, 
can  captivate  all  children  and  motivate  them  into  oral  expression  and  sti- 
mulate their  intellect.    Children's  literature  can  stimulate  children  to 
use  language  for  what  it  really  is  -  -  a  vehicle  for  communication  not 
only  of  facts,  but  especially  of  thoughts  and  ideas,  either  in  oral  (spoken) 
or  graphic  (printed)  form  . 
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A  LITERARY  LANGUAGE  PROGRAM  -  FOR  WHOM? 

* 

The  Language-Through-Literature  Program  has  been  designed, 

tried  and  used  in  a  variety  of  bilingual  and,  also,  nnonolingual  settings. 

It  can  be  used  in  any  one  or  any  combination  of  the  following  situations: 

L       As  a  Native  Language  Program  (Language  Arts /Reading 
Readiness); 

(a)  in  English  for  children  to  whom  English  is  the  native  tongue, 

(b)  in  Spanish  for  children  to  whom  Spanish  is  the  native  tongue. 

(c)  in  Chinese  for  children  to  whom  Chinese  is  the  native  tongue. 

(d)  in  any  other  language  (French,  German,  Japanese,  Por- 
tugese, etc.)   for  children  to  whom  this  particular  lan- 
guage is  their  native  tongue. 

II.      As  a  Second  Language  Program: 

(a)  in  English  for  children  to  whom  Spanish  is  the  native  ton- 
gue (ESL) 

(b)  in  English  for  children  to  whom  Chinese  is  the  native  ton- 
gue (ESL) 

(c)  in  English  for  children  to  whom  any  other  language  is 
their  native  tongue  (ESL) 

(d)  in  Spanish  for  children  to  whom  English  is  the  native  tongue 
(SPFL) 
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(e)  in  Chinese  for  children  to  whom  English  is  the  native 
tongue  (CHFL) 

(f)  in  any  other  language  (but  English)  for  childl*en  to  whom 
English  is  the  native  tongue  (FL) 

As  a  combined  Native  Language  and  Second  Language  Program: 
Depending  upon  the  language  and  ethnic  background  of  the 
heterogeneous  classroom,  the  Language-Through-Lriterature 
curriculum  can  be  carried  on  as  a  "mixed  program^';  the 
language  emphasis'  will  be  shifted  in  accordance  with  what- 
ever the  target  languages  of  the  various  groups  in  the  class- 
room might  be. 


PROGRAM  ORGANIZATION 


The  Language-Through-Literature  curriculum  is  a  language  as  well  as 
language  arts  progrsum  for  early  childhood. 

1.  It  is  a  planned  and  generally  structured  program  with  overall 
programming  for  the  entire  year;  yet  it  retains  developmental 
freedom  throughout. 

2.  It  is  subdivided  into  14  units  of  about  two  weeks  duration  each, 
sequentially  developed  over  the  year,  and  sequentially  develop- 
ed within  each  unit,  with  a  basically  reoccurring  pattern. 

3.  Each  daily  lesson  is  of  15  to  20  minutes  duration,  and  has  been 
planned  for  maximum  children's  participation  and  a  high  degree 
of  individualization  within  the  conventional  classroom  setting. 

4..    Each  separate  lesson  has  a  definite  aim  in  mind,  and  arises 

logically  out  of  previous  lessons.  It  reviews  old  knowledge,  intro- 
duces new  elements,  and  lays  foundations  for  the  next  day's  lesson. 

One  year's  curriculum  in  the  Language-Through-Literature  Program 

includes: 

1.  Approximately  130  lessons  focused  around  12  selections  of  child- 
hood literature. 

2.  Approximately  5  lessons  of  language/ language  arts  activities  plan- 
ned for  special  occasions  such  as  holidays,  etc, 

3.  About  15  review  lessons  of  previously  presented  material. 
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The  make-up  of  each  of  the  12  story  units  is  as  follows; 

1.  Introduction  outlining  the  rationale  and  aims  of  the  unit  in  terms 
of: 

A.  Literature 

B.  Language 

2.  Suggestions  pertaining  to  the  particular  unit,  such  as  Giant  Book 
illustrations,  sound  effects,  realia,  etc, 

3.  The  text  of  the  literary  story: 

A,  In  English 
B-     In  Spanish 

C.  In  Chinese 

Samples  in  French,  German,  Japanese,  Portuguese 

4.  The  text  and  the  music  of  the  story  related  songs /games : 

A.  In  English 

B.  In  Spanish 

C.  In  Chinese 

D.  Samples  in  French,  German,  Japanese,  Portuguese. 

5.  The  Daily  Lesson  Plans  averaging  ten  per  unit.    These  contain 
minimal  instructions  in  order  to  meet  two  needs: 

A,  To  provide  structure  necessary  for  language  and 
language  development; 

B.  To  provide  maximum  freedom  for  the  creative  teacher. 
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The  daily  lesson  plans  are  presented  in  English;  the  language 
patterns  listed,  are  also  stated  in  English.    Corresponding  lan- 
guage patterns  for  Spanish  or  Chinese  (or  any  other  language) 
can  be  readily  taken  from  the  texts  of  the  literary  stories  and 
from  the  songs  in  Spanish  or  Chinese  (or  any  other  language), 
and  written  into  the  Daily  Lesson  Plans  as  appropriate. 

6.  Set  of  Slides  for  the  literary  story.  These  slides  should  not  be 
used  in  class  since  they  are  not  a  substitute  for  the  Giant  Book 
illustrations.  The  slides  serve  to  aid  the  teacher  when  making 
up  a  Giant  Book  of  her  own. 

7.  Set  of  Master  Tapes  for  the  literary  story  and  story  related 
songs: 

A.  In  English 

B.  In  Spanish 

C.  In  Chinese 

Primarily,  these  tapes  serve  as  a  guide  for  the  teacher  when  pre- 
paring herself  for  a  new  unit.    In  addition,  the  recorded  versions 

I 

of  the  literary  stories  and  the  story  related  songs  can  be  used  as 
a  supplementary  (but  voluntary)  enrichment  program  for  the  children. 
Overview  of  Program 

See  Master  Chart  on  pages  following. 
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LITERATURE  AND  EARLY  CHILDHOOD 


The  Language-Through-Literature  curriculum  is  designed  to 
meet  a  multiplicity  of  requirements: 

1.  As  an  Early  Childhood  and/or  Primary  Program  (Pre-K  through 
the  Primary  Grades)  it  adheres  to  sound  psychological  principles 
of  child  development,  particularly  those  governing  early  child- 
hood.   All  encounters  with  learning,  and  all  strategies  of  teach- 
ing, therefore,  need  to  be  child  centered,  and  all  communica- 
tions must  be  meaningful  in  terms  of  the  children's  interest  and 
their  emerging  stage  of  intellect. 

2.  As  a  Readiness  Program,  capable  of  awakening  potentials, 
actualizing  beginnings,  and  laying  foundations,  it  takes  advantage 
of  the  children's  present  abilities,  their  dormant  powers,  and 

of  their  projected  future  knowledge  in  such  a  way  as  to  leave  be- 
hind a  residue  of  insights  and/or  knowingness  acquired  in  the 
learning  situations  which  can  become  foundations  of  later  learn- 
ings. 

3.  As  a  Language  and/or  Language  Development  Program   it  makes 
language,  in  its  best  and  fullest  sense,  the  focal  point  and  point 
of  departure  for  the  educational  experiences  of  the  children. 
Lingual  and  bilingual  competency  and  freedom  is  to  be  achieved 
within  the  context  of  significant  and  meaningful  (and  therefore, 
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motivated)  communication.     The  program  tries  to  adhere  to  sound 
linguistic  principles  of  sequencing,  progression,  gradation,  and 
reinforcement. 

In  order  to  maximize  the  daily  20- minute  program,  the  teaching 
efforts  of  the  Language-Through-Literature  program  concentrate  on 
those  curricular  areas  where  thoughts,  ideas  and  concepts  are  para- 
mount, yet  where  language  communication,  both  passive  and  active,  is 
also  engaged  in  by  the  children  the  most.    These  are: 

1*    Creative  story-telling 

2     Coordinated  music  and  songs. 

3.    Related  interaction  play  and  games. 

These  early  childhood  activities,  though  properly  child-oriented, 
also  are  largely  teacher -directed.    Teacher-directed  activities  are  good 
assurance  that  language  learning  and  language  development  will  take  place 
under  reasonably  '"controlled"  conditions  -  a  must  for  maximum  linguis- 
tic achievement  during  the  beginning  stages  of  the  language  learning  process. 
Literary  Story 

Perhaps  it  is  well  to  discuss  at  this  time  some  of  the  qualitative 
criteria  which  determined  the  selections  ol  the  individual  story  units. 
Since  the  Language-Through- Literature  curriculum  should  be  looked 
upon  as  a  sample  or  model  for  the  teacher  who  will  certainly  also  wish 
to  create  his  own  literary  program,  qualitative  choices  will  become  in- 
creasingly important. 
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Once  it  has  been  decided  that  the  high  quality  literary  picture 
story  and  its  many  variations  (telling  and  retelling,  dramatizations, 
role  playing,  puppetry,  musical  adaptations,  dialogue,  choral  responses, 
pantomime,  etc. )  should  form  the  central  language  theme  of  a  lesson 
unit,  a  survey  of  early  childhood  literature  then  leads  to  the  preselec- 
tion of  materials  according  to  certain  criteria  -  literary,  artistic, 
psychological,  educational,  and,  of  course,  linguistic.    Certain  elements 
should  be  looked  for  in  the  selection  of  the  stories: 

1.  The  story  has  to  be  worth  telling. 

2.  The  story  has  to  have  sound  emotional  and  psychological 
appeal  to  children  in  general  -  regardless  of  their  ethnic, 
racial,  or  socio-economic  backgrounds. 

3.  The  story  pictures  have  to  be  of  high  artistic  quality,  yet 
simple  and  '"telling",  since  the  visual  element  forms  the 
primary  vehicle  for  comprehension  and  subsequent  language 
communications.    Any  detail  which  may  lead  to  language  con- 
fusion and  distraction  must  be  eliminated. 

4.  The  story  has  to  contain  a  minimum  number  of  words  and 

a  maximum  number  of  consistent  pattern  repetitions  for  opti- 
mal language  learning. 

When  applying  criteria  such  as  these>  it  soon  becomes  evident 
that  even, the  very  best  of  controlled  vocabulary  stories  has  to  be  simpli- 
fied and  patterned  further.    Illustrations  have  to  be  enlarged  greatly 
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and  even  fine  pictures  have  to  be  devoid  of  all  detail  which  could  in  any- 
way confuse  the  specific  lingual  communication  -  yet  they  have  to  con- 
vey the  meaning  of  the  story  for  the  child  whose  oral  comprehension  is 
still  in  the  beginning  stages. 

To  be  a  literary  curriculum  of  merit,  this  method  of  intentional 
simplification  has  to  be  done  without  sacrifice  of  the  essence  of  mean- 
ings and  origixial  intentions  of  the  author  and  the  artist-illustrator. 

The  literary  selections  of  the  Language-Through-Literature 
program  follow  a  definite  developmental  sequence  both  linguistically  and 
psychologically.    As  language  unfolds  and  expands,  so  do  ideas  expand 
with  it.    Frequently,  a  longer  story,  more  difficult  in  ideational  and 
language  concepts,  follows  a  shorter  simpler  one,  in  a  kind  of  intentional 
ebb  and  flow  of  intellectual  challenge  and  concentration  followed  by  intel- 
lectual  rest  and  recapitulation. 
Songs  and  Games 

In  the  language  of  early  childhood,  ryhthms,  hums  and  chants 
are  universally  interspersed  with  children's  speech.    Children's  m^sic- 
in  forms  of  simple  rhythmic  melodies,  songs  and  chants  are  therefore 
incorporated  into  the  literary  curriculum  as  natural  carriers  of  language 
communication.      Songs  chosen  relate  closely  to  the  literary  selections, 
in  both  language  and  feeling,  and  they  support  language  learnings  through 
repetitive  rhythms  that  imprint  themselves  easily  on  the  memory. 
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The  intentional  method  of  simplification  without  qualitative  sacrifices 
is  also  applied  to  songs.    Repeated  observations  of  such  musical  experiences 
point  up  a  common  world  of  natural  rhythm  and  rhyme  shared  and  en- 
joyed by  all  the  children,  regardless  of  socio-economic,  ethnic,  lingual 
or  cultural  backgrounds- 

Often,  a  song  is  especially  created  to  highlight  language  patterns 
or  vocabulary  of  the  story  and  in  this  way  comes  to  reinforce  them  further. 
What  Little  Bear  says  to  Mother  Bear,  he  can  also  sing  to  her.    For  the 
non-lingual  child  and  for  the  second  language  learner,  music  and  songs, 
rythm  and  rhyme  provide  avenues  of  expression  and  opportunities  for  lan- 
guage reinforcement  which  are  perhaps  otherwise  unavailable- 
Play 

Play  is  the  natural  and  most  universal  element  basic  to  childhood 
learning.    Repeated  observations  support  the  oft  noted  unifying  force  of 
imaginative,  purposeful,  creative  play  and  its  immediate  effect  on  lingual 
freedom  and  fluency.    Intellectual  play,  social  interaction  play,  make-believe 
"realistic'"play,  dramatic  play-games  of  concept aalization,  association, 
perception,  readiness  -  all  these  become  avenues  for  motivated  learn- 
ing and  thus  make  possible  the  kind  of  natural,  active,  de  facto  social 
and  lingual  interaction  across  background  and  across  language  barriers, 
perhaps  not  available  through  other  avenues.    In  this  manner,  play  and 
games,  especially  selected,  support  the  literary  and  musical  themes, 
and  often  are  especially  created  to  highlight  and  reinforce  new  language 


learnings  or  other  emerging  readiness.    Thus,  for  example,  the  Giant 
(5x8  inches)  Matching  Domino  Games  bring  back  the  many  animal 
"friends"  encountered  in  the  literature,  and  in  the  Toy  Shop  Game  the 
same  animal  toys,  previously  brought  across  the  mountain  by  the 
famous  Little  Engine  of  story  and  song  (See  Unit  112)  can  be  bought 
and  sold. 

Original  Story  Presentation 

The  most  important,  most  exciting  and  most  provocative  part 
of  the  program,  however,  will  always  be  the  original  presentation  of 
the  literary  story.    In  fact,  '.he  success  of  the  original  story  presenta- 
tion may  well  determine  the  learning  success  of  the  entire  literary  unit, 
perhaps  of  the  entire  curriculum.    It  is  the  original  story  presentation 
which  forms  the  basis  for  motivation  to  communicate;   it  is  the  take  off 
point  for  all  future  learnings.    The  teacher,  and  experienced  story  telle 
will  wish  to  follow  a  few  basic  rules: 

1,    The  original  story  presentation  must  be  TOLD  AND  NOT  READ. 
The  simple  story  text  should  be  memorized  and  then  presented 
orally  in  the  true  tradition  of  the  story  teller  who  can  keep  his 
audience  spellbound  by  the  quality  of  his  presentation.    (In  addi- 
tion to  the  motivation  created  by  a  high-quality  presentation, 
memorization  is  also  the  only  assurance  that  the  carefully 
selected  language  patterns  are  used  with  no  deviations,  and 
therefore  no  confusion  for  the  language  learner). 


2.  The  successful  story-teller- teacher  will  place  the  children  so 
that  the  classroom  atmosphere  is  conducive  to  a  successful 
literary  story  experience.    An  intimate  setting  should  prevail, 
perhaps  best  by  seating  the  children  on  the  floor  in  a  semi- 
circle around  the  teacher  -  near  enough  to  give  a  feeling  of 
intimacy,  yet  sufficiently  spaced  apart  to  allow  children  to  get 
up  and  interact  with  the  story  if  the  original  presentation  calls 
for  such  activity. 

3.  The  Giant  Book  illustrations  (probably  14x17  inches  in  size) 
should  be  so  placed  and  used  that  they  are  easily  seen  by  all  chil- 
dren.   Since  the  Giant  Book  illustrations  serve  the  dual  objec- 
tive of  conveying  the  literary  as  well  as  the  language  (linguistic) 
meaning  of  the  story,  no  ''miss"  on  clear  visibility  can  be  tole- 
rated.   The  use  of  an  easel  is  suggested. 

Language  Readiness  and  the  Multisensory  Approach 

Multisensory  perception  is  the  central  and  unifying  factor  to  all 
childhood  learning.    Throughout  the  program,  focus  on  all  the  senses  is 
directed  at  giving  meaning  to  language  and  culture,  and  to  implement  this 
approach,  multisensory  tools  are  used  extensively.    These  involve  not 
only  auditory  and  visual  perceptions  but  also  the  other  perceptual  faculties 
of  touch  and  even  taste  and  smell,  thus  providing  for  a  multiplicity  of 
experiences  on  a  variety  of  levels  and  across  subject  matter  lines.  As 
a  result,  the  emerging  developmental  stages  of  early  childhood  are  brought 
into  active  interplay  with  specific  learning  situations,  as  they  present 
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themselves  in  the  development  of  bilingual  readiness  and  its  concomitant 
lingual  readiness. 

For  the  non-lingual  child  and  for  those  learning  a  second  language, 
identification  through  multis ens ory  approaches  provides  special  oppor- 
tunities for  total  comprehension  and  offers  alternate  avenues  of  learning 
perhaps  otherwise  unavailable.    As  a  result,  all  children,  therefore  come 
to  experience  the  vitality  of  language  as  a  means  of  communication  and  ' 
as  an  extension  of  the  senses,  for  relaying  ideas,  feelings,  thoughts, 
concepts,  and  facts. 

In  addition,  the  multisensory  approach  also  helps  to  throw  light 
on  readiness  in  general,  the  interrelatednes s  of  readiness  facets,  and 
their  relationship  to  the  bilingual  factor,  in  what  may  perhaps  best  be 
termed  multiple  readiness.     Along  with  bilingual  readiness,  the  children 
are  exposed  to  readiness  experiences  in  literature  including  dramatics, 
poetry,  and  oral  composition;  music,  both  pre-instrumental  and  vocal; 
the  full  range  of  the  sciences;  mathematics;   art,  art  appreciation  and 
color;  interpretative,  creative  and  folk  dance;  and  particularly,  pre- 
reading,  i.  e.  reading  readiness  leading  to  beginning  reading. 

Experience  points  out  that  the  programmed  two-week  units  arising 
out  of  each  original  literary  selection,  be  planned  in  breadth  and  depth 
to  lead  to  any  and  ail  areas  of  subject  matter  readiness,  yet  be  develop- 
ed naturally,  from  a  motivated  and  motivating,  child-oriented  point  of 
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view.    In  fact,  when  the  multisensory  approach  remains  central,  when 
the  child's  ernest  need  for  creative  play  is  respected,  when  the  aware- 
ness of  emerging  stages  is  consciously  tied  to  de  facto  learning  situa- 
tions, then  the  program  can  lay  foundations  for  any  subject  matter  -  in 
addition  to  language,  both  native  and  foreign  -  as  it  presents  itself 
through  readiness  in  Pre -Kindergarten,  Kindergarten  and  beginning 
instruction  in  Grade  1,  and  as  it  then  reappears  throughout  the  grades. 
Language,  Early  Childhood  and  Visuals 

In  the  Language-Through-Literature  curriculum  visuals  natural- 
ly play  a  central  and  unifying  role.    It  has  been  pointed  out  previously 
that  the  faithful  enlargements  of  the  picture  book  illustrations  (14  x  18 
inches)  must  convey  the  meaning  of  the  literary  story,  but  at  the  same 
time  they  must  also  fill  their  function  as  a  vehicle  for  language  (linguistic) 
communication  in  those  instances  where  oral  comprehension  is  yet  limited. 
Thus,  the  Giant  Book  illustrations  serve  as  central  points  of  departure  and 
retn"^n  for  every  bilingual  story  theme: 

The  children  can  step  up  to  (and,  in  a  way,  into)  the  covers 
of  the  Giant  Book  to  Pat  the  Bunny  with  Paul  and  Judy,  to 
create  footprints  in  the  snow  with  Peter  on  a  Snowy  Day, 
to  look  for  a  horse  with  Indian  Two-Feet,    to  Feed  The 

Animals  with  Zookeeper  Bill,  to  scale  the  Clunbing  Tree 

i 

with  Bobby  and  Betsy,  to  help  The  Little  Engine  That  Could 
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pull  the  toy  train  across  the  mountain,  to  feel  the  wind  as 
Down  Come  The  Leaves,  to  plant  and  water  The  Carrot  Seed, 
to  discover  the  bear  upstairs  when  Nobody  Listens  to  Andrew, 
to  hear  the  world  with  Muffin  in  The  Noisy  Book,  to  put  on  hat, 
coat  and  snow  pants  with  Little  Bear,  and  to  ask  what  is  inside 
the  egg  with  Bunny  in  The  Golden^Egg  Book. 

There  should  be  continued  interaction  between  the  children  and  the 
visuals,  and  vice  versa,  and  in  contrast  to  the  common  practice  of  using 
an  audio-visual  device  such  as  a  chart  or  a  film  for  ''one-way  only"  com- 
munication (from  the  teacher  or  the  tool  to  the  pupils,  with  the  children 
being  the  passive  recipients  of  information),  the  Language -Through- 
Literature  program  uses  all  tools  as  active  and  interacting  components. 

Thus,  the  Giant  Book  illustrations  become  the  focal  point  for  con- 
veying all  comprehension  of  unknown  concepts  and  new  speech  patterns. 
Once  basic  comprehension  has  been  established,  the  simple  artistic  illus- 
trations become  the  stimuli  to  which  the  children  respond  in  anticipated 
language  patterns.    The  visuals  take  on  a  life  of  their  own,  cutting  across 
language  and  other  barriers  in  a  shared  world  of  make-believe,  fantasy, 
and  childhood  imagination. 
The  Connection 

In  the  Language-Through-Literature  program,  children's  literatur 
supported  by  and  expanded  through  children's  pictures,  children's  music 
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and  children's  play,  becomes  the  vehicle  for  a  motivated  oral  language 
curriculum,  thus  also  laying  foundations  for  subsequent  motivated  ac- 
quisition of  written  language  of  literary  consequence. 

"For  at  least  twenty  centuries,  the  best  literature  produced  in 
the  western  world  was  presented  orally  to  audiences  of  many 
ages  and  social  levels.    And  if  it  is  true  that  great  audiences 
produce  great  artists,  then  the  audiences  of  such  literature 
must  have  penetrated  its  meaning  and  been  sensitive  to  its 
literary  merit;  there  must  have  been  some  route  of  interchange 
of  inspiration  continually  open  between  writers  and  audiences. 
From  this  it  does  not  follow  that  children  who  as  yet  do  not 
read  should  be  insensible  to  the  attractions  of  fine  literature 
when  it  is  appropriate  to  their  level  of  intellect,  imagination 
and  rhythmic  sense.    Before  a  child  is  able  to  read,  before  he 
is  able  to  cope  with  the  only  partially  systematic  English  gra- 
phemic  system,  he  has  the  need  to  come  in  contact  with  litera- 
ture: if  he  cannot  read,  he  can  surely  be  read  to'*  (Curriculum 
for  English,  Grade  1,  University  of  Nebraska) 

Since  the  Language -Through-Literature  curriculum  is  program- 
med sequentially  and  entirely  around  high-quality  children's  literature, 
the  children  are  exposed  all  throughout,  and  simultaneously  with  their 
language  related  activities,  to  a  complete  and  pre-planned  curriculum 
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in  children's  literature  for  the  early  childhood  years.    Readiness  for 
literature  in  general,  and  especially  for  high  quality  literature,  is  thus 
given  recognition  and  anchorage  at  the  very  same  time  that  readiness  for 
conununication,  both  bilingual  and  lingual  is  being  fostered.    In  this  way, 
children  in  their  earliest  school  years  are  given  a  literary  foundation  - 
stemming  from  the  oral  tradition,  and  offered  in  a  bilingual  *Vnilieu**  - 
to  serve  them  as  a  link  to  future  literature  studies,  whether  these  be  in 
English  Literature,  Foreign  Language  Literature,  or  both,  or  orally  or 
graphic. 

Whether  the  aim  and  purpose  of  such  a  curriculum  and  approach 
is  then  variously  for  the  enrichment  and  stimulation  of  intellectually  or 
creatively  gifted  children,  or  as  a  bridge  for  culturally  deprived  or  dis- 
advantaged children,  or  for  English-speaking  pupils  learning  a  foreign 
language,  or  for  non-English  speakers  learning  English;  or  for  a  com- 
bination of  some  or  of  all  of  these,  is  not  really  of  singular  or  prime 
importance. 

At  this  point,  perhaps  the  question  that  remains  to  be  considered 

is: 

What  is  the  line  of  connection  between  early  childhood 
development,  early  childhood  literature,  and  early  child- 
hood language  learning? 

Since  repetition  is  close  to  the  root  of  the  human  life  experience, 
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it  is  not  surprising  to  find  that  young  children,  who  are  instinctively 
close  to  life  forces,  use  repetition  also  as  their  own  instinctive  tech* 
nique  for  learning  in  early  childhood;  literature,  particularly  early 
childhood  literature  (which  includes  folk  tales),  also  employs  repetition 
as  a  literary  device  highly  appealing  to  children;  and  finally,  repetition 
reappears  once  again  in  language  as  the  essential  element  of  skill  acqui* 
sition. 

Let  us,  therefore,  now  examine  language  learning  in  its  relation* 
ship  to  early  childhood  and  to  early  childhood  literature  -  a  relationship 
upon  which  the  approach,  method,  and  techniques  of  the  Language -Through- 
Literature  curriculum  are  built. 
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REPETITION 
A    CONNECTING    LEARNING  LINK 


ERIC 


-  26  - 


LANGUAGE  AND  EARLY  CHILDHOOD  LITERATURE 


Some  basic  principles  underlying  early  childhood  education  are 
strikingly  similar  to  modern  methods  of  language  teaching: 

1.  Young  children  thrive  on  repetition,  imitation,  and  mimicry. 

2.  Young  children  learn  in  short  frames. 

Language,  be  it  English  or  any  other,  be  it  a  child's  **first*'  (so  called 
native)  or  **second"  language,  it  also  is  best  learned  in  this  way. 
Sequential  Steps: 

In  the  Language-Through-Literature  program  the  functional  use 
of  communication  is  accomplished  through  a  series  of  sequential  steps 
leading  from: 

1.  Receptive  Responses  (listening  and  listening/ comprehension  to 

2.  Active  Responses  (bodily  and/or  lingual  participation) « 

In  each  unit,  the  children  are  first  exposed  to  audio  stimuli  -  i.  e.  the 
live  presentation  -  supported  by  visual  stimuli.    Listening  and  listening/ 
comprehension  are  the  primary  goals  at  that  point.    Once  basic  compre- 
hension has  been  established,  the  children  responded  actively  either  in  a 
non-verbal  manner  through  object  or  bodily  movements,  or  in  a  verbal 
manner  through  audio  lingual  utterances.    The  active  responses  are,  at 
first,  imitative  (repetition,  mimicry)  and  eventually  creative  (replies, 
dramatizations,  etc.),  usually  moving  from  choral  responses  to  indivi- 
dual ones.    To  rephrase  it  in  outline  form,  the  sequence  of  communication 
may  be  shown  as  follows: 


(I)  Receptive  Responses 

(A)  Aural  and  Visual 

(B)  Comprehension 

(II)  Active  Responses 

(A)  Non-verbal  Responses 

(1)  Imitative  Responses 

(a)  Object  Manipulation 

(b)  Bodily  Movements 

(2)  Creative  Responses 

(a)  Object  Manipulation 

(b)  Bodil/  Movements 

(B)  Verbal  Responses 

(1)  Imitative  Responses 

(2)  Creative  Responses 

When  applied  to  ev^ry  literary  two  week  unit,  the  progression 
of  language  communication  from  the  unknown  to  th  e   known  (i.  e.  from 
hearing  to  listening  to  understanding,  to  acting,  to  speaking)  usually 
follows  a  series  of  sequentially  planned  steps:  (1)  story  telling,  (2)  ctory 
enactment,  and  (3)  story  expansions. 

Within  these  three  steps,  bilingual  communication  of  the  literary 
curriculum  is  accomplished  by  a  series  of  variations  on  the  themes,  pre- 
sented in  various  combinations,  such  as: 
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(1) 


Story  telling  and  retelling  - 


with  book  illustrations; 
with  recordings; 
with  music  and  songs; 
with  comprehension  checks; 
with  object  manipulations; 
with  puppets; 

with  feltboard  manipulations; 
with  choral  responses; 
with  child* book  interactions; 
with  child-song  interactions  etc, 

(2)  Story  enactment  and  re-enactment  • 

through  pantomime; 
through  puppets; 
through  role  playing; 
through  musical  adaptations; 
through  dialogue; 

through  first  person  transpositions; 
through  dramatizations,  etc. 

(3)  Story  expansions  and  theme  transfers  - 

through  songs ; 

through  dance; 

through  play; 

through  games; 

through  poems  and  chants; 

through  recordings,  etc. 

Since  all  language  learning  requires  repetitive  oral  practice,  one 
or  two-day  reviews  of  the  two  week  units  should  be  interspersed  through- 
out;  specific  story  themes  should  be  brought  back  especially  when  re- 
quested by  the  children. 
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The  Frame  WorV 

All  considerations  governing  langUage  communication  of  a  literary 
curriculum  are  fitted  into  the  Language -Through*  Lite  rata  re  Program 
through  the  DAILY  LESSON  PLAN.    It  provides  the  teacher  with  the 
overall  structure  and  suggested  techniques  for  each  day's  lesson.  In 
keeping  with  the  rationale  of  new  learning  arising  out  of  and  following 
from  known  elements,  each  lesson  presents  first  some  familiar,  then 
new  material,  and  concludes  with  familiarity  once  again.    The  DAILY 
LESSON  PLAN  therefore  consists  of  three  lesson  parts: 

1.  Warmup  Activity  -     usually  using  previously  introduced 
material  and  a  quick  language  pattern  review. 

2.  Center-of-Interest  Activity  -  using  a  new  story  theme  or 
a  new  variation  of  the  theme,  including  a  new  level  or  new 
step  in  language  and  literary  development, 

3.  Closing  Activity  -     using  summary  and  familiar  material. 

In  addit  ion,  the  DAILY  LESSON  PLAN  contains  three  main  information 
columns    pertaining  to: 

1.    Audio-Visual  Materials  such  as  the  Giant  Book,  musical 
instruments,  toy  objects,  puppets,  tape  recorder,  etc. 
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2.  Main  Language  Patterns  as  specific  terminal  goals  of  the  day*s 
lesson. 

3.  Teaching  Suggestions  as  to  method,  techniques,  or  approach. 
Repetitive  Practice  and  Motivation 

In  order  to  anchor  specific  language  patterns,  it  is  important 

that  the  children  engage  daily  in  some  repetitive  practices.  Whereas 

motivation  in  conventional  linguistic  pattern  practice  is  often  missing, 

commands  to  ••open  the  door"  for  Little  Bear  or  ••put  on  the  hat^'  for 
fi 

him,  or  to  ••walk  like  Indian  Two  Feet  or  like  Peter  on  a  Snowy  Day,  or 
to  ••jump^^,  ••run^^,  ••fly^^  like  a  rabbit,  horse,  bird,  will  evoke  past  story 
situations  and  make  all  commands  and  respective  responses  meaningful. 
^  This  also  means  that  in  spite  of  the  program •$  basic  dependence  on  oral 

communication,  one  can  still  reasonably  expect  a  specific  stimulus  to 
elicit  a  specific  response  or  a  certain  limited  range  of  responses,  even 
during  the  unexpected  give-and-take  of  a  dialogue  situation.    Here,  as  in 
all  teacher-pupil  exchanges  of  the  Language-Through- Literature  Program 
the  teacher   should  stimulate  or  cue  each  child  in  whatever  the  target 
language,  without  exerting  any  pressure.    The  children  should  be  encourag- 
ed to  participate  actively  according  to  their  abilities.    This  is  particular- 
ly important  for  the  withdrawn  and  non-lingual  child  of  any  background  who 
needs  a  choice  of  acceptable  non-verbal  responses;  and  perhaps  for  all  the 
English  speaking  children  learning  a  foreign  language,  and/ or  many  chil- 
dren perfecting  their  own  language:   as  their  minds  and  bodies  naturally 
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race  ahead  of  their  speech,  "actions  speak  louder  than  words",  i.e. 
an  action-response  often  preceeds  and/ or  accompanies  the  verbal  one, 
in  a  natural  sequence  from  listening-comprehension  to  action  and, 
finally,  to  verbalization.    Thus  a  child's  participation  sometimes  takes 
the  form  of  a  bodily  response,  sometimes  interaction  with  objects,  some- 
times mimicry  and  imitation  in  the  target  language,  sometimes  a  choral 
response,  sometimes  a  musical  response,  and  sometimes  a  creative 
response  in  the  native  or  target  language,  or  a  combination  of  any  of 
these.    In  such  a  manner,  all  children  can  feel  that  any  language  can 
communicate  ideas,  thoughts,  information,  and  feelings,  in  any  number 
of  ways . 

Because  repetition  and  recall  are  essential  elements  for  success- 
ful acquisition  of  language  skills  and,  when  properly  motivating,  are  also 
vital  characteristics  of  a  successful  early  childhood  program,  the  Lan- 
guage-Through-Literature Program   is  so  designed  that  the  language 
patterns  as  well  as  the  literary  story  characters,  i.  e.  the  children's 
story  "friends",  reappear  again  and  again,  both  horizontally  within  the 
daily  lesson  and  the  two  week  unit,  and  also  vertically  across  the  units 
throiighout  the  entire  year's  program.    In  this  manner,  the  linguistic 
repetition  and  recall  necessary  for  language  reinforcement,  become 
de  facto  meaningful  communication  {in  addition  to  remaining  a  literary 
experience  also),  rather  than  artifically  created  learning  material 
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structured  for  limited  purposes  and  supported  by  insufficient  motivation. 

Thus,  for  eriample,  a  language  item  like  "can  touch"  or  "can  walk" 
reappears  daily,  many  times,  within  one  specific  literary  unit,  in  a 
variety  of  forms,  and  is  used  and  manipulated  by  the  children  easily  a 
hundred  times  throughout  the  two  weeks  developme  nt^tl  sequence;  in  ad- 
dition, the  saune  item  reappears,  for  exaimple,  in  two  subsequent  literary 
story  units,  again  with  the  same  high  frequency.    Since  each  story  is 
regularly  expanded  by  two  or  three  songs,   each  of  these  central  language 
items  reappears  several  times  in  each  of  the  supportive  songs.  (See 
Chart).    By  its  very  nature,  a  song  once  introduced,  becomes  a  self- 
sustaining  independent  tool  for  repetitive  yet  motivated  language  practice 
because  of  its  powerful  impact  through  rhythm  and  melody,  making  mem- 
orization and  recall  easy. 

Similarly,  and  supporting  the  repetitively  reappearing  language 
patteriis,  the  literary  animal  characters  also  reappear  sequentially  and 
repetitively  in  both  story  and  song.    The  "bear"  for  exetmple,  in  addition 
to  his  daily  presence  within  the  two  week  story  unit,  reappears  in  six  of 
the  thirteen  story  units,  and  in  five  songs;  the  "rabbit"  reappears  in  four 
of  the  thirteen  story  units,  and  in  six  songs  and  games,  while  the  "bird" 
reappears  in  four  of  the  units  and  in  two  of  the  songs  and  games.  (See 
Chart) 
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Sequential  R 

eappearance  of  Some  of  the  Animal  Characters  In 

1 3  Story 

Themes 

Animal 
Character 

1     2     3    4  5 

6    7    8  9 

10     11     12  13 

Rabbit 

X  X 

X 

X 

Dog 

X  X 

Bird 

X  X 

X 

X 

X  X 

X 

Horse 

X  X 

X 

Bear 

X  X 

X     X      X  X 

Elephant 

X 

X  X 

Duck 

X  X 
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Sequential  Reappearance  of  Some  of  the  Animal  Characters  In 

Story  and  Song/Game 

Themes 

Number  of  Reappearances 

Animal 
Character 

in  13  Story  Themes 

in  Song/ 
Game  Themes 

Total 

Rabbit 

4 

5 

9 

Dog 

2 

3 

5 

Bird 

4 

2 

6 

Cat 

3 

2 

5 

Horse 

3 

3 

6 

Bear 

6 

4 

10 

Elephant 

3 

1 

4 

Duck 

2 

1 

3 
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Literature  and  the  Conventional  Language  Items 

While  literary  oriented,  the  Language -Through-Literature 
Program  also  introduces  all  of  the  conventional  groups  of  items  usually 
covered  in  beginning  language  instructions  (  and  language  arts  programs 
as  well)  such  as  greetings,  parts  of  the  body,  articles  of  clothing, 
colors,  foods*  family  members,  numbers,  animals,  etc.  (See  Chart ) 

Parts  of  Body:      Aural  comprehension  and  lingual  production  are 
constantly  yet  naturally  practiced  as  Paul  and  Judy  and  Muffin, 
to  refer  to  just  two  stories »  introduce  the  children  in  natural 
language  patterns  to  eyes,  ears,  face,  hair,  skin,  and  the  accom- 
panying songs  reinforce  and  expand  these  and  related  items  and 
patterns  further  to  other  parts  of  the  body  -  head,  foot,  hand, 
nose,  etc. 

Clothing:      Similarly,  language  patterns  pertaining  to  articles 
of  clothing  that  appear  in  Little  Bear  -  hat  coat,  snow  pants  - 
are  reinforced  and  further  expanded  through  the  actual  dressing 
and  undressing  of  a  toy  bear,  and  through  the  children's  own 
additional  clothing  -  gloves,  shoes,  etc. 

Food:    Introduction  of  food  items  such  as  carrots,  apples,  honey, 
fish,  bread,  meat,  water,  milk,  cheese,  eggs,  throughout  various 
stories,  is  again  reinforced  and  expanded  when  the  children  Feed 
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The  Animals  in  the  Zoo  story,  then  with  toy  foods  and  toy 
animals,  and  finally  in  actuality,  perhaps,  through  a  class 
trip  to  the  Zoo« 

Colors  are  first  introduced  in  the  fall  through  the  story  theme 
of  falling  leaves^  changing  from  green  to  red.  yellow,  and 
brown;  at  Halloween,  black  and  orange,  naturally,  are  brought 
in,  and  Christmas  and  winter,  supported  by  three  story  themes, 
reviews  all  these  colors,  adding  the  missing  blue  along  with 
winter  white.    Later  on,  Easter  time  and  a  related  story  theme 
set  the  scene  for  additional  audio-lingual  practice  of  old  and 
new  color  language  patterns,  supported  by  actual  color  mixing 
activities  -  that  is,  pink  out  of  white  and  red,  purple  out  of 
red  and  blue,  while  painting  Easter  eggs. 

Often  the  teacher  can  combine  two  or  more  groupings,  such  as 
clothing  and  color,  food  and  color  (such  as  Easter  eggs),  and 
even  parts  of  the  body  and  color  -  such  as  in  the  related  Easter 
song  "Pink  ears  are  listening;  Pink  eyes  watch  out;  Who  is  that 
peeking?    Is  there  any  doubt?'*  ,  referring  of  course  to  the  Easter 
Rabbit  with  his  basket  of  colored  eggs. 

Motor  activities  such  as  to  run,  jump,  ride,  climb  (up  and/or 
down),  put  on,  take  off,  stop,  go,  go  on,  walk,  paint,  sing, 
dance,  play  (the  drum,  for  example)  ,  touch  -  these  activities 
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Samples  of  Language  Item  Groupings 

in  Story  Theme  Units 

Sample 

Language 

Item 

Story  Theme  Units 

Group 

1    23456789  10  11 

12 

13 

1  Food 

XXX 

X 

X 

Clothing 

X  X 

Animals 

XX          XXXXX  XX 

X 

X 

Parts  of  Body 

XXX  X 

X 

X 

Colors 

X          X    X    X    X  XX 

X 

X 

Numbers 

XXX                X  X 

Family  Members 

X                 X    X    X    X          X  X 

X 

ERIC 


-  38  - 


in  their  many  different  forms  are  woven  throughout  the  stor/ 
theme  units  and  thus  provide  repeated  opportunities  for 
simultaneous  acquisition  of  language  and  concept  formation. 

In  this  manner,  children's  literature  -  in  addition  to  its 
own  inherent  values  -  rather  than  an  artificially  formulated 
teaching  structure,  teaches  and  practices  the  skills  of  lan- 
guage, native  as  well  as  second. 
Section  Summary: 

The  mastery  of  skills  can  thus  be  fused  to  meaningful  language 
usage,  while  the  young  child's  universal  love  of  motivated  repetition  is 
utilized  as  a  natural  teaching  device.    This  also  means  that  language 
learning  is  inseparably  linked  to  -  not  separated  from  -   thought  communi- 
cation, and  that  both  the  language  and  thought  patterns  are  of  a  high  order 
of  quality  and  that  they  remain  at  all  times  in  the  service  of  communica- 
tion of  content  of  significance. 

As  a  result,  the  Language-Through-Literature  curriculum  gives 
language  learning  its  natural  place,  not  as  ah  end  in  itself,  but  as  a 
powerful  vehicle  of  communication  within  the  spiral  and  cumulative  frame 
work  of  school  instruction. 

Finally,  it  needs  to  be  restated  that  this  curriculum  should  be 
looked  at  by  the  teacher  not  just  as  a  day-to-day  program  to  be  followed 
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rigidly^  but  rather  as  just  one  example,  one  technique  on  how  to  combine 
the  goals  of  a  literature  program  with  the  goals  of  language  learning  and 
language  development*    Eventually,  the  teacher  will  wish  to  select  from 
the  wealth  of  high-quality  early  childhood  literature  to  create  similar  pro- 
grams of  her  own. 
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PROGRAM  EXPANSION  THROUGH  TECHNOLOGY 


Ever  since  the  advent  of  the  language  laboratory  as  a  valuable 
instructional  tool  some  twenty  years  ago,  it  had  been  assumed  that  the 
systematic  use  of  electronic  instrumentation  was  limited  to  the  older 
student.    Until  only  recently,  it  was  believed  that  for  a  variety  of  reasons, 
neither  the  teacher  nor  the  pupils  in  early  grades  could  really  benefit 
from  microphones,  earphones,  tapes,  etc.    However,  observations  of  the 
use  of  electronic  tools  in  the  Bilingual  Readiness  and  in  many  other  projects, 
have  dispelled  any  such  assumptions. 

Today,  electronic  tools  suitable  to  the  children's  age,  can  and 
should  be  used  as  sensory  extensions.    Listening  stations  can  incorpor- 
ate cassette  recorders,  headphones  and  cartridge  tapes  with  recorded 
versions  of  the  bilingual  literary  stories  and  the  supporting  songs.  Those 
cartridge  tapes  should  be  made  available  to  the  children  shortly  after  the 
live  presentations  of  the  two  weeks  theme  unit;   they  will  bring  back  to  the 
children  -  -  as  they  group  around  a  table  or  lay  on  a  mat  -  -  language  ex- 
periences in  a  specific  content  which  would  otherwise  be  difficult  to  "recall'' 
in  the  classroom  at  will.    This  makes  possible  individual  recollection  (and 
reinforcement)  according  to  spontaneous  individual  desire  and  need  with- 
out imposing  the  conformity  or  time  delay  of  a  teacher-directed  review. 
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Pre-recorded  versions  of  the  stories,  sound  effects,  songs  and 
rhythms  should  be  used  as  planned  support  and/or  extensions  of  the  pro- 
gram activities  in  two  ways: 

1.     As  planned  supports  of  the  ongoing  program  activities* 
The  applicable  situations  are  referred  to  and  outlined  in 
the  daily  lesson  plans. 
2<     As  extensions,  either  scheduled  or  on  a  voluntary  basis, 
outside  the  daily  Language-Through-Literature  class 
activity.    It  is  suggested  that  taped  versions  of  the 
stories  and  songs  be  mads  available  to  the  children  for 
additional  voluntary  recall. 
The  children  will  be  eager  to  use  this  form  of  "repetition''  of  the 
program,  and  often  they  will  ask  for  it  as  the  first  spontaneous  activity 
upon  arrival  in  school  in  the  morning. 

Here,  the  children  have  an  opportunity  to  relive  the  various  ex- 
periences of  the  Language-Through-Literature  program  in  privacy.  They 
will  be  attentive  for  extended  periods  of  time  in  a  manner  of  relaxed  parti- 
cipation. 

It  is  suggested  that  the  media  specialist  should  be  consulted  and 
his  assistance  requested  since  many  opportunities  exist  to  expand  and 
enrich  the  Language -Through-Literature  program  through  technology. 
Most  schools  todiy  have  a  media  (audio-visual)  specialist  on  their  staff, 
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and  if  the  school  itself  does  not  have  such  a  staff  person,  he  is  certain- 
ly available  from  the  central  school  system.    Teachers  will  find  that 
the  media  specialist  assists  willingly  and  is  eager  to  help. 

While  it  is  not  new  to  record  children's  voices,  it  should  be 
remembered  that  the  preclusion  of  errors  when  recording  children  can 
be  import?nt  motivational  and  psychologically  constructive  strategy. 
Children  will  welcome  opportunities  for  recording  favorite  stories  and 
songs  through  techniques  of  ''I  say  a  line-  then  you  say  the  sajne  line 
after  me"  which  makes  possible  the  kind  of  good  recordings  that  en- 
hance the  children's  image  to  themselves,  to  their  classmates  and  to 
their  parents  and  their  teachers. 

All  technological  instrumentation  should  be  so  arranged  that  the 
children  themselves  can  handle  most  of  the  technical  function.  Today's 
five  and  six  year-olds  are  already  familiar  with  such  technical  communi- 
cation tools  as  microphones,  headphones,  walkie-talkies,  and  tape  record 
ers;   and  those  children  who  have  not  handled  such  tools  previously,  will 
demonstrate  a  high  degree  of  psychological  and  technical  readiness  to  do 
so.    Technical  readiness  today  exists  alongside  other  forms  in  much  the 
same  manner  as  bilingual  readiness  exists  along  reading  readiness,  num- 
bers readiness,  etc. 

As  electronic  tools  are  used  systematically  and  appropriately,  pas 
assumptions  regarding  the  limited  attention  span  of  young  children  will 
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have  to  be  revised.    Repeated  observations  have  shown  that  a  well  program* 
med  'Electronic  presentation  of  superior  quality  and  of  unquestionable  moti- 
vation, significantly  increases  the  children's  attention  span  well  beyond  ex- 
pectations.   Apparently,  the  kind  and  quality  of  children's  attention  depends 
largely  on  situational  factors;  therefore,  when  the  normal  and  customary 

classroom  disturbances,  distractions  and  interruptions  are  eliminated 
through  electronic  technology  (headphones),  the  children's  natural  curiosity 
will  focus  exclusively  on  the  specifically  selected  learning  items,  and  the 
attention  span  will  increase^ 

Properly  applied  technological  instrumentation  will  soon  point  to 
the  fact  that  children  are  ready  and  indeed  have  a  need  for  individual  learn- 
ing and  self'Study,    When  a  child  is  given  the  opportunity  to  relive,  at  his 
own  volition,  and  at  his  own  time,  and  in  the  privacy  of  the  electronic  com- 
munication system,  some  of  the  group  experiences  of  the  classroom,  then 
he  immerses  himself  uiiagiaatively  once  again  into  the  "reality"  of  the 
learning  experience  of  the  Language-Through-Literature  program.  Be- 
cause repetition  and  mimicry  -  fundamental  requirements  for  all  skill 
learning  at  any  age  level  -  are  also  the  natural  and  welcome  learning  aven- 
ues in  early  childhood,  a  well  programmed  electronic  presentation  of  su- 
perior quality  can  be  a  powerful  motivation  for  individual  self-study  and 
reinforcement  for  the  very  young  child. 
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Another  interesting  phenomenon,  and  confirmed  repeatedly,  is 
the  fact  that  in-grouping  ceases  completely  around  the  electronic  listen- 
ing station.    While  children,  in  play  or  at  work,  often  choose  close  friends 
to  share  a  work  table,  and  in  this  manner  tend  to  stay  group- bound,  the 
individual  and  private  aspects  of  the  headphones  apparently  need  no  other 
companionship  but  the  recorded  "living"  voice.    Thus,  the  children's 
spontaneous  reach  for  headphones  will  naturally  lead  to  entirely  mixed 
groupings  of  children  from  all  backgrounds. 

Teachers  today  are  well  aware  of  their  new  role  and  the  challeng- 
ing task,  and  of  their  new  relationship  to  the  world  of  Education  Technol- 
ogy;  being  aware  of  these  new  opportunities  and  responsibilities,  the 
teacher  snould  receive  adequate  help  and  training  in  order  to  be  able  to 
take  iullest  advantage  of  what  can  be  done.    Close  rapport  between  the 
technologist  and  the  educator  is  in  order. 
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SOME  EXTRA  DO'S  AND  DON'TS 


(1)  DON'T  RUSH! 

The  teacher  should  pace  the  speed  of  the  Language-Through- 
Literature  Program  in  such  a  manner  that  it  meets  the  needs  of  the 
children.    Sometimes  a  faster  pace  is  called  for  for  one  group,  while 
a  slower,  more  leisurely  pace  is  more  appropriate  for  another  group 
of  children. 

Generally,  however,  it  is  suggested  that  the  teacher  should  not 
rush  through  the  program  because: 

1.  Young  children  want  repetition.  They  love  and  thrive 
on  repetition  of  a  good  story  and  the  program  connected 
with  it, 

2.  Successful  acquisition  of  language  demands  a  great  deal 
of  repetition. 

It  is  obviously  Important  that  motivation  is  maintained  high  and 
this  is  accomplished  through  variations  of  the  various  repetitions  as 
indicated  in  the  Daily  Lesson  Plans. 

(2)  FELT  BOARD  ACTIVITIES 

Felt  board  cut-outs  should  be  prepared  for  every  unit.  This 
activity  gives  still  an  additional  dimension  to  the  Language-Through- 
Literature  program.    It  is  in  line  with  the  idea  that  children  like  repeti- 
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tion  when  presented  through  "variations.  ^' 

The  felt  board  cut-outs  should  represent  the  story  characters 
and/or  the  toys  as  they  appear  in  every  unit. 
HOW  TO  MAKE  A  GIANT  BOOK 

As  has  been  stated  previously,  the  quality  of  the  original  story 
presentation  will  determine  the  success  of  failure  of  the  unit  and  per- 
haps of  the  entire  program.    No  efforts  should  be  spared  to  make  it 
as  good  and  as  successful  as  possible. 

Since  the  first  presentation  of  the  literary  story  is  told  in  a 
language  which  the  children  either  do  not  yet  comprehend  at  all,  or 
which  they  comprehend  only  partially  (but  which  they  certainly  do  not 
yet  master)  the  picture  illustrations  must  convey  successfully  the 
meaning  of  the  oral  presentation  to  the  children. 

Not  only  must  the  illustrations  be  of  high  artistic  quality,  but 
they  must  be  simple  and  telling,  and  at  the  saane  time  they  must  be 
void  of  any  detail  which  may  lead  to  language  confusion  and/ or  dis- 
traction for  the  learner. 

A  set  of  slides  has  been  provided  so  that  the  teacher  may  pre- 
pare her  own  Giant  Book  illustration  if  she  chooses  to  use  the  literary 
story  units  which  are  incorporated  in  this  curriculum  as  samples. 
Each  slide  should  be  enlarged  so  that  it  fits  on  a  format  of  about  14'^  x 
17'\    It  can  then  be  traced  with  pencil  or  directly  with  felt  pen,  and 
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colored  in  later  on. 

If  the  teacher  wishes  to  prepare  her  own  literary  units,  it  is 
suggested  that  the  audio-visual  department  of  the  school  assist  her 
in  making  appropriate  enlargements  directly  or  indirectly  from  the 
literary  book  itself-    1  Is  may  be  accomplished  either  with  an 
opaque  projector,  or  by  first  making  a  pencil  copy  of  the  picture  on 
transparent  paper,  and  then  enlarging  it  by  means  of  an  overhead 
projector. 

It  is  suggested  that  oak  tag  be  used  for  these  Giant  Books 
since  they  will  be  handled  a  great  deal  by  the  children  throughout 
the  year. 
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THE  PROGRAM 


Unit  Objectives 
Unit  Suggestions 
Daily  Lesson  Plans 
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Unit  100 
Catting  Acquainted 


UNIT  100:      Getting  Acquainted 


Plans: 
Story: 
Songs: 

Realia: 


100-1  to  100-8 


S-101  Good  Morning  Song 

S-102  Good-bye  Song 

S-103  Thumbkin  Song 

S-104  Brother  John  Song 

Puppets 
Name  tags 


ERLC 
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Unit  100 


INTRODUCTION  TO  UNIT  100;   GETTING  ACQUAINTED 
LITERARY  REFERENCE  TEXT; 
None 

OBJECTIVES; 

1.  To  comprehend  and  produce  the  basic  language  patterns  of  the 
unit  (Daily  Lesson  Plans  lOO-l  through  100-8). 

2.  To  participate  in  the  activities  both  through  listening/comprehen- 
sion and  oral  responses. 

3.  To  be  able  to  sing  the  story  songs  either  chorally  or  individually. 

BACKGROUND  AND  SUGGESTIONS: 

This  first  ^^Getting  Acquainted^'  Unit  should  accomplish  exactly 
what  it^s  title  conveys.    Children  should  become  acquainted  with  the  teacher, 
with  their  new  puppet  friends  (Pancho  and  Ramona)  and  especially  with  each 
other. 

Since  Pancho  and  Ramona  (the  puppets)  will  reappear  through  the 
entire  Language-Through-Literature  curriculum,  it  is  important  that  they 
be  introduced  to  the  children  as  '^their'^  friends.     The  teacher  who  is  not' 
completely  familiar  with  puppet  techniques,  should  request  from  the  school 
system  Curriculum  Guides  on  Early  Childhood  or  reference  books  which 
provide  detailed  suggestions. 


-  56  . 


It  is  hoped  that  the  introductory  Getting  Acquainted  Unit  will  assist 
the  teacher  in  familiarizing  the  children  with  such  routine  activities  as 
roll  call,  good  morning  and  good-bye  practices,  contacts  with  other 
children,  the  use  of  name  tags,  etc, 


-  57  - 


4^ 

<0 


1 


a 
o 

CM 

o 


o 
o 

u 

p. 

to 


o 


o 
o 

o 
o 


O 

o 

O 


•i 


c;3  <ti 


O 


n4 

I 

O 

a 


i 


§1 

o; 

§1 


m! 

<1 


I 

-P 

CO  4^ 

a* 

§^ 


to  -p 

o 
o 

to 

CO 

•A 
•S 

-P 

to 
o 

u 

O 

o 


4^ 
O 

nJ 

4^ 

o 
o 

o 
to 

4:> 

a 

o 
o 


•0 


CO 

o 

CO 
4^ 

o 
o 

to 


o 

o 


4^ 

O 

1 

to 


o  ?!  xJ 

4^    O  rH 

tio  x: 
o 


AG  ^ 
X  +3  x^  ;h 


4^ 


CO 

o 


H  -H 
O  X 


4^)  H 

_  O 
to  ft  P 

4^  ft  J> 
O  .H 

ftci:: 

w  O 
4^,  -P 

O 
O  K  CO 
O  4^ 

CI  ^e  ;  q 

G  Oh 


d 

4^ 


ft- 

x; 

4^  r-i 

ft 

ft 


bO      .  . 


o 

o 


-P 

CO  M 


^  ^  4^    C!0  +3 

o  o  ji:  ft 

ctj  q  th  o  n 

cd  o  ft  o 

H       ft  01 

O  ft 

•  •  2 

00  '-"^  t.0  erf 

o  H  -H 

^  .H  <  4^ 
4J       ft  .H  O 

o  o  ^  o  ^ 

^  «H  O 

O  4J  <  H 
^   ft        C  C 
4^  a  M  E-'" 
O  xf 

O  to  .H  ^ 
^  • 

4^000 

H  O  00 

o  j::      o  o 

o  CO  ji; 

S  ^  <0  to 
O 

cd  'd  Xf  -H  ^ 

^  F\ 
CO  4^  t;  ^ 
cd  o 

ft  o  o  •> 

0)   ft  p,  ::5 

(i^  Tl  p 

O  ^  O  O  CD 

CO  o 

•       4^  ^  '4 

o       o  ^ 

4^  tH  4^  >a 

XJ  ^  c-}  O  O 

*H  CO    O  ^  '-'-X  t> 

^        t:>H  p 

o          x;  K!  r; 

H  >■>  O  p.^ 

<1)  'HfH  •^ 

•H  04^ 
CO  cj? 
f1  -P-H 
S 

ft  O 


rl  . 


^  C-r 
<^  P 

o 


Ml 


0. 


(D 
■P 

(U 


to 

(U 


(U 


CO 

CO 

u 

(U    C  4J 
H  -H 
O 

p* 

CO 

as 

4^ 


(U 

s 


CO 
CO 


§ 

XI 
O 


CO 

O 
4^ 


to 

a 

CO 

o 
u 


H  O 


(D 

Pi 
O  O 


.(1) 

A  43 


o 


.3 

x: 

CO 
Q) 
CO 

o 
o 

TJ 

d 

o 

x: 
o 


o 


o 

x: 

CO 


T5 
O 
CO 
CO 

O 

J 

o 


S 


C)  CO  5  o 


Si 


I 

CO 

o 

CO 
(D 


£5 

M 

qI 


to 

O 

to 


I 


•  o 


o 
x: 
o 

o 


•H      fr^  (T^ 

O  Q  Q  Q 

d  o  O  O 
o  o  o  o 

4^  O  O  C 


r-i 
CO! 


o 


o 


I 

o 
o 


Oh 


!  ^ 


to 

■p  o 

O 

o 


o 

r-t  ^ 


c  -p 

o 

-P  TJ 

w  u 

-P 

£0  O 

10  • 

c>  s:: 
o 


to 
o 


c  o 


r-1  U 

2  ^ 

Q  O  CO 
CO  ^ 


♦n 


o 

o 


E-<  to  1-1 


ERIC 


\ 


Hi 


O 
>> 

(4 
o 


3 

o 


>> 
I 

■  o 


K  U 


P3 


60  - 


1° 

:r:  o 
o  :x: 


CO  ^ 

o  o 

CO  H 

o  -H  :=) 

Pi  (0  o 

W  CO 

o  o 
P^-H  :::: 


^  Si 

H 


X2 


H 


I 

q  x2 

-P  -cj 

CO  ? 

o  ^ 


o 

CO 
G 

a 

CO 

c 


_g  -P  c 

t>  Ph  c 

ci 

o  o 


*H  -P 

00  to 
P 

b  -H 

P  P' 

o 

O 

U  >5 


:3 

p 

o  rii 
H 


P  l". 

O  O 

C  > 

P  a 


<  Ph 
4  r*^  CQ 


or 
»— 1 
I 

p 
o 

CO 


o 
o 


C3 

,1 


q  o 

CO  CO 
4^ 

O 

ti)  P,.tiO 
P   P.  P 

O  p  o 
to  p<  to 

H 

t 


Q   CD  ^ 

o  o 

O  ^ 

Q 

CO  O 

(0  +3  O 

CO  .H  O 

erf  o 

0  H  r::^ 

.  6« 

1  -6  8 
S  g  o 

H 

o   •  R 

^  CO. 

S  Q 

S  q  o 

CQ  3  o 

ti  ^ 

o  o 

o  o 
o 

S  p 

CO  O  03 

to  P^ 

a 

H  O 

CO  ♦ 

o  o 

o  w 

4J)  O 

P   CO  < 

O    W  Ph 

*P  ri 
o 

c:5 
o 
E-i 


P^ 


o 

4^ 

o 
o  o 


CO  oj 
P  Ph 

o 


CO 
CO 

C 


CO  (T^  Ch 


'V  CO 

Ei  r^::?  P 

ci  ^  o 


p 


4-3 

O 
H 

P; 


H 

Q 

f 

CO 


to 
o 


O  ro 

P^ 

P. 

pi  to 
o 

cv  a 

H 
J 

0^ 


SI 

CO 

tit' 
o 


1 


4J  O  a 
CO  -rj 


(D 


CO  (D 

0  cn  H 

<d  ;s  CO 


o  o 

CO 
•rl 

^  § 

a>  10 

o  ^ 
o 

•  o 

<^ 
O 

CO  • 

?-» 

CO 
o  , 

CO  +3 

to 

CO  .p. 


o 


O 

o 

0  o 
EH  CO 


o 

-P 

o 

4-3 

CO 


o 

a 

Q 
Eh 


o 
u 

r— I 
•H 


4:>  O 

c  a 
-P  o 


I 


I 

Ph 

CO 
+3 

o 
p. 

£ 


HI 
o 


H 

i 


Ht 


•  O 

O 

o  ^  o 

1^:)  o  ^ 

<0  H  iH 

td   O  -H 

«H  ^ 

•>  O 

cti  o  a 

7i  ^  O 

•  ^ 

O  O 
CO 


•H 


CO 


CO  'c:* 

CD  -H 
U  > 

CO  --cJ 
CO 

^  o  X 

-P  4^ 

+3  to 

5^  ^  ^ 

+3  -K  +3 

•Zj  4J  O 

o  o  o 
o  o  u 
u  to 

CO  tiO 

tiO 

^  -H 

rl  G 

^  Q 


o  0 

o 

4J  Ph 

w 

-i^  o 

?3  -p 

4-3  0; 
4^ 

0  -ri 

to 

to  3 
CO  H 

Ph 

1  O 

4J  O 

O  CO 


t— J 
o 

CO 

9  > 

a. 


o 
H 

•H 


p 
o 

to 

u 
o 


4^ 

.  0' 

■  o 
c 


1-^ 


O  O  -H 

rC    ^  +5 

o  o  o 


o 

o  ^  '  ' 
P  +:> 

4^ 


  _ 


4.-) 
O 


•fJ 

to 

c5 


O  4J  t> 


M  I 


Q 


+3 

O 

P. 


o 

CO 

>^ 
O 

+3 


o 

4^ 


o  o 

m 

CO  CO 

o 

^  o 

O  .H 

O  O 

q 

p  § 

3 

S  &■ 

CO  § 
H 

to 

S  5 
o  0 

•p, 

<  ^ 

4^ 

q  o 


4-> 

O 
Pi 

Ph< 


S 
PA 


to 

CO  o 
VI  CO 

o 

.o 

4J 


CO  O 


+3 

o 
p^ 

H  P^ 


o 


^  o 
:^  4J 

Q 

<  4J 

g  a 

-■^ 

to  a* 

CO  o 

+3 

Q 

Q 

+3 

H 

CO 

40  ... 

•H  >^ 

O  cj 

Pi  to 

o  q 


CO 

o 
o 

n  ?! 
tox; 
?^  o 

■H  ^1 
CO  4^ 

p' 


^1 


i 

o 


(D 
CG 

O     •>  < 

P. 

CO  o 


o 
^1 


9 


o 

>4 


Q 


o 


o  , 

4^  ^ 

o 

CO  ^  ri 

?:i-p.  ' 


U  M 


Is  ri  >5 

o  n 

ri  ^  ^ 

Q  C  ^ 

S  o  o 

ri  o 

Pi  CI 


o 

o 

4-3 
+3 

ri 


•H 

Pi  tij 
♦H 

a 

o 

ri  4-3 

11 


CO 


^5 


CO  CO 


u 

e 

4^ 

ri 
P. 


o 


ri^  SU 

Q  ^\ 
■A  ri 


to 

ri 
^  _> 

q 

U 

8 

>^ 

•H 

a 

ri 

0 

CO 

u 

ri 

CO 

ri 

0 

CtH 

G 

0 

CO 

CO 

&4  4^ 

0 

iH 

to 

ri 

rl 

H 

0 

0 

CO 

0 

'0 

CI 

1 

G 

-P 

B 

0 

0 

0 

•ri 

ri 

+3 

•H 

•H 

0 

.  ^ 

a 

4^' 

p. 

•\ 

•t-l 

U 

• 

ri 

0 

• 

> 

("> 

0 

ri 

Q 

c> 

r^i 

0 

• 

ri 

•n 

-P 

•H 

f? 

'J 

rH 

4.J 

"a 

2 

5  'o  i::; 
^  ^  < 

^  -P  H 
O  O 
P. 

CO 

><i  p4  C 

ii::^   CO  o 

4£  4^ 

4J 

H  P,  ri 

Pi 

4J  Th 
•H    G  CO 

•H   O  ri 

H  ri  G 
G  p, 

EH  G 


G  G 

^  H  ::; 
4J  ^  ri 

•H  ^ 

^  CO 
4^   CO  O 
•HOG 
Pf  ,'4 

to  CM 

'H  M 
rn  G 
G  -v  ^ 
4^  -T^  +3 

ri  -H 

p<ji:  r-4 

CO   >  • 

4^  O  CO  s-? 
ri    .  tj 


61 


4-> 


I 
t 


erIc 


^1 


M 
H 


P. 


+J  O 

'ri 

■p 

o  H 
o   «  o 

>:>  J'-a  H 

^-^^ 

c  oo  ^< 
c  ;i}  rj 
to  o 

to  '9  ^ 
q  o  rj 


i 
a 

H 

a; 
o 


8 

O 

o 


O 


CO 

•So 

CO  :::: 

^  fin 

rC    n  ^ 

^  •♦^ 
'S  S 'd 

o  o 
too  y 

O  cij 

o  q  w 

u  o 

o  u  ^ 

q  r-l  O 
•1^  -ri  p4 

j:^-;  c-:; 


9 


o 

CO 

I 

o 
o 

O 

-P 
•H 


-I 


o 

M 


O 
CO 


O 

o 
•a 


o 

0) 
-P 

x: 
-p 

^  o 

P  P 
S  § 

hH 

..  i  § . 

o  u  <3 


O 

Ph  O  H 


0) 


CO 
4J 


CO 
CO 


O  H 
4^  H 
O 

Eh  Ch 
O 

u 
o 

to 

(:J  G 

o 

•p  Q* 

O 

p  ^ 

^  o  . 
w 

rj  cn 

H  to 

-p 

o  o 

•p 

o 


-  62  - 


I 

o 

o 

1—4 
PI 


CO 

s 


0) 


u 

s 


1 

r-i 

I' 

CO 


1 


Q-  ^  2 

CO- 


I 


CO 

o 


p. 

M 


CO 


O 


4^ 

to 
U 
•H 
«H 

x: 
to 

.g 

o 

to 
to 

o 


to 

§ 

to 
to 
o 


<D 

to 

a 

O 

to 

<D 
CO 

o 

to 

U 


CO 
Q) 
CO 

O 

d  to 

o    ♦  ^ 

4^  O 


o 

o 


^  o  w 

S 

•vM  O  O 

Ih:  S  H 


o 
-p 

4^ 


I 

8 

O 

o 


c 


r-i 


CO 

o 

CO 

w 


O 

1 

o 
o 

o 

o 


o 

4^ 

O 

o 

s 

'3 


o 


O 


O 

o 

4^ 

O 

H 

4^ 

ERIC 


EH 


I 

O 

< 

M 
Eh 
Eh 

O 


1:1 

M 

M 


M 


63  - 


CO 


1 

o 
o 


g5 
a, 


o 


r/} 


CO 

o 
u 

o 


CO 

X  to 

<  O 
M  O 

0) 

P<H 
O  -H 

o 


O  r-i 

CO 

to 

75  o 

^  <!> 

O  c5 

■G  « 

o 

C  -H 

0 

73 


4^  ^ 
rH 

bO-H 

<TJ  CO 

+3  to 


to 

•H  X? 

o 
-p 

to 

to  -H 
•H 

CO 

CO 

•H  < 


CO 
•H 

G> 

O 
4^ 


r-l 

g  § 
55 


o  o 

.CO 

o  o 

^  -H 
O 

O  4^ 
to  C5 

to 

O  ^ 
O 

U  O 

>^ 
C 


H 


O  en 
cd  is; 

CO  •■ 

Xj  to 

o  jz; 
u  o 
Pi 

4^  o 

o  c> 

Pi  c 
'o 

4-3  Cj 

O  4^ 
CO 

r^  O 

rj  ^ 
a 

o  j:^ 

^  o 


ERIC 


CO  • 

4-3  CO  to 

O  cJ 

;h  o 

c  o 

'H  c: 

CJ  4^  to 

d  4^  r-I 

CD  O 


4^  • 

•H  to 

^  g 

4^ 


CO 

^  53 

PiO 

4^  ^ 

•H  E-t 
CO 

s 

to 

M 

^  O 

4^  rC 


0) 

u 


Cd  q 

XJ  o 
X  o 

4^  M 
P 

P 

r-" 

4-^  r-^. 

i3  ^ 

4— 
O  U 


cv 
o 

rH 
I 

CO 

td 
5^ 
o 

CO 


m; 
m; 

H 


o 

1^ 

CS3 
•H 
4^ 

Cd 


Cd 

t 

Oh 


to 
o 

CO 

o 


o 
o 


to 
o 

CO 

o 
o 

to  •» 

to  <:: 
^  o 

CO 

o  ;^ 

Eh  O 


XJ 


O 


5  § 


9J  X 


cd 


o 

to  - 

a  • 

o  o 

Di  CO 
CO  ^ 

u  R 

to 

(0  D 
CO  ^ 


CO 

O  CO 


o 


9 


"  EH 


C  O 

cd  cd 
o  o 


>5 

cd 

to 

bO 
cd 

43 

0 

3 
o 

•H 

U 
+3 

to 
•H 

o 

4^ 
O 

U 

o 

o 
cd 

o 

4^ 
O 

o 

u 

CO 

to 
o 

4^ 

o 


4-3 

to 

P 
hi 


-  64  - 


1 

o 
o 


o 


1 

§ 

r-i 

Si 

§1 


o 

M 
I 

CO 


tn 

a  cv 
;3  ) 

CO  ' 

^.  I  ^  0} 
O  fin  O  4^ 
CO  CO 

H  I 


O 
I 

CO 

si 

o 

CO 


0 

o 
o 

o 

CO 


.  g; 

O; 
I 
I 

! 

er|c 


ct5 


CO 


o 

U 


o 
o 

CO 


o 
( — I 

to  c3 

C3  +3 


>>C0 
O  w 


\ 

o 
o 
o 

w 

.g 

;^ 

o 

o 

o 

I 

o 


CD  ^ 

to  W  O 
o 

o 
o 


o 
o 

to  O 


O 

H 
O 
> 


r-i 
O  ^ 

o  o 


a 

o 

O 


O 


«  A^  «  >a 

o  j:^  ^ 

o  O 

,3  Jh  cr.  c; 

to  ^  r-t  H 

o  '  ■ 

-H  ^  ^ 

o  ja,  c  -P 

C>  p"  G  3 

P  O  c-i 


1^ 

S3  +^ 

O 

p4  to 

CO 

0)  ^ 

CO  o 

jr:  o 

CO  Q) 
H 

^  3 

o  o 

O  cd 


?  o 

H  S 
CD 

CO  +3 

o 

CO  ^ 

CO  o 

.o 

H  O 


+3 

CO 

c\J 
CJ 

H 

+^ 

o 
+^ 

o 

(0 

a 

a 

CO 

u 

H 
cd 

.a 


o 
o 


p  to 
o 

s  ^ 

-P 

P.  >: 

o  ^, 

>  ;h 

O  O 

H  > 

<  CO 


53 
o 

4^  • 

CO 

H  4^ 
rc;  4^ 

o  d 
P. 

o 


r3 


to 


13  o 

o 

1—' 

o  c 

o  o 


B 

O 
H 

CO 

^' 


EH 

si 

Si 
Pi 


Hi 


j::  o  o 

O  p 

CO  4^ 

CO  ci  CO 

f:!*"^  P4 


O  0) 


H 

O 
•H 


CO  4-3 

CO 
CD 
Jh 
P^ 


O   O  0 
H  ^ 
^  ^  O 

4-3  CO 
lo  B*  Q) 

^  4-3 


°  1^ 


c:^  CO 

CO  4J 

^ 
^ 

CJ  Ct-f  O 
4^  H 

r3 


00 


O  O 


•H 

4^ 

c3 


4^ 

o  rj  o 

O  Ph 

O   d  p. 

Eh  ^  CO 


(0 

S  CO 


•H 

4^' 


> 


53 


0  CO 

o 

u  ^ 

4^ 

g.g 

XS  >j 
•H  cd 

O  -P 

0 

CJ  4J 

^  r 

•^•^ 

o  o 

o 

cn 
o 

4^ 


o 

Cm 

4-3   o  ♦ 

X  H 
4-3    >i  CO 

O  O 

Ph 

■1   rJ  O 

^:  > 

O  .ri  C 
6-^  -H  O 


00 

o 


o 

rH 
I 

CO 

o 

CO 

o 

XS 

o 
o 

oi 

t 


•  65 


CO 


HI 

H 
H 


03 


J3 


s 

H 
O 


cd  o 

^  U 
tiO  P* 

Q 

H  CO 
cd  'H 

@  'C^  4^ 

WOO 
El  Xj 


P 

o 


3 


0 

4^ 

O 

CO 
•H 

CO 


CO  -H 


CO 

3 


p 
a 

^  -P  -H 

•p 

4£  CO 
zi  4^ 

o  o 

a 

CO  H 
0 

X  CO 
4^ 

?•*  u 


to 

P 

o 

CO 

o 


i 

o 
o 

O 


43 

O  Q) 
(d  Eh 


CO 

to 

4^ 
CJ 
O 

to 
o 
p 

i 


CO 

SI 

o 
1 

i 

CO 
4^ 

Pi 

CH 

o 

p. 

M 

an 

O 

B 

3 
to 


fd 


8 

u 
o 

60 

to 

CI? 
4^ 


I 

o 
o 

i-H 


a 
u 

CD 

a; 

i 


d 
o 
>> 

o 


U   K  W 


■ 

CO 

O  P-^  0  -P 

CO  CO 

o 

r-i  ^, 

1  a 

o' 

1 

o 

CO 


9 

s 


I 

O 
CO 


CO 
CO 

o 

B 


CO 

to 


CO 

o 
o 

Q 

EH 

O 

to  q 

O  c5 
CO 

.§  to 

CO 

-rf  q 
O  q 

O  r-J 


ERIC 


CD 
CO 


o 
o 


r.r: 

5^ 


H 

o 

CO 


o 
en 


B 


M 
I 

O 


T 
I 

H 


I 

8 
8 


O 

P. 

to 

1 

Pi 
O 

0  O 

O 

o  H 
El 


<  1 


Si 


CV 
\ 

H 
CO 

■p 

(1) 
p- 


Si 
PI 


Ml 


CO 

■P 


(1) 
(1) 
U 

x: 
■p 

o 
oo 

c;^ 

?^  • 

o  o 

x:  r-i 

O  ^ 

cd  .H 

Q)  CO 
m  O 

O  cd 

W  CO 

^  I 

o 
-P 

O  -P 

Xl 
o  5 

^  o 

^  CO 

^  o 

H  O 


o 

o 

<  o 


O 

CO  O 

<:  to 
^  cd 
Q  -P 


-P 

CO 

o 
to 

to 

c3  CD 

C  .  Si 


H 


CO 

o 
o 

O.I 

x:  P. 

CO  CD 

§1 

-P 

CO  < 

u  is; 
<:: 

g  CO 

c  g 

CO  U 

cd  o 

o 

o 

_  j:: 
xS  cd 

cd 


to^ 
-p  x: 

ctj  .n 
j:^  ^ 
-P 

+3  CO 

o 

CO 

«  .H 

O  r-{ 
•H  O 

o 

O  ;4 
o  ^ 
cd  ^ 


CO 

a 

CO 


CO 

■I 

to 

a 

f< — I 

<  ■ 


o 


O  1^ 

s    ^  . 

p  <=: 
i3  ^ 

•  o  j:^  CO  tH 


r-l    C  O  H 

O  C>  O 

o  j:^  cj  i:-  f r 

4^  ;-H  t::::  t: 


O  "  CO 
SU  o  cd 

CD   q   CO  <• 

u  S  to 

Ph   O  cd 

H      x:  4^ 


x: 
o 


cd  a 

co 


o  (D  B 

o  x:  3 

cd  C 


■H  f^^p^  x: 

H   Q4=  CO 

^  CD 
O 

cd 


73 


Tj 

.a 


(D  o 

Ot  CO 

to  3 
cd  C 

C  4^ 

o 


(0 
O 

o 


4J 

CD 

X> 


CO 

cd  H 
u  x: 


-    0  4^ 

to     -H  ♦ 

CO  S 

'd  < 

o       cd  ^ 

?H    •  <D  . 

top::;  g 

+3  cd  ^ 

C  4^  p 

o  to 


o 


G  o 


1 


x: 
o 

cd 

o 

4^ 

x: 
4^ 

x> 

I. 

o 

?    h  y 

^  5^  ^  _ 

SCO  iH 

O  t:>  O 
>H  f£;  p  x: 

g  H  CO 

l-l  o 


X 


o 

CO 


^  W  4^ 

Cd 
o 


-d  s$ 


O 

"I 

o 


Cd  o  fd  _ 

'r\  ^    ^  CO 


6  • 

W  CO 

cd  cj 

^  ^      c.- •  o 

:3  P*  QiC.-^  u 

t  J  r5  O 
CI 

,ci  O 

r3  c3  .H  C  cd 

-.0        P^O  Ph 


Cd  00 

.  4^. 

O 


<  5^ 

M  O 
O 

1  • 

o 
o 

'd  .  / 

o 

o 

C'J  XJ 

O  -  o 

^:!  P* 


o 

4^ 


O 

x:  ;4  o 

CO 


CO 

p 

0  *• 

01  o 

CO 


(d  ^ 
X  P.  H 


x: 

+3 


I 

CO 


o 


cn 

P^ 

u 

P» 

P. 

?J 

P^ 

M 
M 
M 


x:  o 

•h3  to 

^  o 
+3  O  CO 
CO  H 


O  -p 

<  p  o 

CO 

PJ  CO 
O  O 
•H  <d 


CO 

cd 


U  o 
x:  o 
cd  CO 

•P4>  c 

P  o 

p 

•H  O 

H  cd 


'A 


CO  ;i: 
)^  o 
cd  o 


bO  O 
P  4^ 

o 

CO  cn 
o 

CO  P 

a  p 
x:  -H 

cd  p 

o  o 

4^  O 

U  U 


o  o 

O  T  I 

x; 

43  U 
x:  CO 

■p  o 


O  O  H 
P  rj:  mH 
o  o  x:  ■ 


66 


1 

o 

o 


13 


Hi 

& 


i 

H 

CO 


H 

o 

H 

I 

CO 


CO 

p. 


OQ 


a. 


P. 


c  J  c 

O        O  O 

cn       n  CO 


I 


q1 


o 

CO 


c: 


rH  C 
•H  O 

XI  CO 

o 


ERIC 


o 


tJO 
•H 
U 

O    -  . 


U 


O 

x: 
o 


to  TJ 

;=!  8 

o 

4^  CO 

o 

•H  ^ 

a; 


•H 

4^  :2 

O  P< 

CO 

§ 

CO 


O 


4:> 


o 

o  o 

to  c? 

a;  o 

H  • 

Q) 

«  .H 

to  CO 

c 

O  ?H 

X- 

to 

o 
«^ 

O 

O  O 
O  4^ 


O 
H 


Jh-  O 
O  O 


to 

o 
to 

<D 

4^ 

O 

o 

4^ 


V  tr-  V) 

i:i  ^ 

4^  'H 

•H  ^  5^ 

o  ci 


c;5 

o 

4^ 


o 

O 

x: 


• 

S  CO 
;^ 
o  o 
^  to 

CO 

O  a> 
O  S-c 
C  4^* 

i-S 

•H  «H 
4^ 

P.  q 

>^  0) 
M-  O 

•H 

CT3  O 
4^ 

:3  (0 
O 
5^ 
O 


o 

^3 


o 

X 
4^ 

Ch 
O 


X 
4^ 

X 

4^ 

•■^ 

u 

-  (D 
X 

f; 

£3 
o 
4^ 

O 
> 

■H 


o  O 

O  ^ 

P.  j:^ 

CO  O 
(D 

?H  CD 

O 

X  O 

O  H 
H 

•s  O 

H 

O 


U 
0) 

CO 

X 

H  H 

O  O 
X  X 

CO  CO 
^  TJ 

a>  H 

U  -H 


3 

o 

X 

CO 


o 


0) 

X  4^ 
4^  4^ 

O  X 
4^ 

O  ^ 

X  o 

T3  S 

^3  O 
O  ^ 

lo  r~l 


CO-- 


x: 

O  w5 

•H  x: 

G 

C  CO 


rH 

O  H 
^  ri 
to  f-i 

o 

O  X 
(D  X 

o 
o 

;^ 

U 

r-\  O 

:::: 


X 
o 

X 

o 

O 

-d 

M 


> 

4:)  o 

,0  X 

O 

CO 

o 
u 
u 

0) 


4^ 

o 

CO 

•H 

CO 
•H 
X 
4^ 

Cm 
M 


0 

X 
o 

0) 
4^ 

O 
O 

CO 
CO 


to 

X 

o  o 


g  X 
•H 

CO  CO 
<tj  CO 
O 

• 

to  CO 
0)  n3 
to 

G  CO 

2  ^ 
^  u 

CO  CD 


4^ 
O 

:^ 

o 

X 


0) 


4^ 

0  O 


CO 

o 
a, 

.CO 

o 


X  o 


■0 


o 

CO 
CO 


;3 


0)  -H 
O  X 

o 


o 


T3  H 

o 

4^ 
o 

ciJ  to 
a; 

o 
to 


O  4^ 
X  4^ 

CO  a' 

•H  t"3 

rH  O 
H  3: 

C  O 


x:  G 
EH  .H 


X 


•H  > 
-P  r-i 
.rl  C 

3 
5 


o 


S  3 


u  o 

O  ^-1 


(D  H 
X  rH 


CO 

o 
u 

CO  O 
•H 

X  <H 
Eh  (D 
-H 
X 
•  O 

X  X? 
4^  C 

^  X 

<D 

X  cti 


X 
4^ 


4^ 

o 


X 

^^ 
O 


r:  4^ 

P  cti 
X 
to  4^ 

CO  <D 
B 


H 

o 
■  to 


o 
to 

a; 

X 

0) 
4^ 

03 

C 
'H 
Ch 

<D 


4^  X 
•H  4^ 

to  <D 
C  X 


X 
O 

xJ 


3 

p  • 

0  ^ 
X  c 

01  O 
•H 

<D  4^ 


•H 

4^ 
O 

CO 
CO 


CO 

>^ 

0) 

X 
4J 


CO 
•  4^ 

CO  X 


to 

CD 
> 

O 

o 


o  -z 


P. 

u 

to 

to 

;^ 

0 

X! 

•H 

0 

CO 

e^H 

X 

U 

0 

to' 

4^ 

0 

T3 

c:^ 

0 

;^ 

xi 

0 

»-» 

xJ 

0 

?-< 

0 

U 

4^ 

0 

rH 

4^^ 

e  X 

C-H  4^ 

•H 

X 

•H 

•H 

4^ 

rH 

'0 

^0 

to 

X 

r^ 

0 

Q 

cl 

In 

P' 

0 

0 

X 

Xf 

CO 

4:>. 

a  to 
o 

•^r-l 

to  03 

o  X3 
•H 

o  o 

O 

CO  0} 
^^ 

O  JT? 

4  5 


Cm.  o 
G  5U 

CO 

4^ 

CO  O 

H   CO  XJ. 

O  -ri 
O  X 

o 

to 

o  X 

to  4^ 


o 

r-^ 
I 


to 


o 

CO 


CO 
'H 
X 
4^ 

Ch 
H 


C 

to 
c 

rH 
X 

•H 

rH 

bp 

O 
CO 

to 

•H 
X 
4^ 

to 

r-i 

o 

4^ 


Si 

M; 
oi 


M 


X  00 

P<4^ 

QJ  P* 
.  Pt 

'CJ  X 
•rJ  4^ 

.^■^ 

•H  O 

CO  ci: 
ix  P 

P4^ 

a  o 

o 

M 
XJ  ^« 

c:  ZD . 

CO 
o 


P^q 

CO  >>H 

a  M 


CO 
( — ; 

O  ^' 

a 

O  Q 
4^  O 

a 

CO 


2h  rH  Ci 

X  <P  o 
o  x:  c> 

Cj  CO 

<i;  Cr-< 

?-<  'Si 
to  CO  !h 

P  CO 
o  c  ^ 
CO  o  ^ 


O  •- 

C  to  <!; 
O  -H  . 


67  - 


00 
I 

o 

o 


il 


(0 

o 


I — t 
P 

a 

CO 


r-l  0^ 
COO 
rH  rH  rH 
I     I  I- 

cn  CO  Kn 

QO  bi] 
C  C  G 

o  o  o 

(0  w  to 


Q 


I 

00 


o 

CO 


Hi 


ERIC 


O 
0) 
03 

c 

•H 

-P 
ctJ 
-CD 


•H 

X 
O 

c 


o 

•H 

H 
(H 

O 


<o  m 
p 

O  I 

o  o 


o 

LI 

S  c 

CO  cC 


CO 


0)  q  CM 
P  -H  o 


aO  CO 

0)  Q 


C  O  C  ' 

to  ^  V 
U  H 


CO 

ClJ  CO 

^  (D  ::i 

o  :2 

ClJ  P        rH  0) 

X      H  H  CO 
O  •^4J 

TZJ   W    O    C  C 
C  iH  XJ  -rl  O  E 
O  ct3  CO   tU).H  O 

o  ^  • 

0)  ttOxS  (D  U  <D  • 
X/fj'-S  -+3-^  co 
-P  tH  o  a>  CO  o  c; 

^   O  n   (D,  -  O 

(U  -H   0<  CO  4^ 


o 

CO 


<D        E   (1)  P 
c;3 


-  Pi 


ct3  JII.O  -r? 


P. 
a 


<C  .H  0?  >  iH 

H  W        ^  CO     '  " 
C  « 

CO  5h  j>i  q  -a 

^  +3  +3 

-to  o  s 

O        O  +3  r-i 

P  4^    0)  p 
•H 

>  a  tn 

o  p 
cTi  ;h  43 


o 
u 

C  bO 

O  ' 


p 


> 


0)  O  >  0 
Eh        ^^  +3 


c  o 


0) 
O 


bO 

C  . 
O 
-  CO 

a>  ^ 
ft;  o 

TO 

CJ 


CO  . 

CO 

0) 


Ph  (D 

P.  C 

<i)**  a; 

CO 

0)  fcO 
§  -H 

CO 

o 

X  0) 
P  -P 

bp  C 

O 

^0 


(D 
43 

en 
O 

o 

4^ 


0) 

bO 
O 
H 

-d 

CO 

P 
•n 


4^ 

g 


p 


o 

iH 
J 

CO 

bid 

o 

00 
CO 

-? 

o 
o 
o 


SI 


Q) 

•A 

to 

CO 


U 
Q) 

o 


biD 
C 
O 
C9 

(0 
■H 

43 


43 

to 

U 


O 

O  Ph 

CO  CO 


C  CD 
O  ^ 
Ph  oJ 

Xl  H 

H 

O 

C 

0) 


bO 

O 
CO 

p 

a 

a> 
u 

CO 
CO 

o 

3 


o 


5 

s 

•d 


t 

o 
o 


(0 
bO 


(D 

O 

biO 

0) 

bO 


O 
0) 

0) 
4J 

43 
P. 


68  - 


Unit  101 


pQu  I  QP.d  Judy 


UNIT  101:      Paul  and  Judy 


Plans: 

101-1  to  101-7 

Story: 

ST-1 

Song: 

S-  1    Touch  Song 

Realia: 

Giant  Book 

Puppet 

Name  tag  for  puppet 

Bell 
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Unit  101 


INTRODUCTION  TO  UNIT  101:     PAUL  k  JUDY 

LITERARY  REFERENCE  TEXT: 

Kunhardt,  Dorothy,    Paul  and  Judy 
Golden  Press,  New  York 

OBJECTIVES 

1.  To  comprehend  and  produce  the  major  language  patterns  of  the 
unit  (Daily  Lesson  Plans  101-1  through  101-7). 

2.  To  allow  children  to  participate  orally,  both  in  listening  to  an 
oral  presentation  and  in  assisting  with  the  oral  presentation. 

3.  To  be  able  to  participate  in  the  activities  of  the  story  and 
follow  the  commands  called  for  by  the  various  frames  of  the 
story. 

4.  To  develop  a  feeling  of  '^success"  because  they  "can  do  many 
things^', 

5.  To  gain  first  experience  with  lite^-ature  which  depends  upon 
consistent  repetition  as  a  primary  literary  device;  to  allow 
the  children  to  have  an  enjoyable  first  experience  with  litera- 
ture. 

6.  To  make  a  connectior?  from  the  basic  story  to  the  related 
story  songs  and  activities. 

7.  To  \je  able  to  sing  the  related  story  songs,   cither  chorally  or 
individually. 
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BACKGROUND  AND  SUGGESTIONS 

This  story  has  been  translated  into  29  different  languages,  ample 
proof  of  the  universal  appeal  which  it  has  to  children  all  over  the  world, 
children  who  may  conne  fronn  different  homes,  cultures,  social  classes. 

The  Paul  and  Judy  sequence  {ST- 1)  is  a  basic  story  of  "success'* 
which  every  child  can  have  because  it  "can  do  many  things*'.    In  addition 
to  seeing  (Giant  Book  illustrations)  and  hearing  (listening  to  repetitive 
language  patterns)  two  additional  senses  (touch  and  smell)  are  used  to 
permit  each  child  to  be  successful  no  matter  what  his  language  competency 
might  be,  or  irrespective  of  his  being  in  a  non-verbal  or  verbal  stage. 

'*Paul  and  Judy"  are  suggested  as  the  first  unit  of  the  Language- 
Through-Literature  curriculum,  because  this  story  forms  a  foundation 
for  many,  perhaps  all  units  to  come.    The  experience  of  being  able  to  do 
things  successfull/  through  touch  reappears  again  in  some  of  the  activities 
of  the  Muffin  unit  (Unit  U-102)  and  the  use  of  taste  in  the  Carrot  Seed  unit 
(Unit  U-109)  completes  the  list  of  senses  already  eniployed  in  the  Paul  and 
Judy  activities . 

The  strong  rythmic  appeal  of  the  consistently  structured  Paul  and 
Judy  story  lays  the  foundation  for  similar  literature  presentations  and 
language  acquisition  activities  in  all  units  to  follow. 

BeGa^'ise  of  the  consistent  use  and  repetition  of  words,  structures 
and  situations,   it  is  expected  that  already  in  this  first  literary  unit  children 
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will  perceive  the  function  of  repetition  in  good  literature  for  children. 
Consistently,  the  "can  do"  statement  of  what  Paul  and  Judy  can  accom- 
plish (for  exBJmple,  "can  touch  Mother's  hair")  is  followed  by  a  command 
statement  that  "you  can  do"  the  same  thing. 

ESL  ■  Suggestions:     The  teacher  using  the  Language-Through- 
Literature  program  as  an  ESL  program  for  children  to  whom  English  is 
a  second  language,  will  be  interested  to  know  that  the  consistent  use  of 
the  "can  do''  pattern  presents  considerable  language  learning  advantages: 

1,  It  avoids  the  necessity  of  handling  third  person  inflectional 
endings,  and  it  therefore  avoids  the  inconsistency  of  such 
an  approach.    Instead  of  "touches"  and  "smells"  (two  struc- 
tures linguistit.ally  quite  different  from  each  other  and  from 
other  than  third  person  verb  forms)  the  language  learner  con- 
sistently remains  with  the  identical  pattern  of  "can  touch"  and 
"can  smell". 

2,  The  various  command  forms  ("touch",  "smell")  are  easilv 
recognized  by  the  language  learner  because  the  word  forms 
again,  remain  the  san^io  as  those  used  in  the  statements  "Judy 
can  touch"  and  "Paul  can  smell". 

3,  The  consiiitont  use  of  the  "can  do"  pattern  makes  it  possible  to 
expand  story  presentations  and  story  activities  by  using  the 
question  technique  without  introducing  linguistically  new  struc- 
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tures.    Instead  of  having  to  introduce  the  "do**  or  "dees"  struc- 
ture of  a  question  ("Do  you  touch?  "  or  "Does  Judy  touch?  ") 
a  simple  word  order  change  (without  change  in  the  structure) 
accomplishes  the  same  thing:    "Can  you  touch?  "   or  "Can 
Judy  touch?  ". 

The  teacher  should  remain  consistent  in  the  usage  of  the  language 
throughout  this  entire  first  unit.    First,  this  appeals  to  a  very  basic 
rythmic  sense  of  the  young  child.    Second,  consistent  repetition  facilitates 
skill  learning  and  expands  memory.    Third,  consistent  repetition  is  ai  all 
important  structural  device  in  language  acquisition. 

Literature  Presentation:    Observe  the  suggestions  contained  in 
the  general  introduction  to  the  Language -Thrpugh-Literature  program 
with  regard  to  presenting  the  story  entirely  from  memory;   to  be  able  to 
handle  the  story  related  songs  with  complete  ease  from  memory,  prefer- 
able in  more  than  just  one  language;  to  have  available  the  necessary  sup- 
portive realia  (Giant  Book,  easel,   etc.)  to  insure  a  worthwhile  story  tell- 
ing activity. 

The  pace  of  any  presentation  of  activity  should  be  adapted  to  meet 
the  needs  of  the  children.    A  basic  unit  such  as  "Paul  and  Judy"  may  need 
to  be  followed  exactly  according  to  the  suggested  daily  lesson  plans  with 
a  certain  group  of  children,  while  with  another  group  of  children  it  may 
well  be  presented  at  a  more  rapid  pace,  and  perhaps  in  a  shorter  span  of 
time. 
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Languagr  Explorations:     In  addition  to  the  obvious  task  of  learning 
a  second  language  (be  it  English  as  a  second  language,  Spanish  or  Chinese 
as  a  second  language,  etc.  )  every  young  child  is  basically  a  language 
learner  even  in  his  very  fir^t  (native)  language.    Some  specific  work  with 
vocabulary  items  will  be  desirable.    Young  children  are  most  curious 
about  the  meanings  and  the  sounds  of  words  especially  as  they  represent 
new  concepts.    Here  are  a  few  items  which  will  perhaps  represent  new 
experiences  to  mary  children: 

Furry  (the  rabbit *s  skin) 
Soft  (Mother's  hair,  the  rabbit's  skin) 
Scratchy  (Father's  face) 
Sweet  (the  smell  of  flowers) 
Giant  Book  Preparation:      The  Paul  &:  Judy  Giant  Book  is  more 
than  a  "visual".    In  addition  to  providing  communication  through  sight,  it 
oflers  the  pupils  an  opportunity  to  derive  meaning  from  touch  and  smell. 
Special  care  should  therefore  be  taken  in  the  preparation  of  this  book  and 
the  following  extra  comments  are  in  order: 

Frame  #  3:     Use  blue  oaktag  for  the  bunny  cut  out. 
Then  put  underneath  a  rabbit's  skin.    It  can  be 
obtained  from  fv.rrier  supply  shops,  etc.  It 
must  convey  the  meaning  of  "soft",   "furry",  etc. 
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A  piece  of  sandpaper  eouveys  the  meaning  of  a 
new  concept  ("scratchy'')  s un ultaneous ly  with 
lau^uai^e  acquisition. 
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Frame  §  5:    Glue  a  handkerchief  along  its  upper 
edge  over  the  boy's  face  so  that  it  can  be  lifted 
easily  when  the  children  play  peek-a-boo. 
Frame  #  7:     Put  drops  of  perfume  (eau  de  cologne 
etc,  )  onto  this  picture.    The  smell  will  last  for 
several  months,  perhaps  a  year. 

Frame  #  9:  Use  tinfoil  (aluminum  wrap)  to  make 
the  mirror. 

Frame  ^11:     Use  a  piece  of  sandpaper  for  the 
"scratchy'*  face. 

Frame  #15;  Use  hair  from  a  high  quality  doll  to 
represent  "Mommy's  hair**. 

Frame  #17:  Again,  use  rabbit's  skin  on  this  illus 
tration;   the  page  should  be  identical  fo  Frame  #  3. 


Children  relate  their  feoliiigs  about  the  Bilingual 
Program  with  audio -visual  creations  of  llieir  own. 
Here  is  one  child's  impression  of  Paul  and  Judy" 
(Unit  101) 
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Unit  102 


Muffin 


UNIT  102:  Muffin 


Plans: 


102-1  to  102-10 


Story: 


ST.2 


Song: 


S-  1  Touch  Song 
S-2  Muffin  Song 
S-3    Listen  and  Touch  Song 


Realia: 


Giant  Book 


Tape/  disc. 
Toy  dog 
Hanky 
Toys: 

Telephone 

Cat 

Dog 

Car 

Bell 

Fire  engine 
Bunny 
Puppets 

Classroom  instruments 
Touch  objects: 

Ring 

Bell 

Guitar 

Bunny  rabbit  (use  Paul  and  Judy  page) 

Flower 

Mirror,  etc. 
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INTRODUCTION  TO  UNIT  102;  MUFFIN 

LITERARY  REFERENCE  TEXT; 

Wise  Brown,  Margaret.    Noisy  Book 
Harper  and  Row,  Inc.  ,  New  York,  Y. 

OBJECTIVES 

1.  To  comprehend  and  produce  the  major  language  patterns  of 
the  unit  (Daily  Lesson  Plans  102-1  through  102-10), 

2.  To  perceive  and  identify  aurally  the  sounds  of  animals  and 
machines. 

3.  To  produce  orally  (imitate)  the  sounds  made  by  animals  and 
machines. 

4.  To  perceive  and  identify  aurally  the  sounds  of  musical  instru- 
ments. 

5.  To  perceive  and  identify  by  touch  (without  seeing  or  hearing) 
objects,  animals,  etc.  from  the  child's  surroundings. 

6.  To  make  a  connection  from  perceiving  the  sounds  or  the  feel  ' 
of  items  in  the  story  to  perceiving  other  things  surround-  ■ 
ing  a  human  being,  by  means  of  ''hearing"  or  "touching". 

7.  To  be  able  to  sing  the  related  story  songs,  either  chorally 
or  individually. 


Unit  10 
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BACKGROUND  AND  SUGGESTIONS 

The  text  of  the  Muffin  sequence  represents  a  considerable  depar- 
ture from  the  original  "Noisy  Book"  inasmuch  as  the  language  used  is 
consistently  patterned.    Again,  the  Muffin  unit,  similar  to  Paul  and 
Judy  (U-101)    attempts  to  open  the  pupiPs  perception  by  employing 
senses  other  than  visual,  particularly  the  sense  of  "listening"  and  the 
sense  of  "touch". 

There  is  consistent  repetition  of  words,  structures  and  situations. 
Care  should  be  taken  to  coordinate  properly  the  recorded  sound  effects 
with  the  Giant  Book  illustrations.    The  sequence  should  be  as  follows: 

1.  Teacher  says:    "What  can  Muffin  hear  now?"  Simultaneous- 
ly a  "blank  page"  (no  illustration)  must  be  open  in  the  book. 

2.  Teacher  plays  sound  effect  from  tape  recorder.    (No  illus- 
tration appears  in  book). 

3.  Teacher  says:    "Yes,  Muffin  can  hear  and  simulta- 
neously turns  page  to  show  illustration  of  the  animal  (or 
thing)  which  has  made  the  "sound". 
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''Can  you  hear 
what  you  don^t  sec? 
Can  yon  feel 
what  you  don't  hear?  " 
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Hal  loKieen 


UNIT  103:  Halloween 


Plans:        103-1  to  103-3 
Story: 

Song:         S-105    Halloween  Song 

Realia:      Pumpkin  (orange) 
Cat  (black) 
Owl  (white) 
Bat  (black) 
Ghost  (white) 
Witch  (black) 
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104 


Unit  10 


INTRODUCTION  TO  UNIT  103;  HALLOWEEN 
LITERARY  REFERENCE  TEXT: 
None 


OBJECTIVES 

1.  To  comprehend  and  produce  the  basic  language  patterns  of 
the  unit  (Daily  Lesson  Plans  103-1  to  103-3), 

2.  To  participate  in  the  activities  both  through  listening/ com- 
prehension and  oral  responses, 

3.  To  be  able  to  sing  and/ or  tell  the  chants  of  the  unit. 
BACKGROUND  AND  SUGGESTIONS 

In  addition  to  the  game  activities  of  this  unit,  children  can  "imper- 
sonate" various  animals  (cat,  owl,  etc.  ), 

The  colors  of  white,  black  and  orange  are  introduced  and  it  is  ex- 
pected that  the  children  will  eventually  be  able  to  recognize  these  colors; 
some  of  the  children  will  be  able  to  reproduce  them  with  crayons. 
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UNIT  104:      Falling  Leaves 


Plans;        104-1  to  104-9 

Story:  ST-4 

Song:         S-4    Wind  Song 

S-5    Falling  Leaves  Song 

Realia:      Giant  Book 
Ring 
Mirror 
Bunny 
Flower 
Bell 

Paper  leaves: 

Green 

Red 

Yellow 

Brown 

Orange 
Manilla  or  buff  paper 


ERJC 


Unit  lO'l 


INTRODUCTION  TO  UNIT  104:   FALLING  LEAVES 


LITERARY  REFEREl^CE  TEXT 


Bancroft,  Henriette,  Down  Come  The  Leaves 


Thomas  Y  Crowell  Co.  ,  New  York,  New  York 


OBJECTIVES 

1.  To  comprehend  and  produce  the  major  language  patterns  of  the 
unit  (Daily  Lesson  Plans  104-1  through  104-9). 

2.  To  perceive,  identify  and  produce  the  motions  of  walking, 
falling,  jumping,  running  and  blowing, 

3.  To  perceive,  identify  and  produce  the  colors  of  green,  red, 
yellow,  and  brown. 

4.  To  be  able  to  sing  the  related  story  songs  either  chorally  or 
individually. 

BACKGROUND  AND  SUGGESTIONS 

The  language  patterns  of  the  Falling  Leaves  sequence  represent  a 
considerable  departure  from  the  original  literary  reference  text  inasmuch 
as  they  are  consistently  organized  and  repeated. 

In  this  unit,  the  pupil's  perception  is  directed  toward  recognizing 
'^motion"  such  as  walking,  falling,  jumping,   running,  etc.    In  addition, 
colors  of  red,   green,   yellow  and  brown  are  introduced. 
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Care  should  be  taken  to  expose  the  children  to  the  colors  as  they 
are  being  introduced,  not  only  through  ''paper  leaves"  but  if  possible 
through  actual  leaves  collected  in  the  woods. 

Real  fall  leaves  in  appropriate  colors  should  be  used  when  making 
up  the  Giant  Book, 
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Unit  105 


I ndi  an  Two  Feet 


UNIT  105;      Indian  Two  Feet 


Plans:  105-1  to  105-12 
Story:  ST-5 


S-7      Wigwam  Song 

S-8      Ten  Little  Indians  Song 

S-9      Hurry,  Little  Horsey  Song 


Paper  cutouts  of  objects  (using 

appropriate  colors) 
Stick  horses 
Drum 
Tree 
Log 
Rock 

Horse  (can  be  stick  horse) 
Indian  feather  head  dress 
Bell 
Puppet 


Walking  Song 


Realia: 


Giant  Book 
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Unit  ICS 


INTRODUCTION  TO  UNIT  105;   INDIAN  TWO  FEET  AND  HIS  HORSE 
LITERARY  REFERENCE  TEXT 


Friskey,  Margaret,  Indian  Two  Feet 
Children's  Press,  Chicago,  111. 


OBJECTIVES 

1.  To  comprehend  and  produce  the  major  language  patterns  of  the 
unit  (Daily  Lesson  Plans  105-1  through  105-12). 

2.  To  understand  the  Indian  Two  Feet  story  and  to  be  able  to 
follow  it  sequentially,  both  through  comprehension  and  eventual- 
ly through  retelling. 

3.  To  be  able  to  participate  in  the  activities  of  the  story  and  story 
related  games,  particularly  by  recognizing,  imitating  and 
creating  the  actions  of  walking,   dancing,  the  beating  of  the 
drum,  riding,  looking,  painting,  etc. 

4.  To  be  able  to  sing  the  story  related  songs  either  chorally  or 
individually. 

5.  To  make  a  connection  from  the  basic  story  to  the  related  story 
songs  and  activities. 

6.  To  perceive  the  idea  of  numbers  and  to  develop  a  readiness 

for  recognizing  and  creating  a  consecutive  count  (some  children 
perhaps  to  the  count  of  ten,   others  to  the  count  of  three  only). 
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BACKGROUND  AND  SUGGESTIONS 

The  text  of  thAs  unit  follows  the  literary  reference  text  fairly  close- 

Like  the  previous  unit,  the  Indian  Two  Feet  sequence  introduces 
further  action  words  and  activities  such  as  dancing,  riding,  etc*    In  addi- 
tion, the  children  are  introduced  to  number  concepts,  first  through  a  song 
(Ten  Little  Indians),  and  subsequently  through  the  use  of  the  drum  where 
number  sequences  are  "pounded  out". 

When  introducing  the  children  to  the  concept  of  numbers,  the 
teacher  will  notice  a  great  difference  in  readiness  between  the  pupils. 
Some  will  be  able  to  count  to  ten  almost  from  the  beginning,  while  others 
may  be  able  to  go  no  further  than  perhaps  to  the  number  two  or  three.  It 
should  also  be  noted  that  it  will  be  easier  for  the  children  to  "recognize" 
a  certain  limited  number  of  drum  beats  (let's  say  three  beats  as  number 
three)  than  to  create  a  definite  number  of  beats  on  the  drum  (if,  for  instancci 
they  would  like  to  call  "three  friends'",  each  of  them  represented  by  one 
beat).    No  efforts  should  be  made  at  this  point  to  introduce  any  type  of 
addition  or  subtraction  into  these  activities  unless  the  children  themselves 
indicate  readiness  for  it. 
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Unit  106 


UNIT  106:      Climbing  Tree 


Plans:        106-1  to  106-17 
Story:  ST-6 

Song:  S-10      What's  on  the  tree  top?  Song 

S-11      Climbing  Down  Song 

Realia:       Giant  Book 
Bells 
Stocking 
Walking  dog 
Card  tags: 

Bird,  horse,  rabbit,  cat 
Toys: 

Drum 

Ring 

Bell 

Mirror 

Doll 

Dog 
Tree 

Colored  Xmas  bells,  balls  and 
tree  decorations 
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Unit  106 


INTRODUCTION  TO  UNIT  106:    THE  CLIMBING  TREE 
LITERARY  REFERENCE  TEXT 


Steiner,  Charlotte;  Burlingham,  Mary.  The  Climbing  Tree 
Vanguard  Press,  New  York,  New  York 


OBJECTIVES 

1.  To  comprehend  and  produce  the  major  language  patterns  of  the 
unit  (Daily  Lesson  Plans  106-1  through  106-17)- 

2.  To  participate  in  the  story  both  through  listening/comprehension 
and  partially  oral  presentation  of  the  story. 

3.  To  participate  in  the  activities  of  the  story  and  story  related 
themes. 

4.  To  be  able  to  sing  the  related  story  songs  either  chorally  or 
individually. 

BACKGROUND  AND  SUGGESTIONS^ 

This  holiday  story  is  a  tale  about  curiosity,  effort,   success  and 
surprise.    The  story  is  fairly  lengthly  in  its  content  and  should  therefore 
be  presented  to  the  children  on  two  successive  days  (see  Daily  Lesson 
Plans).    The  story  re-introduces  the  children  to  story  characters  which 
they  have  met  before  such  as  the  bunny,  the  cat,  the  bird  and  the  horse. 
In  addition,  several  new  vocabulary  words  are  also  introduced. 
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It  should  not  be  expected  that  the  children  can  re-tell  the  story  in 
exact  sequence  as  far  as   the  various  encounters  with  the  different  story 
friends  are  concerned-    The  sequential  development  of  the  story  should  be 
understood,  however,  to  the  extent  that  the  children  realize  that  first 
comes  the  "climbing  up",  then  comes  the  meeting  "up  on  top",  and  final- 
ly the  "climbing  down"  with  the  surprise  ending  at  the  very  end. 

Care  should  be  taken  that  the  realia  are  so  selected  that  they  lend 
themselves  easily  to  trimming  of  the  tree  which  is  the  final  climax  of  the 
unit- 
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Unit  107 
Snowy  Doy 


UNIT  107:      Snowy  Day 


Plans:        107-1  to  107-10 
Story:  ST-7 

Song:         S-12     The  Snow  is  Falling  Around  Me 
S-13    Walking  in  the  Snow  Song 

Realia:      Giant  Book 

Wooden  animals: 

Cat,  bird,  horse,  dog,  bunny 
Large  roll  of  paper 
Cotton  balls 
White  glue 
Felt  pens: 

Red/ Black 


Unit  107 


INTRODUCTION  TO  UNIT  107:   SNOWY  DAY 

LITERARY  REFERENCE  TEXT 

Keats,  Ezra  Jack.    Snowy  Day 
Viking  Press,  New  York,  New  York 


OBJECTIVES 

1.  To  comprehend  and  produce  the  major  language  patterns  of  the 
unit  (Daily  Lesson  Plans  107-1  through  107-10) 

2.  To  allow  children  to  participate  orally,  both  in  listening  to 
the  oral  presentation  and  in  telling/re-telling  the  oral  presen- 
tations. 

3.  To  allow  children  to  understand  the  sequence  of  the  story  and 
be  able  to  relate  orally  or  through  dramatizations  the  sequence 
of  the  story  in  proper  order  (i.  e.  ,  getting  up  in  the  morning, 
getting  dressed,  going  out  into  the  snow  to  play,  coming  back 
home,  going  back  to  bed). 

4.  To  perceive  the  activities  of  the  story  character  and  to  imitate 
and  create  these  activities  (i.  e.  ,  walking,  jumping,  running, 
climbing  up  and  coming  down. ) 

5.  To  make  the  connection  from  the  basic  story  to  the  related  story 
songs  and  activities . 

6.  To  be  able  to  sing  the  related  story  songs,   either  chorally  or 
individually. 
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BACKGROUND  AND  SUGGESTIONS 

The  Language-Through-Literature  version  of  this  unit  differs 
considerably  from  the  literary  reference  text  by  its  consistent  repetition 
of  linguistic  patterns,  and  also  by  re-introducing  into  the  story  some  of 
the  animal  friends  from  previous  units. 

It  should  be  noted  that  in  this  story  the  children  are  again  meeting 
a  number  of  their  animal  friends  from  previous  story  units  -  -  the  cat, 
dog,  horse  and  bunny. 

In  addition  to  the  already  familiar  activities  of  walking,  jumping, 
and  running,  the  children  are  introduced  to  two,  perhaps  new  concepts: 
"climbing  up''  and  "coming  down".      The  teacher  might  wish  to  expand  on 
the  concept  of  "up"  and  "dDwn",  and  perhaps  introduce  other  similar  con- 
trastive  concepts  such  as  "above"  and  "below",  or  "inside"  and  "outside". 
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Unit  108 


Little  Bear 


UNIT  lOS:       Little  Bear 


Plans:        108-1  to  108-11 
Story:  ST-8 

Song;         5-14      Little  Bear  Song 
S-1  5      Chilly  Song 

Realia:       Giant  Book 
Toys: 
Bear 
Hat 
Coat 
Pants 

Felt  board  and  felt  cut-outs: 

Little  Bear 

Mother  Bear 

Hat 

Coat 

Pants 
Individual  Boxes 
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Unit  108 

INTRODUCTION  TO  UNIT  108:   LITTLE  BEAR 

LITERARY  REFERENCE  TEXT  ' 

Minarik,  Elsie  Holmeslund.    Little  Bear 
Harper  &c  Brothers,  New  York,  Ne^,-  York 

OBJECTIVES 

1.  To  comprehend  and  produce  the  major  language  patterns  of  the 
unit  (Daily  Lesson  Plans  108-1  through  108-11). 

2.  To  understand  the  Little  Bear  story  and  to  be  able  to  follow 
it  sequentially,  both  through  comprehension  and  eventually 
through  retelling. 

3.  To  be  able  to  participate  in  the  activities  of  the  story  aud 
story  related  games,  particularly  by  recognizing  and  doing 
the  actions  of  ''putting  on"  certain  items  of  clothing. 

4.  To  be  able  to  sing  the  story  related  songs  either  chorally  or 
individually. 

5.  To  perceive  the  concepts  of  "being  cold"  and  of  "being  warm" 
(not  being  cold). 

BACKGROUND  AND  SUGGESTIONS 

This  unit  follows  very  closely  the  original  reference  text  in  its 
linguistic  patterning. 
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It  is  hoped  that  the  children  will  be  introduced  to  the  subtle  humor 
in  the  ending  of  this  story  (Little  Bear's  own  fur  coat  keeps  him  warm, 
while  the  extra  pieces  of  clothing  do  not). 

During  the  story  related  activities,  the  connection  from  the  Snowy 
Day  unit  to  the  Little  Bear  unit  should  be  mcide  by  re-introducing  activities 
as  well  as  songs  from  the  Snowy  Day  unit  into  the  Little  Bear  situation: 
walking,  jumping,  running,  etc.  in  the  snow. 

The  Little  Bear  sequence  should  be  utilized  to  develop  in  the 
children  self-sufficiency  in  terms  of  "dressing"  and  "undressing"  {hat, 
coat,  etc.)* 
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UNIT  109: 


Carrot  Seed 


Plans: 


109-1  to  109-8 


Story: 


ST-9 


Song: 


S.18 


Down  in  the  Ground  Chant 


S-19      Carrots  Grow  From  Carrot 
Seeds  Song 


Seeds 

Real  Carrot 

Two  pots  with  earth 

Watering  can 

Drum 

Cardboard  props: 

Henry,  Father,  Mother,  Brother 

and  carrot  seed. 
Musical  tape  for  story  and  song 


Realia: 


Giant  Book 
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Unit  IC? 


INTRODUCTION  TO  UNIT  109:   THE  CARROT  SEED 
LITERARY  REFERENCE  TEXT 


Krauss,  Ruth.    Carrot  Seed 


Harper  &  Brothers,  New  York,  New  York 


OBJECTIVES 

1.  To  comprehend  and  produce  the  major  language  patterns  of  the 
unit  (Daily  Lesson  Plans  109-1  through  109-8). 

2.  To  allow  children  to  participate  orally,  both  in  listening  to 
the  oral  presentation  and  telling/ retelling  the  oral  presenta- 
tion. 

3.  To  be  able  to  participate  in  the  activities  of  the  story. 

4.  To  be  able  to  retell  the  story  sequentially. 

5.  To  be  able  to  sing  the  related  story  songs,  either  chorally  or 
individually. 

6.  To  make  the  connection  from  the  basic  story  to  the  related 
story  songs  and  activities. 

BACKGROUND  AND  SUGGESTIONS 

This  unit  follows  closely  the  original  reference  text. 

The  Carrot  Seed  story  is  a  basic  tale  of  ''success '\  More  specifically 
it  is  the  story  of  a  little  boy  who,   through  perseverance  and  steady  effort, 
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achieves  the  almost  impossible.    And,  what's  more,  he  does  it  against 
all  the  good  advice  from  the  adult  world  who  does  not  believe  that  the 
**almost  impossible"  could  happen. 

If  possible,  the  children  should  have  the  opportunity  to  see  and 
touch  an  actual  **bunch  of  carrots*'  complete  with  the  green  leaves.  These 
can  perhaps  be  obtained  from  a  vegetable  store  (not  a  supermarket).  The 
creative  teacher  will  connect  from  the  Carrot  Seed  story  to  actual  class- 
room activities  in  the  spring  such  as  the  planting  and  growing  of  various 
vegetables  and  perhaps  flowers. 

Excellent  recordings  of  this  story  and  songs  are  available  com- 
mercially on  phonograph  records.    They  should  be  used  as  supplementary 
materials. 
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Unit  IIP 
The  Egg 


V 


UNIT  110;      The  Egg 


Plans;        110-1  to  110-12 

Story:  ST-10 

Song:  S-20  Bunny  Song 

S-21  Inside  the  Egg  Song 

S-22  Pretty  Flowers  Song 

S-23  Little  Bunny  Rabbit  Song 

S-24  Color  Guessing  Chant 

S-33  Easter  Egg  Song 

Realia:       Giant  Book 

Bunny  puppet 
Toy  duck 
Small  stone 
Egg 

Prop  pictures  of  bunny/duck 

Easel 

Felt  pens 

Five  brushes 

Five  poster  paints 

Five  empty  glass  jars 

Large  paper  pad 

Jelly  beans 

Plastic  egg 

Local  flowers  or  cut-outs  of  local 
flowers . 
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Unit  110 


INTRODUCTION  TO  UNIT  110:    THE  EGG 

LITERARY  REFERENCE  TEXT 

Wise  Brown,  Margaret.    Golden  Egg  Bool; 
Simon  8c  Schuster,  Inc.  ,  New  York,  New  York 

OBJECTIVES 

1.  To  comprehend  and  produce  the  major  language  patterns  of  the 
unit  {Daily  Lesson  Plans  110-1  through  110-12). 

2.  To  understand  The  Egg  story  and  to  be  able  to  follow  it  sequen- 
tially, both  through  comprehension  and  through  retelling. 

3.  To  be  able  to  participate  in  the  activities  of  the  story  and  story 
related  games,  particularly  by  recognizing  and  doing  the 
actions  of  shaking,  pushing,   throwing  and  jumping. 

4.  To  be  able  to  recognize  the  colors  of  red,  blue,  yellow,  black 
and  white,  and  to  produce  these  colors  when  requested  to  do 
so. 

5.  To  recognize  the  mixed  colors  of  green,   orange,   pink,  grey 
and  purple. 

6.  To  be  able  to  sing  the  story  related  songs  either  chorally  or 
individually . 
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BACKGROUND  AND  SUGGESTIONS 

This  unit  differs  considerably  from  the  original  reference  text  in 
its  linguistic  patterning. 

In  addition  to  the  many  language  patterns  and  vocabulary  items 
contained  in  this  story,  this  Easter  unit  }ends  itself  well  to  a  great  many 
classroom  activities. 

While  children  can  be  expected  to  recognize  and  perhaps  reproduce 
such  colors  as  red,  blue,  yellow,  etc,  ,  it  should  not  be  expected  of  them 
to  be  able  to  produce  mixed  colors  such  as  green  by  putting  blue  and 
yellow  together.    They  should  be  able  to  recognize  these  colors  (green, 
orange,  pink,  etc.  ),  but  not  necessarily  know  what  "mix'*  produces  them. 


ERIC 


-  207  - 


o 


S 
§ 

I 

m 

1 


o 

€Q  to  n 


Attachaent  #110--1-A 
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SC&  UIgT  UC-1 
U.  C 


Vlhat  did  the  bunny  find? 

Did  he  hear  something  zDOving  inside  the  egg? 

vnoat  did  he  think  ndght  be  inside  the  egg? 

What  did  he  do  to  find  out? 

What  happened  then? 

What  happen^  while  the  bunny  was  asleep? 
What  did  the  bunny  think  it  might  be? 
Did  the  bunny  find  a  new  fkaend? 
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Unit  Ul 

Nobody  Listens  to  Andrew 
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UNIT  1 1 1 :   Nobody  Listens  to  Andrew 


Plans: 


111-1  to  111-13 


Story: 


ST-U 


S-25      Telephone  Song 

S-26      Bear  Song 

S-27      Let's  Go  to  the  Zoo  Song 


Toy  Bear 
Toy  bed 
Toy  blanket 
Cardboard  props: 

Andrew,  father,  mother,  brother. 

s  ister 
Toy  telephone 
Four  caps: 

Policeman,  Fireman,   Dog  Catcher, 

Zookeeper 


Realia: 


Giant  Book 
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Unit 


INTRODUCTION  TO  UNIT  111:   NOBODY  LISTENS  TO  ANDREW 
LITERARY  REFERENCE  TEXT 


Guilfoils,  Elizabeth.  Nobody  Listens  to  Andrew 
FoUet  Publishing  Company,  Chicago,  Illinois 


OBJECTIVES 

1.  To  comprehend  and  produce  the  major  language  patterns  of  the 
unit  (Daily  Lesson  Plans  111-1  through  111-13). 

2.  To  understand  the  Andrew  story  and  to  be  able  to  follow  it 
sequentially,  both  through  comprehension  and  eventually 
through  retelling. 

3.  To  be  able  to  participate  in  the  activities  of  the  story  and 
story  related  gatmes. 

4.  To  be  able  to  sing  the  story  related  songs  either  chorally  or 
individually. 

BACKGROUND  AND  SUGGESTIONS 

This  unit  follows  rather  closely  the  original  reference  text. 

The  story  of  Andrew  is  the  tale  of  a  boy  who  has  something  impor- 
tant to  say  but  nobody  wants  to  listen  because  everybody  is  "too  busy".  The 
story  also  conveys  the  thought  that  nobod/,  not  even  an  adalt,  is  too  grown- 
up to  benefit  from  a  mistake. 
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The  bear  which  is  found  in  Andrew's  bed  and  which  eventually 
taken  to  the  zoo,  provides  the  "connection"  between  this  unit  and  unit 
113  (The  Zoo). 


-  224  - 


H 

o 
n 

o 

CO 


«>  -H  e 


o 
-p 

4-> 
o 
to 

> 


rH  05  Jid 

O  OS  J 


6 


H 
H 

4* 


I 

§ 

H 

a 
a 

m 

1 


0 

§ 

1-1 

4^ 

n 

o 

^1  O 
^  bp  CW4>  4> 

o  o  (4  3  a  (4 


o 

Q  «0 


9  9  i:  ^  ^  2 

H  iH  -7    I  4> 

CO  CO  H  W  < 
CO  U 


ERIC 


o 


4^ 


o 

4^ 

n 
n 

rH 
4^ 

o 
o 
o 

H 


CQ 


m  a; 
i>  to 


s 

I 

CO 

o 


o 


r  1 


1-1 


C3 


-  Z25 


Attachzaent  for  ST41.  Andrew  Story 


Attachmeait  IH-I- 


SUGGESTSD  C0I!FR2Hai3I0N  QUESTIONS 


1.  Axxlrevr  wants  to  say  something. 

2.  Is  his  mother  listening?    (no)   \<hy  not? 
(She  is  busy  paying  the  lady). 

3.  Is  his  father  listening?    (no)   V/hy  not? 
(He  is  busy  cutting  the  grass). 

4«    l3  his  sister  listening?    (no)   'Why  not? 
(She  is  busy  putting  on  her  roller  skates). 

5.  Is  his  brother  listening?    (no)   VJhy  not? 
(He  is  busy  looking  for  his  baseball.) 

6.  V/hat's  upstairs  in  Andrew*  s  roon? 
\«Jhere  is  the  bear? 

What  is  the  bear  doing? 
Where  is  the  bear  sleeping? 

7.  What  are  they  sayir^?    (teacher:  Call  the 

police,  call  the  fire  engine,  call  the 
dog  catcher,  call  the  zoo  keeper). 
(Teacher  enumerates  as  per  each  person.) 

8.  Is  Andre./  calling  then  all? 

9.  Who  is  cozing  to  the  house? 

10.  V^'here  is  he  taking  the  bear?  (Zoo) 

11.  Vihat  is  (father)  saying  now? 

(rather) 

(brother) 

(sister) 
VJhat  are  they  saying? 
Next  tirie,  let's  listen  to  /indrew. 
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PUaPOSS;    Suzxary  for  BSAR  ATDRS; 

STOHii^  ;JD  p?j:?a?u\tory  tkaisitic:;  to 
pcarrfcajic  zoo  stgiy  .^'s  zco  actititiss. 


Teacher:  V/here  do  you  live? 

Bear:  In  the  zoo. 

Teacher:  In  your  roon? 

Bear:  lio,  in  a  caye. 

Teacher:  Have  you  got  friends? 

Bear:        les^  laany  friends  (a  giraffe) 

(an  elephant) 
(a  bird) 
f I  monkey) 

(and  lots  of  chiLlren) 

Teacher:    V.Tiat  do  you  eat? 
Bear:  Fish, 
Teacher:    h/hat  do  you  driiik? 
Bear:  V/ater* 

I'm  tired  now. 

Can  I  sleep  In  your  bed? 
Teacher:    Yes,  ycu  can. 
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Unit  112 
Little  Toy  Train 


UNIT  112:   Little  Toy  Train 


Plans;        112-1  to  112-13 
Story:  ST-12 

Song:  S-16      Little  Engine  That  Could  Song 

S-17      Little  Engineer  Song 

Realia:       Giant  Book 

Actual  toy  train 

Actual  toy  tracks 

Four  caps 

Four  toy  pictures 

Stop  sign 

Go  sign 

Toy  tickets 
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Unit  I 


INTRODUCTION  TO  UNIT  112:  THE  LITTLE  TOY  TRAIN 

LITERARY  REFERENCE  TEXT 

Piper,  Walter  (retold  by).  Little  Engine  That  Could 
Piatt  &  Munk  Company,  New  York,  New  York 


OBJECTIVES 

1.  To  comprehend  and  produce  the  major  language  patterns  of  the 
unit  (Daily  Lesson  Plans  112-1  through  112-13). 

2.  To  understand  the  story  and  to  be  able  to  follow  it  sequential- 
ly both  through  comprehension  and  eventually  through  retelling. 

3.  To  be  able  to  participate  in  the  activities  of  the  story  and  story 
related  games. 

4.  To  make  the  connection  from  ''effort  and  cooperation'^  to  ^'success' 

5.  To  be  able  to  sing  the  story  related  songs  either  chorally  or 
individually. 

BACKGROUND  AND  SUGGESTIONS 

The  linguistic  pattern  of  this  unit  differs  considerably  from  the 
original  reference  text. 

"The  Little  Engine  That  Could"  tells  the  story  of  effort  and  cooperation 
and  how  it  can  lead  to  success  and  create  happiness.    It  also  tells  the  story 
of  how  lack  of  cooperation  and  selfishness  creates  unhappiness. 
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An  excellent  phonograph  record  on  this  story  is  available 
commercially.    It  should  be  used  as  supplementary  material. 


ERIC 
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Attachment 


caiPR5HZK3iai;  quistioijs 

!•    VJhere  is  the  Toy  Train  going? 
2«   What  is  the  train  carrying? 

3.  Can  he  reach  the  top  of  the  hill? 

4.  Can  the  Little-Train-in-a-Hurry  help? 

What's  he  saying?    (I'n  in  a  hurry,  in  a  hurry,  in  a  hxarry.) 

5.  Can  the  Tired  Train  help? 

What's  he  saying?    (I'm  so  tired,  so  tired,  so  tired). 

6.  Can  the  Little  Engine  that  Could  help? 

VJhat's  he  saying?    (I  think  I  can,  I  think  I  can.) 
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UNIT  113:      The  Zoo 


Plans:        113-1  to  113-16 
Story:  ST-13 

Song:  S-28  Train  to  the  Zoo  Song 

S-29  Monkey  Song 

S-30  Bear  Song 

S- 31  Seals  Song 

S-32  Elephant  Song 

Realia:       Giant  Book. 

Zoo  picture 
Bear  puppet 
Ten  toy  animals 
Six  toy  foods 

Flannel  board  and  cutouts: 

Animals,  food,  items 
Easels 


ERLC 
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Unit  113 


INTRODUCTION  TO  UNIT  113:    THE  ZOO 
LITERARY  REFERENCE  TEXT 

Rey,  H.  A.    Feed  the  Animals 

Houghton  Mifflin  Company,  New  York,  New  York 


OBJECTIVES 

1.  To  comprehend  and  produce  the  major  language  patterns  of  the 
unit  (Daily  Lesson  Plans  113-1  through  113-16), 

2.  To  understand  the  Zoo  story  and  to  be  able  to  make  the  connec- 
tion from  the  zoo  animals  to  the  type  of  food  which  they  eat. 

3.  To  be  able  to  participate  in  the  activities  of  the  story,  especial- 
ly the  guessing  feature,  and  story  related  gaunes. 

4«      To  be  able  to  understand  and  act  out  the  commands  of  the 

various  song  activities. 
5.      To  be  able  to  sing  the  story  related  songs  either  chorally  or 
individually. 
BACKGROUND  AND  SUGGESTIONS 

Ti:is  Story  is  presented  entirely  in  rhyme.     It  is,  in  effect,  a 
"guessing  game"  for  the  participating  children. 

It  is  important  that  the  rhyn^.ed  verses  of  this  story  are  memoiized 
and  presented  with  ease.     Coordination  between  the  opening  of  the  "flap" 
and  the  verse  is  miportajit.    A  ta^:>ed  version  of  the  story  rh.ynies  is  entire- 
Q  'y  suitable. 


In  introducing  the  story  the  connection  should  be  made  from  the 
"Nobody  listens  to  Andrew"  unit  to  the  Zoo  story.    (See  Daily  Lesson 
Plan  number  II 3-1 -A). 

A  considerable  number  of  songs  are  connected  with  this  story  unit. 
They  should  be  presented,  acted  out,  and  learned  well. 

Suggestions  on  how  to  prepare  the  Giant  Book  with  the  special 
"flaps"  may  be  found  on  the  next  page. 
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Attachment  113-1-A" 

PUPPET  ACTIVITY . 

Purpose;    to  establish  t.?ansition  from' Andrew  Story 
to  the  Zoo  story  and  Zoo  activity  -"da  the  Train  to 
the  Zoo  Song. 

BEAR  PUPP3T  TALKS  TO  CHIIDRE-K;    CHIUDPJ3^I  ASK  HHi  QUSSTI0N3. 

Bear:    Good  nioming^  boys  and  {^irls# 

I  vjas  sleeping  in  Andrew's  bed. 

Teacher  and  Children:    V/here  do  you  live  no;^? 

Bear:    Now  I  live  in  the  zoo.  . 
I  live  in  a  cave. 

Every  day       friend,  Zobkeeper  BiUj  gives  me  food. 

Teacher  and  Children:    And  vrhat  do  you  eat? 

Bear:    Fish  ~  I  like  fish. 

I  eat  carrots  and  apples  too. 

Teacher  and  Children;    And  vihat  do  you  drink? 

Bear :    Vfater*    I  drink  >?ater. 

Teacher  and  Children:    Do  you  have  mny  friends? 

Yes.    I've  got  many  friends.    Look:    a  zebra,  an 
elephant,  a  tiger,  a  lion,  a  monkey^  a  giraffe, 
birds,  and  my  friends,  the  bears. 

Coire  children,  visit  me  and  my  friends. 

Visit  me  in  the  zoo^ 

Nov;,  look,  here  comes  the  train  — 

The  train  to  the  zoo  I 
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LANGUAGE  - 
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ST 

PAUL  AND  JUDY 

!•        Here  are  Paul  and  Judy, 

This  is  Paul  and  this  is  Judy, 
They  can  do  lots  of  things. 
You  can  do  lots  of  things,  too. 

2.  Judy  can  touch  the  bunny. 

3.  Now,  ,  you  can  touch  the  bunny. 

4.  Judy  can  play  peek-a-boo  with  Paul, 

5.  Now,   ,  you  can  play  peek-a-boo  with  Paul, 

6.  Paul  can  smell  the  flowers. 

7.  Now,   ,  you  can  smell  the  flowers. 

8.  Judy  can  look  in  the  mirror, 

9.  Now,   ,  you  can  look  in  the  mirror, 

10,  Judy  can  touch  Daddy^s  face, 

11,  Now,   ,  you  can  touch  Daddy's  face, 

12,  Paul  can  put  Mummy's  ring  on, 

13,  Now,   ,  you  can  put  Miimmy's  ring  on, 

14,  Judy  can  touch  Mummy's  hair. 

15,  Now,   ,  you  can  touch  Mammy's  hair, 

16,  That's  all. 
Good-bye. 

17,  Paul  and  Judy  say  good-bye. 
Good-bye,  Paul. 
Good-bye,  Judy. 
(Good-bye  bunny). 
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ST-1 


PAUL  AND  JUDY    .  -  Spanis h 


1.  Estos  son  Paul  y  Judy. 
Este  es  Paul  y  esta  es  Judy 
Ellos  saben  hacer  muchas  cosas; 

Tu  tambien  sabes  hacer  muchas  cosas. 

2.  Judy  toca  el  conejito. 

3.  Ahora  toca  tu  el  conejito. 


4.  Judy  juega  a  los  escondidos  con  Paul. 

5.  Ahora    juega  tu  a  los  escondidos 

con  Paul. 

6.  Paul  huele  las  flores, 

7.  Ahora  huele  tu  las  flores. 


8.  Judy  se  mira  en  el  espejo. 

9.  Ahora  mirate  tu  en  el  espejo. 

10.  Judy  toca  la  cara  de  papa. 

11.  Ahora  toca  tu  la  cara  de  papa. 

12.  Paul  pone  el  dedo  en  el  anillo  de  mcLma. 

13.  Ahora  pon  tu  el  dedo  en  el  anillo  de  mama. 

14.  Judy  toca  el  pelo  de  maima. 

15.  Ahora  ^^^^^  toca  tu  el  pelo  de  mama'. 

16.  Eso  es  todo. 
I  Adios  ! 

17.  Paul  y  Judy  dicen  adios. 
Adios  Paul.  Adios  Judy 
Adios  conejito. 


ERIC 


-  281  - 


a.-.cl  Judy  S>r  - 1 

^.  '4;  ^^c.  4f  ^  Pee/f '  A  -  Boo  . 

n-'-h  /tl  ^    .6   4^  'I  i  1 4r       ?^  ■ 

Er|c  -  282  - 


pV)  y  /  /            A      'TlI  rf  \/ 

li 

U. 

IS. 

/  6 


ERIC 


-  283  - 


1. 

2. 
3. 

4.  SOUND 

5.  SOUND 

6.  SOUND. 

7.  SOUND 

8.  SOUND 

9.  SOUND 

10,  SOUND 

11.  SOUND 

ERIC 


ST-2 

MUFFIN 

This  is  a  little  dog  named  Muffin. 

One  day,  Muffin  hurt  his  eyes. 

The  doctor  put  a  handkerchief 
over  Muffin^s  eyes. 

Now  Muff  in  cannot  (can't)  see. 
He  cannot  (can't)  see  anything. 
But,  Muffin  can  hear! 

What  can  Muffin  hear? 

Muffin  can  hear  the  clock. 
And  now,  what  can  Muffin  hear? 

Muffin  can  hear  the  telephone. 
And  now,  what  can  Muffin  hear  ? 

Muffin  can  hear  a  car. 
And  now,  what  can  Muffin  hear? 

Muffin  can  hear  a  train, 
And  now,  what  can  Muffin  hear? 

Muffin  can  hear  a  fire  engine. 
And  now,  what  can  Muffin  hear  ? 

Muffin  can  hear  a  little  cat. 
And  now,  what  can  Muffin  hear? 

Muffin  can  hear  a  little  bird. 

And  now.  Muffin  can  hear  another  sound. 
What  can  Muffin  hear? 

Muffin  can  hear  another  little  dog! 

"And  that  makes  Muffin  very  happy. 
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2. 
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4.  SOUND 

5.  SOUND 

6.  SOUND 

7.  SOUND 

8.  SOUND 

9.  SOUND 

10.  SOUND 

11.  SOUND 
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MUFFIN  -Spanish 

Este  es  Muffin  un  perrito. 

Un  dia,  Muffin  se  lastima  los  ojos. 

El  doctor  pone  un  panuelo  grand©  en 
los  ojos  de  Muffin, 

Ahora  Muffin  no  puede  ver. 
No  puede  ver  nada. 
Pero  Muffin  puede  oir! 

Que^oye  Muffin? 

Muffin  oye  el  reloj. 

Y  ahora  que' oye  Muffin? 

Muffin  oye  el  telefono. 

Y  ahora  que^oye  Muffin? 

Muffin  oye  un  carro. 

Y  ahora  que  oye  Muffin? 

Muffin  oye  un  tren. 

Y  ahora    que  oye  Muffin? 

Muffin  oye  un  carro  de  bomberos. 

Y  ahora   que' oye  Muffin? 

Muffin  oye  un  gatito. 

Y  ahora  que^  oye  Muffin? 

Muffin  oye  un  pajarito. 

Y  ahora  Muffin  oye  un  otro  ruido. 
Que  oye  Muffin? 

J  Muffin  oye  otro  perrito! 


Muffin 
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ST-4 


THE  FALLING  LEAVES 

!•  Here  are  Juan  and  Maria. 

"Look!    Look  at  the  leaves!"'  says  Juan. 
"The  leaves  are  falling!  '  says  Maria. 

2.  "Look!    Look  at  my  hair!  "  says  Maria. 
"The  wind  is  blowing  I  " 

"My  hair  is  flying!  " 
"The  leaves  are  flying!" 

3.  And  the  leaves  are  falling, 
And  falling  and  falling  — 
Until  they  cover  the  ground. 

4.  The  children  are  running  in  the  leaves. 

5.  The  children  are  jumping  in  the  leaves. 

6.  "Look!    Green  leaves!  "  says  Juan. 
"Look  at  the  green  leaves!  " 

7.  "Look!    Red  leaves!"   says  Maria. 
"Look  at  the  red    leaves!  " 

8.  "And  look!    Yellow  leaver!  "   says  Juan. 
"Look  at  the  yellow  leaves  !  " 

9.  "And  look!  "   Brown  leaves  !  "   says  Maria. 
"Look  at  the  brown  leaves !  " 

10,  Juan  and  Maria  say:    "Look!    Look  at  the  colors!  " 
"Green  leaves,   red  leaves,  " 

"Yellow  leaves,  and  brown  leaves!  " 

11.  And  the  leaves  are 
Falling  and  falling. 
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ST-4 


1 

THE  FALLING  LEAVES  -  Spanish 


Estos  son  Juan  y  Maria. 

"iMira,  las  hoi  as  !  "  dice  Juan. 

''Estan  cayendo  lashojas.     dice  Maria. 


2.  "iMira!  "  dice  Maria, 
''Esta  soplando  el  viento; 
Las  hojas  vuelan!  " 

3.  Y  las  hojas  caen  y  caen* 

'^Cubren  la  tierra",  dicen  los  ninos  . 

4.  Los  ninbs  corren  entre  las  hojas. 

5.  Los  ninos  saltan  cncima  de  las  hojas. 

6.  *'tMira!     dice  Juan. 
"iHojas  verdes  \  " 

7.  "iMira!     dice  Maria. 
"jHojas  rojas ! 

8.  ^'iMira!  "  dice  Juan. 
"jHojas  amarillas!" 

9.  "iMira!  "  dice  Maria. 
"iHojas  marron! 

10.      "iMira!  "  dicen  Juan  y  Maria. 
"Hojas  de  todos  los  colores. 
Verdes,  rojas. 
Amarillas  y  color  marron.  " 


11.      Y  las  hojas  siguen  cayendo  y  cayendo. 
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INDIAN  TWO  FEET  AND  HIS  HORSE 

1*      This  is  Indian  Two  Feet. 
He  wants  a  horse. 
But  he  hasn't  got  a  horse. 

2.  He  can  only  walk,  walk,  walk* 

3.  He  can  dance. 

4.  He  can  beat  the  drum. 

5.  He  can  paint. 

6.  But  he  hasn't  got  a  horse- 
He  can  only  walk,  walk,  walk. 

7.  He  can  walk  to  the  woods. 

8.  He  can  walk  to  the  water. 

9.  He  can  walk  up  a  hill. 

10.  He  can  ride  a  rock. 

11.  He  can  ride  a  tree. 

12.  But  he  cannot  (can't)  ride  a  horse. 
Because  he  hasn't  got  a  horse. 

13.  Father  says: 

"Indian  Two  Feet,  if  you  want  a  horse, 
look  for  a  horse". 

1  4.    Mother  says: 

"Indian  Two  Fe'^t,   if  you  want  a  horse, 
look  for  a  hors^". 
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15.  So,  Indian  Two  Feet  goes  to  look  for  a  horse. 
He  can  only  walk,  walk,  walk. 

16.  He  walks  to  the  woods. 
But  there  is  no  horse. 

17.  He  walks  to  the  water. 
But  there  is  no  horse. 

18.  He  walks  up  the  hill. 
But  there  is  no  horse. 

19.  Now  Indian  Two  Feet  is  tired  and  falls  asleep. 

ZO.    But  what  a  surprise!    A  horse!    A  horse  finds 
Indian  Two  Feet. 

21.    Now  Indian  Two  Feet  can  ride,  ride,  ride. 
He  can  ride  a  horse, 

2E.    Now  he's  got  a  horse. 


AND  THAT  MAKES  INDIAN  TWO  FEET  VERY  HAPPY! 
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INDIAN  TWO  FEET  AND  HIS  HORSE    -  Spanish 


1.  Esto  es  el  Indito  Dos-Pies. 
Quisiera  tener  un  caballo. 
Pero  no  tiene  caballo. 

2.  Tiene  que  caminar,  caminar,  caminar. 

3.  Puede  bailar. 

4.  Puede  tocar  el  tambor. 

5.  Puede  pintar. 

6.  Pero  no  tiene  caballo.    Tiene  que  caminar, 
caxninar,  caminar. 

7.  Puede  caminar  al  bosque. 

8.  Puede  caminar  agua. 

9.  Puede  subir  en  una  loma. 
lOo     Puede  montar  en  una  roca. 

11.  Puede  subir  en  an  arbol. 

12.  Pero  no  puede  montar  a  caballo  porque  no 
tiene  caballo. 

1  ^.     Su  papa'^dice: 

"Dos-Pies,   si  quieres  tener  un  caballo, 
tienes  que  buscar  un  caballo.  " 

14.  Su  n^ama' dice: 

"Dos-Pies,   si  quieres  tener  un  caballo, 
tienes  que  buscar  un  caballo.  " 

15.  Entonces  Dos-Fies  va  a  buscar  un  caballo. 
Tiene  q^ie  cai:ninar,   canunar,  caminar. 

16.  Dos-Pies  caaun-i  a)  hosque. 
Pl'Tu  no  liay  un  caballo. 


17.  Dos-Pies  camina  al  agua. 
Pero  no  hay  un  caballo. 

18.  Dos-Pies  sube  en  la  loma. 
Pero  no  hay  un  caballo. 

19.  Ahora  Dos-Pies  esta  muy  cansado  y  se  duerma. 

20.  tPero  que^sorpresa !     iUn  caballo! 
iEl  caballo  encuentra  a  Dos-Pies! 

21.  Ahora  Dos-Pies  no  tiene  que 
caminar,  caminar,  caminar , 
Puede  montar  a  caballo. 

22.  lYa  tiene  caballo! 
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THE  CLIMBING  TREE 

1.  It's  the  Night  Before  Christmas, 
Here  are  Bobby  and  Betsy, 
They're  looking  at  the  tree, 

2.  Betsy  says:  (pointing) 

'^What's  up  there,  Bobby? 

3o  Bobby  says: 

'T  don't  know.    But  111  go  (and)  see. 

4.  And  Bobby  climbs  up  the  tree. 
Bobby  climbs  and  climbs^  .  *  .  .  " 

5.  Betsy  calls: 

"What  can  you  see,  Bobby?  " 
"I  can  see  a  bird.  " 

6.  Bobby  says: 

''Little  Bird,  what's  up  there?" 

"I  don't  know.    But  climb  up  and  see.  " 

7.  Bobby  climbs  and  climbs.  .  ,  .  • 

8.  Betsy  says: 

"What  do  you  see,  Bobby?  " 

"I  can  see  a  horse.  " 

Bobby  says: 

"Little  horse,  what's  up  there?  " 

"I  don't  know.    But  climb  up  and  see,  " 

10^  Bobby  climbs  up  and  up  

11.  Betsy  says; 

"What  can  you  see,  Bobby?  " 

"I  can  see  a  bunny.  " 


12.  Bobby  says: 

"Little  bunny,  what's  up  there?  " 

"I  don't  know.    But  climb  up  and  see.  " 

|^J^(^"  13»  And  Bobby  climbs  and  clunbs.  . 

iiiiimiiiimiTifiniin  O  r»  O  • 


Betsy  says: 

'*What  can  you  see,  Bobby?  " 

"I  can  see  a  cat. 

Bobby  says: 

"Little  cat,  what's  up  there?  " 

"I  don't  know.    But  climb  up  and  see.  " 

r 

Bobby  climbs  and  climbs.  .  .  . 
Finally,  Bobby  gets  to  the  top. 

But  listen^  .  .  . 

What  can  Bobby  hear?    Jingle  bells! 

Who  is  it?    It»s  Santa  Glaus! 

Santa  Glaus  gives  Bobby  a  stocking  and  says: 
"Ho,  ho,  ho,  this  stocking  is  for  toys  !  " 

"Thank  you,  "  says  Bobby. 

Bobby  takes  the  stocking  and  climbs  down 
^mmml  the  treeo 

He  climbs  down  and  down.  .... 

He  takes  the  drum. and  clim.bs  down  and  down.  .  . 

He  takes  the  ring  and  climbs  down  and  down.  .  .  . 

He  takes  the  bell  and  climbs  down  and  down.  .  .  . 

He  takes  the  mirror  and -climbs  down  and  down,  .  . 

He  takes  the  doll  and  climbs  down  and  down  

At  last,  Bobby  is  down. 

Betsy  asks: 

"Bobby  what's  up  there,  at  the  tree  top?  " 

Bobby  says: 

"A.s^ar,  "'   

"And  Santa  Glaus!    And  look! 

"A  stocking  with  toys  from  Santa  Glaus!  " 
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Betsy  says: 

''Oh,  goody!    Let's  see  the  toys!  " 

•  •  •  •  a  drum*  •  •  • 

a  ring  

a  bell  

a  mirror  

a  doll  

And  what's  this? 

What  a  surprise! 

dog! 

A  puppy  dog!    A  present  from  Santa  Claus ! 

AND  THAT  MAKES  BOBBY  AND  BETSY  VERY  HAPPY 
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THE  CLIMBING  TREE  -  Spanish 
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1.  Es  Nochebuena. 

Estos  son  Bobby  y  Betsy. 
Estan  mirando  el  ^rbol. 

2.  Betsy  dice:  , 

Bobby,  AQue^hay  arriba?  ^' 

3.  Bobby  dice: 

"No  sel    Pero  voy  a  ver.  " 

4.  Bobby  sube  por  el  arbol.    Bobby  sube  y  sube 

5.  Betsy  dice:   ,  ^ 

"Bobby,  iQue  ves?  " 
"Veo  un  pajarito.  " 

6.  Bobby  dice:      ,  ^ 

"Pajarito,^  Qufe  hay  arriba?  " 
"No  se^,    Sube  un  poco  mas.  " 

7.  Bobby  sube  y  lube  .   .  . 

8.  Be^sy  dice: 

"Aoue  ves,  Bobby?  " 
^^eo  un  caballito.  " 

9.  Bobby  dice: 

"Caballito,  i-Que^  hay  arriba?  " 
"No:  se*.    Sube  un  poco  mas. 

10.  Bobby  sube  y  sube.  .  . 

11.  Betsy.dice: 

"^Que^ves,  Bobby?" 
^^eo  un  conejito.  " 

12. 

12.  Bobby  dice:        ,  ^ 

f'Conejito,   iQue  hay"  arriba?  " 
"No  se^.  Sube  un  poco  mas.  " 
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13. 


Y  Bobby  sube  y  sube 
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14.  Betsy^dice: 

'^iQueves,  Bobby? 
'Weo  un  gatito,  *' 

15.  Bobby  dice:    i  ^ 

"  Gatito,  iQue  hay  arriba?  " 
"No  se.    Sube  un  poco  mas.  "  . 

](^^      Bobby  sube  y  sube. 

Al  fin,  Bobby  llega  a  la  punta. 

17.  JPero  escuchen!  ,   ,  . 
iQue^oye  Bobby?  jCascabeles! 

18.  *    iQuien  es?    /  Es  Santiclo^  ! 

19.  Santiclo^s  le  da  a  Bobby  una  media 
grande  y  le  dice: 

"Jo,  jo,  jo!    (Esta  media  es 
para  los  juguetes!  " 

"  i  Gracias  !  "  dice  Bobby. 


Part  II 

20.  Bobby  toma  la  media  y  baja  por  el  arbol. 

21.  Bobby  baja  y  baja  ... 

22.  Toma  el  tambor. 

Y  baja  y  baja  .   .  . 

23.  Toma  el  anillo. 

Y  baja  y  baja  .  .  . 

24.  Toma  la  campana. 

Y  baja  y  baja  .  .  . 

25.  Toma  el  espejo. 

Y  baja  y  baja  ... 

26.  Toma  la  muneca. 

Y  baja  y  baja  .  .  . 
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27.     Al  fin,  Bobby  Uega  abajo. 

28-      Betsy  dice:  . 

*'Eobby,  £Que  hay  arriba  en  la  punta  del  arbol? 

29.  Bobby  dice: 

'Santiclos  !      i  Y  mira ! 

I  Una  media  con  juguetes  de  Santiclos! 

30.  Betsy  dice: 

*IQue  bueno!     iVamos  a  ver  los  juguetes! 

31 .  .  .  .  un  tambor  .  .  . 

un  anillo  .  •  . 
una  campana  .  .  • 
un  espejo  .  .  . 
una  rnuneca  .  .  . 

32.  YdQue'^es  esto? 

33.  |Que  sorpresa!  jUnperrito! 

34.  (Unperrito!  .  .  .  lun  regalo  de 

Santiclos ! 
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SNOWY  DAY 


This  is  Peter. 

Peter  is  sleeping  in  his  bed. 
Outside,  it  is  snowing. 

Peter  gets  up  and  looks  at  the  snow. 
"Oh,  look!    Snow!    It's  snowing!" 
"Goody.  " 

Peler  hurries  outside. 

Outside  in  the  snow,  Peter  sees  a 
little  bird.    It  walks  like  this  .  .  . 

And  he  sees  a  little  cat.    It  walks 
like  this  .  .  . 

And  he  sees  a  little  dog.    It  walks 
like  this  .  .  . 

And  hj  sees  a  little  bunny.  It  walks 
like  this.  .  . 

And  he  sees  a  little  horse.  It  walks 
like  this  .  .  . 

Peter  can  walk  in  the  snow  too. 
He  walks  like  this  .   .  . 

And  he  walks  lik<?  that  ,   .  . 

And  he  walks  like  this  and  hkr  that  , 

And  he  janips  like  this  ,    ,  . 

And  he  runs  like  that  ,    .  . 


14.  NoAv  Peter  climbs  up  a  hill  .  •  . 

15.  And  now,  Peter  comes  down  the  hill! 

16.  Now  Peter  is  very  tired. 

He  falls  fast  asleep  in  his  bed  .  .  . 
And  he  sleeps  <  .  , 
And  he  sleeps  ,  <  , 
Until  tomorrow. 


ERIC 


-  310  - 


SNOWY  DAY  -Spanish 


Esto  es  Pedro. 

Pedro  duerme  en  su  cama. 

Afuera  esta'^cayendo  la  nieve. 

Pedro  se  levanta  y  ve  la  nieve. 
''iMira!   ^La  nieve!     i  Esta  cayendo 
la  nieve!    \  Que  bueno!       dice  Pedro. 

Pedro  sale  afuera. 

Afuera,  en  la  nieve,  Pedro  ve  un 
pajarito  que  camina  asi,   .  • 

Y  ve  un  gatito  que  camina  asi  .   .  . 

Y  ve  un  perrito  que  camina  asi  .  .  . 

Y  ve  un  conejito  que  can^ina  asi  .  .  . 

Y  ve  tin  caballito  que  camina  asi  .   .  . 

Pedro  tambien  puede  caniinar  en  la 
nieve.    Caniina  asi  .   .  . 

Y  camina  asi  .   .  . 

Y  camina  asi  .   .  . 

Y  salta  asi  .   .  . 

Y  corr<*  asi  .  .  . 


-  3 1  I  - 


14.  Ahora  Pedro  sube  pur  una  loma  •  •  . 

15.  i  Y  mira  como  Pedro  baja  por  la  loma  ! 

16.  Ahora,  Pedro  esta  muy  cansado. 

Esta  noche  se  duerme  pronto  en  su  cama  .  .  . 
y  duerme.  .  . 
y  duerme  .  .  . 
Kasta  ma  nana 
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LITTLE  BEAR 


It  is  colda 

Loo^k  at  the  snow. 

Look  at  the  snow  come  down. 

Little  Bear  says: 

^'Mother  Bear,  I  am  cold.. 

Look  at  the  snow. 

I  want  something  to  put  on. 

Mother  Bear  gives  something  to  Little  Bear. 
"Look,  Little  Bear, 
This  is  for  you. 
Put  it  on. 

"Put  it  on  your  head. 

"Oh,  it's  a  hat,  "  says  Little  Bear. 
"Good.    Now  I  won't  be  cold.  " 

And  Little  Bear  puts  on  his  hat  and  goes  outatd-e 
to  play. 

Here  is  Little  Bear  again. 

"What  do  you  want?  "  asks  Mother  Bear. 

"I  am  cold,  "  says  Little  Bear. 
"I  want  something  to  put  on,  " 

Mother  Bear  gives  something  to  Little  Bear. 

"Look,  Little  Bear,  "  says  Mother  Bear. 
"This  is  for  you.    Put  it  on.  " 

"Oh,  it's  a  coat,  "  says  Little  Bear. 
"Good.    Now  I  won't  be  cold.  " 

Little  Bear  puts  on  his  coat  and  goes  out«4de 
to  play. 

Here  is  Little  Bear  again. 

"What  do  you  want?  "  asks  Mother  Bear. 

"I  am  coldj  "  says  Little  Bear. 
"I  want  something  to  put  on.  " 
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Mother  Bear  gives  something  to  Little  Bear* 

"Look,  Little  Eear,  "  says  Mother  Bear. 
"This  is  for  you.    Put  it  on.  " 

"Oh,  snow  pants,  "  says  Little  Bear. 
"Good.    Now  I  won^t  be  cold.  " 

Little  Bear  puts  on  his  snow  pants  and  goes 
out  to  play. 

But  here  is  Little  Bear  again. 

"What  do  you  want,  now?"  asks  Mother  Bear, 

"I  am  cold,     says  Little  Bear. 
"I  want  soinething  to' put  on.  " 

"My  Little  Bear,     says  Mother  B'ear. 

"You  V.e  got  a  hat. 

You've  got  a  coat, 

YouVe  got  snow  pants. 

Do  you  want  a  fur  coat,  too?  " 

"Yes,  "  says  Little  Bear. 
"I  want  a  fur  coat  too.  " 

So,  Mother  Bear 
takes  off  his  hat; 
takes  off  his  coat; 
takes  off  his  snow  pants. 

And  Mother  Bear  says, 

"Look,  Little  Bear,  here  is  your  fur  coat!  " 

"Good,  "  says  Little  Bear. 
"Here  is  my  fur  coat. 
Now  I  won^t  be  cold!  " 

AND  HE  ISN'T  COLD  ANY  MORE. 

AND  THAT  MAKES  LITTLE  BEAR  VERY  HAPPY. 
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LITTLE  BEAR  -  Spanish 


Hace  frio. 

Mira  la  nieve. 

Mira  como  cae  la  nieve. 

Osito  dice: 

^*Mama  Osa,  tengo  frio. 

Mira  la  nieve. 

Quiero  algo  que  ponerme. 

Mama  Osa  le  da  algo  a  OsitOc  ^ 
'^Mira,  Osito,  esto  es  para  ti. 
Po'^ntelo.  " 

"Pontelo  en  la  cabeza.  " 

"Ah,  es  un  sombrero",   dice  Osito  . 

"  I  Que  bueno!    Ahora  no  voy  a  tener  frio.  " 

Y  Osito  se  pone  el  sombrero  y  sale 
afuera  a  jugar. 

Pero  aqui  esta  Osito  otra  vez. 

"<f.Que  quieres?  ",  dice  Mama  Osa. 

"Tengo  frio",  dice  Osito 
"Quiero  algo  que  ponerme.  " 

Mama  Osa  le  da  algo  a  Osito. 

"Ivliro,  Osito",   dice  Mama  Osa. 
"Esto  es  para  ti.  Pontelo. 

^Ah,  es  un  abrigo",  dice  Osito 

"l  Que  bueno  1    Ahora  no  voy  a  tener  frio.  " 

Osito  se  pone  el  abrigo  y  sale  afuera  a  jugar. 
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Pero  aqui  esta  Osito  otra  vez. 

"iQue  quieres  ahora?      dice  Mama  Osa, 

'^Tengo  frio^S  dice  Osito. 
"Quiero  algo  que  ponerme. 

Y  Maxna  Osa  le  da  also  a  Osito. 

"Mira,  Osito",  dice  Mama  Osa. 
"Esto  es  para  ti.    Pontelo.  " 

"Ah,  pantalones",  dice  Osito. 

"<Que  bueno!    Ahora  no  voy  a  tener  frio.  " 

Osito  se  pone  los  pantalones  y  sale  afuera  a  jujar. 

Pero  aqui  esta  Osito  otro  vez. 

^*iQue  quieres  ahora?  ",  dice  Mama  Osa. 

"Tengo  frio",  dice  Osito 
"Quiero  algo  que  ponerme.  " 

"Osito  riio",  dice  Mama  Osa. 
"Tienes  sombrero; 
Tienes  abrigo; 
Tienes  pantalones. 

i  Quieres  tambien  un  abrigo  de  pieles  ?  " 
"Si",  dice  Osito. 

"Quiero  tambien  un  abrigo  de  pieles.  " 

Entonces  Mama  Osa 
le  quita  el  sombrero; 
le  quita  el  abrigo; 
le  guita  los  pantalones. 

Y  Mama  Osa  dice: 

"  Mira,  aqui  esta  tu  abrigo  de  pieles  !  " 

•MQue^  bueno  !  ",  dice  Osito. 
"Aqui  esta  mi  abrigo  de  pieles. 
Ahora  no  voy  a  tener  frio!  " 


-  318  - 


3  r-  s  a1 


/J. 


it   fie  K;  4i-  ^t-  5 , 


4.  a 


-1     i  ■  ' 


^  .  4- 


M 


I--:  ^    -5.  V 


••v 


ERIC 


-  319  - 


^  4'.        5 0  ^  t  i-;t  "  I  ^-1- ,  o 

^?  li  <  'I-  -ft  fK  K  ^^  •'v-  ^5 .  ■' 


-  321  - 


THE  CARROT  SEED 


This  is  Henry^ 

One  day  Henry  plants  a  carrot  seed. 

His  mother  says: 

"It  won't  come  up.  .  . 

The  carrot  won't  come  up. 

His  father  says: 

"It  won't  come  up.  .  . 

The  carrot  won't  come  up.  " 

His  brother  says: 

"It  won't  come  up.  .  . 

The  carrot  won't  come  up.  " 

Henry  waters  it  every  day. 

But  it  doesn't  come  up. 
Nothing  comes  up. 

cosies 

And  nothing  ctjm«  up. 

His  mother,  his  father,  his  brother 
His  family  says: 

"It  won't  come  up.  .  .  . 

The  carrot  won't  con^e  up.  " 

But  Henry  waters  it. 
He  waters  it  every  day. 

And  one  day.  .  .  . 

comes 
It  frOHi-^  up ! 
A  carrot  conges  up! 

A  big  carrot.  * ,  . 
A  very  big  carrot! 

AND  ^HAT  MAYZ^  HENRY  VERY  HAPPY! 


-  322  - 


THE  CARROT  SEED  -Spanish 


Esto  cs  Enrique. 

Un  dia  Enrique  siembra  una 

semilla  de  zanahoria. 

Su  nnama'dice: 

"No  va  a  salir  .  .  . 

La  zanahoria  no  va  a  salir. 

Su  papa  dice: 

"No  va  a  salir  .  .  . 

La  zanahoria  no  va  a  salir.  " 

Su  hermano  dice: 

"No  va  a  salir  .  .  . 

La  zanahoria  no  va  a  salir.  " 

Enrique  le  echa  agua  todos  los  dias. 

Pero  no  sale. 

La  zanahoria  no  sale. 

No  sale  nada. 

Su  mama,  su  papa,  su  herniano  -  - 
Su  familia  dice: 

"  No  va  a  salir  .   .  . 

La  zanahoria  no  va  a  salir.  " 

Pero  Enrique  Ic  echa  agua. 
Le  echa  agua  todus  los  dias. 
Y  un  dia  .   .  . 
i  Sale! 

I  Sale  un  zanahoria! 

Una  zanahoria  grands?  .   .  . 
lUna  zanahoria  niuy  grande! 
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ST. 10 


THE  EGG 

1.  This  is  Bunny,  a  little  brown  rabbit. 
One  day  he  finds  an  egg. 

He  hears  something       something  moving 
inside  the  egg.    "What  is  it?  " 

2.  Is  it  another  bunny? 

3.  Is  it  an  elephant? 

4.  Is  it  a  little  bear? 

5.  Who  can  tell? 
What  can  it  be? 

6.  But  Bunny  can  hear  something  something 
moving  inside  the  egg. 

7.  Bunny  shakes  the  egg. 

8.  Buxmy  pushes  the  egg. 

9.  Buxmy  jumps  on  the  egg. 

10.  Bunny  throws  a  little  rock  at  the  egg. 

11.  But  the  egg  doesn't  open,  and  nothing  can  come  out. 

12.  Pick,   pick,  pick. 

Something  i^^nts  to  get  out  of  the  egg. 

13.  But  Bunny  is  very  tired  and  falls  asleep. 

14.  Pick,  pick,   pick,  and  crackety  crack! 

The  egg  breaks  open,  and  out  conies  a  little  duck  - 
Little  Duck  ! 

15.  "What  is  this?  "  says  Little  Duck. 
Is  it  another  little  cluck 

Is  it  an  elephant 

Is  It  a  little  bear'^ 

Who  can  tell'.^     What  can  it  be? 
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16.  Little  Duck  pushes  the  bunny  with  his  foot. 

17.  Little  Duck  jumps  on  top  of  the  bunny. 

18.  Little  Duck  throws  a  little  rock  at  the  bunny. 

19.  And  Bunny  wakes  up. 

*'Where  is  my  egg?    and  'What  is  this?  " 
Little  Duck  says: 

'1  am  a  little  yellow  duck,     says  Little 
Duck,   "and  you?  " 
Bunny  says: 

*'I  am  a  little  brown  bunny,     says  Bunny* 

says 

20.  **Oh,  good!    A  new  friend,     say  Little  Duck 
TOti"-BoTmTr together.  '  h,  food!  n  new  friend," 

says  Bunny, 

AND  THAT  MAKES  BUNNY  AND 
LITTLE  DUCK  VERY  HAPPY! 


THE  EGG   -  Spanish 


Esto  es  el  concjito  cafe. 

Un  dia  el  conejito  encuentra  un  huevo, 

Oye  algo  -  algo  que  se  mueve  dentro  del  huevo. 

El  conejito  dice:    *^i,Que  es?''. 

LEs  otro  conejito? 

tEs  un  elefante? 

^Es  un  osito? 

^.Quien  sabe? 

Un  conejito  no  puede  saber. 

Pero  el  conejito  oye  algo  -  algo  que 
se  mueve  dentro  del  huevo. 

El  conejito  sacude  el  huevo. 

El  conejito  empuja  el  huevo  con  el  pie. 

El  conejito  salta  encima  del  huevo. 

El  conejito  tira  una  piedrita  al  huevo. 

Pero  el  huevo  no  se  abre  y  no  sale  nada. 

Pic,  pic,  pic. 

Algo  quiere  salir  del  huevo. 

Pero  ahora  el  conejito  esta  niuy  cansado 
y  se  duernie. 

Pic,    pic,    pic.      i  Y  puf  * 
I  El  huev  o  s  e  abre  ! 

\Y  sale  un  patito  -  un  patito  aniariUo! 


15.  "iQue  e$  esto?  *\  dice  el  patito  amariUo. 
tEs  otro  patito? 

dEs  un  elefantc? 

iEs  un  osito? 

a^Quien  sabe? 

Un  patito  no  puede  saber. 

16.  El  patito  empuja  el  conejito  con  el  pie. 

17.  El  patito  salta  encima  del  conejito. 

18.  El  patito  tira  una  piedrita  al  conejito. 

19.  El  conejito  se  levanta  y  dice:  ^ 

ADonde  esta^mi  huevo?     iY  quien  es  e'ste?'* 
El  patito  dice: 

'Soy  un  patito  amarillo.         tu?  " 
El  conejito  dice: 

'Soy  un  conejito  cafe. 

20.  "jQue  bueno!",  dicen  el  patito  y  el  conejito. 
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NOBODY  LISTENS  TO  ANDREW 

!•  This  is  Andrew's  house. 

Andrew's  room  is  upstairs. 

2.  One  day  Andrew  sees  something  upstairs  in 
his  room.    He  says,   "Listen,  Mother, 

His  mother  says,   *'Wait,  Andrew.    I  am  busy. 
(I  am  paying  the  lady,  ") 

3.  Andrew  says:    "Listen,  Father.    There  is 
something  upstairs.  "   His  father  says: 
"Wait,  Andrew.    I  am  busy.    (I  am  cutting 
the  grass.  ") 

4.  Andrew  says: "Listen,   Brother.    There  is 
something  upstairs.    It  is  in  my  room. 

His  borther  says:    '^'Wait,  Andrew.    I  am  busy. 
(I  am  looking  for  my  ball.  ") 

5.  Andrew  says:    "Listen,  Sister.    There  is 
something  upstairs.    It  is  in  my  bed.  " 

His  sister  says:    "Wait,  Andrew.    I  am  busy. 
(I  am  putting  on  my  roller  skates.  *') 

6.  Andrew  says: 
"Listen,  Mother! 
Listen,  Father. 
Listen,  Brother. 
Listen,  Sister. 

There  is  a  bear,  a  big  bear,  upstairs  in  my  room, 
in  my  bed.  " 

7.  His  family  says: 
"A  bear!  " 

His  n. other  says:    "Call  the  policemen!" 
His  father  says:     "Call  the  firemen!  " 
His  brother  says:    "Call  the  dog  catcher!  " 
His  sister  says: 

8.  Andrew  calls  the  policemen 
He  calls  the  firemen. 
He  calls  the  dog  catcht^^r, 

Hc'  calls  ihc-j^*OT  ^i-rc-:  "^^rl 


ERIC 


-  333 


Here  come  the  policemen. 
Here  come  the  firemen. 
Here  comes  the  dog  catcher  and 
the  zookeeper. 

They  all  run  upstairs  to  Andrew*s  room. 

"Look!  "  says  his  mother. 
"Look!"  says  his  father. 
"Look!  "  says  his  brother. 
"Look!"  says  his  sister. 
"It's  a  bear,  "  says  Andrew. 

zookeeper 

The  A©o--c*t€lvwr  takes  the  bear  and  puts  him 
in  a  cage. 

And  he  says: 

"Let's  take  this  bear  to  the  zoo.  " 

Eather  says: 
"Next  time  let's  listen  to  Andrew.  " 

Mother  says: 
"Next  time  let*s  listen  to  Andrew.  " 

B  rother  says: 
"Next  time  let's  listen  to  Andrew.  " 

Sister  says: 
"Next  time  let's  all  listen  to  Andrew.  " 

AND  THAT  MAKES  ANDREW  VERY  HAPPY. 
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NOBODY  LISTENS  TO  ANDREW  -Spanish 


rr 


Esta  es  la  casa  de  Andres.  ^ 
Arriba  esta  el  cuarto  de  Andres. 

Un  iia  Andres  ve  algo  arriba  en  su  cuarto, 
Andres  dice:     "Oye,  Mama!  " 
Su  mama  dice:    "Espera,  Andres*  Tengo 
prisa.    Tengo  que  pagarle  a  la  senora.  " 

Andres  dice:    "Oye,  Papa',  hay  algo  arriba, 
Su  papa  dice:    "Espera  Andre's,  Tengo 
prisa,    Tengo  que  cortar  la  yerba,  " 

y 

Andres  dice:    '^Oye,  Hermano,  hay  algo 
arriba  en  mi  cuarto,  " 

Su  hermano  dice:    "  Espera,  Andre's.  Tengo 
prisa.    Tengo  que  buscar  mi  pelota,  " 

Andre's  dice:    "Oye,  Hermana,  hay  algo 
arriba  en  mi  cama* 

Su  hermana  dice:    ^^Espera  Andres.  Tengo 
prisa.    Tengo  que  ponerme  los  patines.  " 

Andres  dice: 

''/Oye,  Mama! 
i  Oye,  Papa ! 
\  Oye,  Hermano ! 
jOye,  Hermana! 

/  Hay  un  oso,  un  oso  grande,  arriba,  en 
mi  cama! 

Su  familia  dice: 
"  lUn  oso!  " 
Su  mama  dice:    "  I  Llama  a  la  policial  ^' 
Su  papa"^dice:        Llama  a  los  bomberos  ! 
Su  hermano  dice:      I  Llama  al  perrero! 
Su  hermana  dice:    ^'  f  Llama  al  parque  zoologico 
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8*     Andres  llama  a  la  policia. 
Llama  a  los  bomberos. 
Llama  al  perrero.  ^ 
Llama  al  parque  zoologico, 

9.      Ya  viene  la  policia. 

Ya  vienen  los  bomberos. 

Ya  viene  el  perrero  .  ^ 

Ya  viene  el  senior  del  parque  zoologico. 

10.  Todos  suben  arriba  al  cuarto  de  Andres. 

11.  'Tvlira",  dice  su  mama. 
''Mira",  dice  su  papa. 
"Mira",  dice  su  hermano. 
"Mira",  dice  su  hermana. 
"Es  un  oso",  dice  Andre's. 

12.  El  perrero  coge  el  oso  y  lo  pone  en  la  juala. 

13.  El  senor  del  parque  zoologico  dice:  ^ 

'^amos  a  llevar  este  oso  al  parque  zoologico.  ' 

14.  Su  papa^dice:  ^ 

"La  proxima  vez  vamos  a  escuchara  Andres. 
Su  mamsf  dice:  ^ 

"La  proxima  vez  vamos  a  escuchara  Andres.  " 
Su  hermano  dice: 

"La  proxima  vez  vamos  a  escuchara  Andres.  " 
Su  hermana  dice: 

"La  proxima  vez  vamos  a  escuchara  Andres.  " 
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THE  LITTL2  TOY  TOAP: 

a 

!•        This  is  little  toy  train,  full  of  toys.    Look  at 
the  toys!    A  bear,  a  doll,  a  giraffe,  an  elephant, 

2.  One  day.  Little  Toy  Train  ciirb5  up  a  hill.  He 
cliris  and  cliris.    Up  and  up.    And  he  sings: 
"Choochoo,  choochoochoo,  choochoo,  choochoochoo. 

3.  But  the  hill  is  too  high.  Little  Toy  Train  cannot 
go  up#  Ke  cannot  clirh  up  the  hill.  Ke  cannot  go 
on.    He  stops. 

"That's  too  bad,"  say  the  toys, 
'''.ihat  are  we  to  do  now?** 

5«        Here  cones  another  tr-in.    It  is  4h«  Train- In-^v -Hurry. 
The  toys  say:    "Please,  help  us!"    But  Train-in-A- 
Hxirry  says:  "I  can't.    I  don*t  have  time.    I  an  in  a 
hurry,  in  a  hx:irry,  in  a  hurry." 

6.         "That's  too  bi*d,"  say  the  toys, 
'^./hat  are  we  to  do  now?" 

?•        Here  cosies  another  train.    It  is  Tired  Train.  The 

toys  say:    "Please,  help  us!"    But  Tired  Train  says: 
"I  can't.    I'm  so  tired,  so  tired,  so  tired,'' 

6.         "That's  too  bad,"  say  the  toys. 
''".Vhat  are  we  to  do  now?" 

9.        And  so  Little  Toy  Train  cannot  clirb  up  the  hill. 

lO.        But  look!    Here  ccnes  another  train.    It  is  Little 
Engine-That--Could.     "Please  help  us/'  zay  the  toys. 
Little  Zn£ine-Thj.t-Co^ild  is  very  little  but  he  says  : 
"I  think  I  can,  I  think  I  can,  I  think  I  can. 

U.         And  look!    Good!     Little  Toy  Tr^in  cliris  up!  He 
cllr±)5  up  the  big  hill,    .-jid  ho  sings:  ''Choochoo, 
choochoochoo,  choochoo,  choochoochoo,  choochoo,  chocrhoo, 
choochog^hoo.  " 

And  that  ri^kes  the  lit!  *j  toy  train  very  happy. 
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THE  LITTLE  TOY  TRAIN  -  Spanish 


Esle  el  el  Trencitc  de  Juguetes  para  los 
ninos.  }Mira  los  juguetes!    Un  osito, 
uxia  muneca,  una  jirafa,  un  elefante. 

Un  dia  el  Trencito  de  Juguetes  sube  por 
una  loma.    Sube  y  sube.    Sube  y  sube* 

Y  canta:  "Chucu,  chucucu,  chucu,  chucucu.  " 

Pero  la  loma  es  muy  alta  y  el  trencito  no 
puede  seguir.  No  puede  subir  a  la  loma. 
No  puede  caminar  mas.    Sc  para. 

"iQue  lastima!",  dicen  los  juguetes. 
"i^Que  vamos  hacer  ahora?  *' 

Aqui  viene  otro  tren.    Es  el  Tren 

Tengo^Prisa.    Los  juguetes  dicen: 

" t  Por  favor,  ayudanos !  " 

Pero  el  Tren  Tengo-Prisa  dice: 

*'No  puedo.    No  tengo  tiempo. 

Tengo  prisa,  tengo  prisa,  tengo  prisa.  '* 

iQue  lastima!       dicen  los  juguetes. 
^^d^Que  vamos  hacer  ahora? 

Aqui  viene  otro  tren.    El  el  Tren  Cansado. 
Los  juguetes  dicen:    "  i  Por  favor,  ayvifdanos  !  " 
Pero  el  Tren  Cansado  dice:    "No  puedo. 
Estoy  cansado,   estoy  cansado,   estoy  cansado.  ' 

"i  Que  lastuTia",  dicen  los  juguetes. 
"^Que  vamos  hacer  ahora?  " 

Y  el  Tren  de  Juguetes  no  puede  subir  a  la  loma 

I  Pero  niira!    Aqui  viene  otro  tren.  • 
Fs  el  Tren  Si-Que-Puedo. 
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••iPor  favor,  ayudanos!  '\  dicen  los  juguetes. 

El  Trencito  Si-Que-Puedo  es  muy  pequeno,  pero  di 

'Si'que  puedo,  si  que  puedo,  si  que  puedo. 

i  Y  mira!    ?  Que'^bueno!  J  El  Trencito  de  Juguetes 
sube!   f  Sube  a  la  loma  alta!     Y  canta:  *'Chucu, 
chucucu,  chucu,  chucucu,  chucu  chucu,  chucucu, 
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TVle  Little  Toy  Ti^a'in,  ST- C 

^5-    l^E  -lis .:if ,  fi/  e  rt: 
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ST-13 


THE  ZOO 

Recorded  Text  Live  Text 

1,  Two  little  children 

are  going  to  the  zoo; 

If  you  want  to  go  with  them, 

Take  the  train  too. 

VRw-can  they -te^  .."hat  tho;-  do? 

And  whet  -wrti-tif^y^e^    And  vvtio  can  they  be? 

Just  open  the  book 

And  tek-e-a-gee-d-taekr  then  you  will  see, 

It*s  Juan  and  Maria  (our  new  friends). 
What  are  they  going  to  do? 
They  are  going  to  the  zoo. 

2  Juan  and  Maria  at  the  pool 

now  stand, 
Zookeeper  Bill  holds  out  his  hand. 
Now  what  will  he  bring? 
And  for  whom  will  it  be? 
Just  open  the  book 
And  then  you  will  see. 

Seals  ! 

What  are  they  going  to  eat? 
Fish.    They  eat  fish! 

zebras  -  grass 


birds  -  seeds 


giraffe  -  grass 

bears  -  fish 


lion  -  meat 


camel  -  carrots 


elephant  -  bread 


tiger  meat 


monkeys  -  bananas 


Juan  p.nci  Maria-  ice  cream 
(cliiicir  on) 


3  ...  ,  fence.  .  .  . 

4  •  •  »  •  c  a  ^  e .  .  .  • 

5  .  .  .  •  fence.  .  ,  . 

6  . • • *  cave  .  .  .  • 

7  ....  cage. . • • 

8  ...  a  hous e. • • . 

9  ....house.... 

10  . . . • cage. • . . 

11  . . . • ho u  s  e . . . . 

12  ....  exit,  .  .  . 
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ST-13 


THE  ZOO  -  Spanish 


Giant  Book 

Page  Number  Recorded  Text  Live  Text 

1  Dos  ninitos  al  parque  van 

En  el  trencito  aqui  estan. 
i^Quienes  son? 
t  Y  que'van  a  hacer? 
Abre  el  libro. 
\  Y  vas  a  ver  ! 


Son  Juan  y  Ana  (Our  new  friends) 
iY  que"  van  a  hacer? 
Van  al  parque 
Al  parque  zoologico. 

2  Juan  y  Ana  al  agua  van,   ^  ^ 

Con  el  senbr  Carlos  aqui  estan. 
Con  mucha  prisa  ya  viene. 
i^El  la  mano  que  tiene? 
(l^Para  quien  es? 
<tY  que  va  a  comer? 
Abre  el  libro 
\  Y  vas  a  ver  ! 


Son  las  focas. 

LY  que'van  a  comer? 


Pescado. 

Comen  pescado. 

3 

.  a  la  cerca  .... 

Zebras 

Verba 

4 

.  a  la  jaula  .... 

pajaros 

semillas 

5 

.  a  la  cerca  .... 

jirafa 

yerba 

6 

•      •  • 

.  a  la  cueva  .... 

osos 

pescado 

7. 

•  • 

.  .  a  la  jatila  .... 

leon 

carne 
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8 .  .  .  •  .  a  la  casa  ....  camello  -  zanahoria 

9.  ...  .  a  la  casa  .  .  .  .  elefante  -  pan 

10.  .  .  .  .  a  la  jaula  .  .  .  .  tigre  -  carne 

11.  ....  a  la  casita  .  .  .  .  mono  -  bananas 

12.  .  .  .  .  a  la  salida  ....  Juan  y  Ana  -  helado 
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ST-1 


PAUL  AND  JUDY  -  French 

!•    Voici  Paul  et  Jeanne^ 

Voici  Paul  et  voici  Jeanne* 
lis  font  beaucoup  de  chases. 
Vous  faites  beaucoup  de  choses,  aussi* 

2.  Jeanne  touche  le  lapin. 

3»  Maintenant, toi,   touche  le  lapin. 

Jeanne  o^ue  a  cache -cache  avec  Paul* 

3*  Maintcnant, toi,  ,  joue  a  cache-cache  avec  Paul* 

6.  Paxil  sent  les  fleurs. 

7*  Maintenant^ toi,  ^sents  les  fleurs* 

8.  Jeanne  regarde  dans  le  miroir* 

9«  Maintenant,  toi,  ,  regarde  dans  le  miroir. 

10*  Jeanne  touche  le  visage  de  Papa* 

11.  Maintenant,  toi,  touche  le  visage  de  Papa. 

12.  Paul  cet  la  bague  de  Kaman. 

13.  Maintenant,  tci,  ,  mets  la  bague  de  Kaman. 

14.  Jeanne  touche  les  cheveux  de  Kaman. 

1^.  Maintenant,  toi,  ,  touche  les  cheveux  de  Maman. 

16.  C^est  tout* 
Au  revoir. 

17.  Paul  et  Jeanne  disent  au  revoir. 
Au  revoir,  Paul. 

Au  revoir,  Jcpjine. 

(Au  revoir,  fotit  Lapin)* 
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ST-4 


THE  FALLING  LEAVES  -French 


!•       Voici  Jean  et  Marie. 

**RegardeJ  Regarde  les  feuillesi  dit  Jean. 
**Les  feuilles  tonbenti  dit  Marie* 

2.  **Re6ardc^  Regarde  mes  cheveuxJ^  cLit  Marie. 
-II  rait  du  vent J 

**Mes  cheveiix  vclentj 
**Les  feuilles  volenti 

3.  Et  les  feuilles  tombent, 

et  tombent  et  tombent. • • • • • 

Jusqu'a  ce  qu'elles  couvrent  la  terre. 

4.  Les  enfants  courent  dans  les  feuilles. 

5.  Les  enfants  sautent  dans  les  feuilles. 

6.  **RegardeJ  Des  feuilles  vertesJ  •'dit  Jean. 
**Regarde  les  feuilles  vertesi 

7.  **RegardeJ  Des  feuilles  rougesi  **dit  Marie. 
**Regarde  les  feuilles  rouges.'** 

8.  **Et  regarded  Des  feuilles  jaunesJ  •'dit  Jean. 
••Regarde  les  feuilles  [^aunes! 

9.  **Et  regarded  Des  feuilles  brunesJ"dit  Marie. 
**Regarde  les  feuilles  brunesJ 

10.  Jean  et  I'arie  dis^nt:  '•Regarde  les  couleursj" 
-Des  feuilles  vertes^  des  feuilles  rouges, 
Des  feuilles  jaunes,  et  des  feuilles  brunesi 

11.  Et  les  feuilles 
tombent  et  tombent. 


ERIC 


-  354  - 


ST-5 


INDIAN  TWO-FEET  AND  HIS  HORSE  -French 


!•        Voici  Indien  Deux-Pieds, 


11  veut 
Mais  il 

Tin  cheval. 

n'a  pas  de  cheval. 

2. 

11  pent 

seulement  marcher,  marcher,  marcher. 

5. 

•11  pent 

danser. 

4. 

11  peut 

f rapper  le  tamhour. 

5. 

11  peut 

peiadre. 

6. 

Mais  il 
11  pent 

n'a  pas  de  cheval. 

seulement  marcher,  marcher,  marcher. 

11  peut 

marcher  aux  hois. 

8. 

11  peut 

marcher  a  I'eau. 

9. 

11  peut 

monter  la  cSte. 

10. 

11  peut 

monter  sur  une  roche. 

11. 

11  peut 

monter  sur  un  arbre* 

12. 

11  peut 

monter  sur  un  tronc ^ d 'arbre. 

15. 

Mais  il  ne  peut  pas  monter  a  clieval. 
Parce  qu'il  n'a  pas  de  cheval. 

14. 

Pap  dit 
Indien 
cherciie 

• 

Deux-Pieds,  si  tu  veux  un  cheval, 
un  cheval." 
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15.  Maman  dit: 
**Indien  Deux-Pieds,  si  tu  veux  un  cheval, 
cherche  un  cheval." 

16.  Alors,  Indien  Deux-Pieds  va  chercher  un  cheval* 
II  peut  seulement  marcher,  marcher,  marcher. 

!?•        II  marche  aux  bois. 

Mais  il  n'y  a  pas  de  cheval. 

18.  II  marche  k  I'eau. 
Mais  il  n'y  a  pas  de  cheval. 

19.  II  monte  la  c8te. 
O                           Mais  il  n*y  a  pas  de  cheval. 
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20.  Maintenant  Indien  Deux-Pieds  est  fatigue  et 
s • endort  * 

21.  Mais  quelle  siirpriseJ  Un  chevalJ  Ihi  cheval 
trouve  Indien  Deux-Pieds. 

22.  Maintenant,  Indien  Deux-Pieds  pent  trotter,  trotter, 
trotter.  II  peut  monter  a  cheval. 

25*       Maintenant  il  a  un  cheval. 

Et  cela  rend  Indien  Deux-Pieds  tres  content . 


ERIC 


-  356  - 


ST-9 


THE  CARROT  SEED  -  French 


1.  Voici  Henri. 

Ife  jour  Henri  plante  \.ine  graine  de  carotte. 

2.  Sa  mere  dit: 

**Pa  ne  poussera  pa. 
La  carotte  ne  poussera  pas.** 

5#        Sa  mere  dit: 

'*pa  ne  poussera  pas  

La  carotte  ne  poussera  pas.** 

Son  frere  dit: 

**5a  ne  poussera  pas  

La  carotte  ne  poussera  pas.** 

5.  Henri  I'arrose  tous  les  Jours. 

6.  Mais  elle  nous  pousse  pas. 
Rien  ne  pousse. 

7.  rien  ne  pousse. 

8.  Sa  mere,  son  pere^  son  frere  

Sa  famille  dit: 

Elle  ne  poussera  pas.... 
La  carotte  ne  poussera  pas. 

9.  Kais  Henri  1 •arrose. 

10.  II  arrose  tous  les  jours. 

11.  Et  un  jour  

12.  Elle  poussei  Une  carotte  poussei 

13.  Une  grpsGe  cairotte. . . 

Une  tres  fxosr.e  carottei 

Et  cela  rond  Konri  tres  content.* 
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PAUL  AND  JUDY  -German 


1.  Hier  sind  Paul  und  Judy. 

Das  ist  Paul  und  das  ist  Judy. 

3ie  konnen  sciion  vieles  tun* 

Du  kannst  auch  schon  vieles  tun. 

2.  Judy  beruhrt  das  Kaschen. 

5*     Nun,   ,  beriihr  Du  das  Haschen! 

4.     Judy  spielt  mit  Paul  Verstecken. 

5-    Nun,   spiel  Du  mit  Paul 

Verstccken. 
6.     Paul  riecht  die  Blumen. 

?•  Nun,  ,  riech  Du  die  Blumenl 

8.  Judy  sciiaut  in  the  Spiegel. 

9-  Nun,   ,  schau  Du  in  the  Spiegel! 

10.  Judy  berul:;rt  Vaters  Gesicht. 

11.  Nun,  ,  beriihr  Du  Vaters  (Jesicht! 

12.  Paul  steckt  seinen  Finger  durch 

Mammis  King. 
13»  Nun,   ^,  steck  Du  den  ^'inger  durch 

Mammis  Ring. 
14-.  Judy  beruhrt  Mammis  Haar. 

15.  Nun,  ^  beriihr  Du  Mammis  Haar  I 

16.  Das  ist  alles. 

Paul  und  Judy  sagen  auf  Wiedersehen^ 

Auf  WiedersehB  Paul! 

Auf  Y/iedersehn  Judy! 

Und  auf  W'iederselin  Haschen! 
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ST-2 


MUFFIN  -  German 


!•     Das  ist  ein  kleiner  Ilund^ 
^r  heisst  Lraffin, 

2.     ^ines  i'ages  verletzt  sich 

Muffin  die  Augen,     Der  Doktor 
bindet  ein  Taschentuch  auf 
Muffins  Augen, 

5.     l^un  kann  Muffin  nicht  sehen. 
iir  kann  gar  nichts  sehen. 
Doch  Muffin  kann  horen! 

4.  »»as  hbrt  Lluffin?  SOUND 
Muffin  hort  eine  uhr. 

5.  Und  was  hort  iiluffin  jetzt?  SOUND 
Muffin  hort  ein  Telefon, 

6.  Und  was  hort  uluffin  jetzt?  SOUND 
Muffin  hort  ein  Auto. 

7.  Und  was  hbrt  ^;uffin  jetzt?  SOUin) 
I'iUffin  hort  einen  Zug. 

8.  Jnd  was  hort  Uuffin  jetzt?  SOUND 
Muffin  hort  eine  Feuerwehr.  ^ 

9«     Jnd  was  hbrt  Muffin  jetzt?  SOUND 
Muffin  hbrt  eine  kleine  Katze. 

10.  Und  was  hbrt  Muffin  jftzt?  SOUND 
iiiuffin  hbrt  einen  kieinen 

vogel, 

11,  Und  jetzt  hort  Muffin  noch 
einen  anderen  Laut. 

»*as  hbrt  Muffin?  SOUND 
Muffin  hbrt  einen  anderen 
kleinen  Hund ! 

"Und  das  :nacht  t'.uffin 
sehr  glucklich! " 
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THE  CARROT  SEED  -Ge  rman 


!•     Dies  ist  Heinrich* 

"^ines  Tages  pflan^^t  er  einen 
Karoxtensamen. 

2.1     Seine  Mutter  aagt: 

"Da  kommt  nichts  heraus^.. 

Die  Karotte  wird  nicht  kora.'uen*" 

3.  Sein  Vater  sagt: 

"Da  komnt  nichts  heraus... 

Die  Karotte  vd  rd  nicht  kommen*" 

4.  Sein  Bruder  sagt: 

"Da  kommt  nichts  heraus... 

Die  Karotte  wird  nicht  koamen," 

5.  Heinrich  begiesst  sie  jeden 
Tag  I 

6.  Doch  die  Karotte  kommt  nicht  - 
nic-its  komat.     Kichts  komrnt 

,  heraus. 

7.  Garni chts  kociint  heraus, 

8.  Seine  Wuxter,  sein  Vater  und 
der  Bruder  -  seine  ganze  Pa- 
milie  sagt: 

"Da  konmt  nichts  heraus. 

Die  Karotte  wird  nicht  koramen," 

9.  Doch  Keinrich  begiesst  sie. 

10.  Er  begiesst  sie  jeden  Tag. 

11.  Und  eines  Tages... 

12.  -L^a  kom.^t  sie! 

Eine  Karotte  kommt  heraus! 

13  •  Eine  grosse  Karotte! 

Eine  sehr  grosse  Xarotte! 

"IJnd  das  macht  Heinrich 
sehr  gliicklich !  " 
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PAUL  AND  JUDY  -  Portuguese 

!•    Sis  aqui  Paulo  e  Jv.ditr:, 

2ste  e  o  Pa^.tlo  e  esta  a  Judite, 

5lo3  oVoen  f^.r/:^':"  lira  r^OTo\o  .io  co:s:i- 

Voce  sabe  fa^^^r  irr.a  :ror:'\o  do-coiaas  t.?^::l.icri. 

2»    Jndite  aabp  bot-ar  a  .T.ao  no  coc'lhlnrc, 

5«    A<^ora  voce,   ,  sabe  botar  a  mao  no  coolhinho* 

4«    Judite  Sabe  brine ir  de  eaconder  con:  Faulc. 

5«    Agora  voce,  ,  sabe  brincar  de  esccrider  corr.  Paulo. 

6*    Fa-'Olo  sabe  cheirar  as  floras* 

7#    Agora  voce,   _j  sabe  cheirar  as  flores. 

8»    <Jndite  sabe  olhar  no  espelho* 

9«    Agora  voce,   ,    sabe  olhar  espelho* 

10»    Judite  sabe  botar  a  rnao  no  rosto  dc  ;:apai« 

11.    Agora  voce,  ,  sabe  botar  a  xc.o  no  recto  dc  papal* 

12*    Fp.ulo  sabe  botar  c  anel  da  ria'nai* 

15#    Afjora  voce,   j  sabe  botar  o  ar.^l  da  r.xr.ai» 

l*i,     7vidit^  sabe  bot^r  a  T?!kr  no  cabslo  da  .T.an^.ai* 

lo»    Arjora  voce,   ,  sabe  botar  a  t^x  no  cabclo  da  r.aT.ai. 

16 •    2  acibou* 
Ate  lo.r^o* 

17#    Fa'ilo  e  Jiidite  dlzem  ate  lo.^c^ 
Ate-  locro^  Paulo t 
A^.-:  Icro,  Judite* 

\^   -r.  ^-r    ^O'^ij^    \-0^,-  » 
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ST-2 


MUFFIN  -  Portuguese 

£is  aqui  m  c-TuChorrin'^o  ch.anado  Bolinho* 
Un  dla  3ollnhn  :;..ach-.icoii  os  olho3« 
0  doutcr  po3       len?o  :;obre  03  olhos  de  Bol:  ".'■.o 
7)^  Agora  Bolinho  na:  rode  ver. 

Si*?  nao  pode  ver  nada» 
lHas  Bolinho  pods  o-ovirj 

4»  SOM        0  one  pode  Bolinho  oiivir? 

Bolinho  pode  ouvir  o  relogio* 
f>»  SOL!        E  agora,  o  que  pode  Bolinho  ouvir? 

Bolijiho  pode  ouvir  o  telefone* 
6*  SOM        E  agora,  o  que  pode  Bolinho  ouvir? 

Bolinho  node  ouvir  o  carro# 
7»  30:^        E  agora,  o  qae  pode  Bolinho  ouvir? 

Bolinho  pode  ouvir  o  ti 
8*  SOM        E  a^ora,  o  que  pode  Bolinlio  ouvir? 

Bolinho  pcde  ouvir  o  carro  de  bor.beiro* 
3^  SOM        E  agora,  o  qu9  pode -Bolinho  ouvir? 

Bolinho  code  onvir  o  ^atinho* 
10*  SOM        E  agora,  o  que  pode  rolirfno  o'-vir? 

Bolinho  pode  ouvir  o  passrarinho* 
11  ♦  SOI!        B  agora,  Bolinho  pode  ouvir  mzi  outro  son* 

0  que  pode  Bolinho  cuvir? 
Bolinho  pode  ouvir  outro  cachorrinhoj 

S  isso  faz  Bolirfio  nni^o  felis 
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MUFFIN  -Japanese 


"7  / 
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ERLC 


SonGS  and  Chants 


English 
Spanish 
Chinese 

Others  (samples) 
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GOOD  MORNING  SONG 


S-101 


(Use  melody  of  ^^Brother  John'') 


Good  morning  We  are  very  well, 

Good  morning,  We  are  very  well, 

How  are  you?  Thank  you. 

How  are  you?  Thank  you. 


-  364  - 


S-lOi 


GOOD  MORNING  SONG  -Spanish 


Bueiios  dias,  . 
Buenos  dias, 

<*,Como  estan? 

«     /•  ^ 
iComo  estan? 


Estamos  muy  bien, 
Estamos  muy  bien, 
Muchas  gracias, 
Muchas  gracias. 


(Use  melody  of  ^'Brother  John*') 


ERLC 


-  365  - 


Goor.i  Mv 


7    /f<  "/A 


7  7^ 


-  366  - 


Words  E.K* 


GOOD-BYE  SONG 


S-102 

Arr.  E,K, 


Good-bye^my  little  children, 
Good-bye,   good-bye,  good-bye, 
A  warm  mbrace  I  leave  you 
As  I  go  on  n.y  way. 


Good-bye,my  little  children, 
Good-bye,   good-bye,  good-bye. 
Please  wait  until  tomorrow, 
For  just  another  day. 


-  367  - 


GOOD-BYE  SONG  -Spanis 


Adios  queridos  ninos, 
Adios,  adios,  adios, 
Y  un  abrazo  dulce 
A  todos  dejo  yo. 

Adios  queridos  ninos, 

✓  ✓  ✓ 

AdioSy  adios,  adios, 

Esperan  un  poquito, 
Manana  vuelvo  yo. 


.  368  - 


ERIC 


-  369  - 


THUMBKIN  SONG 
(action  song) 


3-103 


(Use  melody  of  "Brother  John") 

Where  is  Thunibkm'^  How  arc  you  this  n^.ornmg' 

Where  is  Thurt~:b,  in'^  Very  well,   I  tn^nk  you. 

Here  I  am.  Run  away, 

Here  I  am.  Run  away. 


ERIC 


-  370  - 


THUMBKIN  SONG  -Spanish 
(action  song) 

Pulgarcito, 

Pulgarcito 

i  Donde  esta? 

Aqui  estoy, 

i-Como  esta'^senor? 

Bien,  le  doy  las  gracias, 

Vayase, 

Vayase, 


(use  melody  of  "Brother  John^^ 


•  371  • 


BROTHER  JOHN 


S-104 


(Use  melody  of  "Brother  John") 


Are  you  sleeping,  Morning  bells  are  ringing, 

Are  you  sleeping,  Morning  bells  are  ringing. 

Brother  John?  I>ing,   dong,  dong, 

Brother  John?  I>ing,  dong,  dong. 


373  - 


3-104 


BROTHER  JOHN  -Spanish 

I 


Fray  Fel  ipe, 
Fray  Felipe, 
^Duermes  tu? 
iDuermes  tu? 
Toca  la  campana, 
Toca  la  campana. 
Tin,    tan,  tan, 
Tin,    tan,  tan. 


ERIC 


-  374  - 


:'>hn  I"  1'^^  John  t  if-^ 

^$  . 


ERIC 


-  375  - 


HALLOWEEN  SONG 


S-105 


Halloween  is  coming 
Listen  to  my  song 
Look  at  me  and  tell  me 
What  can  I  put  on? 


-  376  - 


S-105 


HALLOWEEN  SONG  -  Spanish 


"Halloween"  ya  viene, 
Que  feliz  estoy. 
Mirame  y  dime 
Que  me  pongo  hoy. 


ERIC 


-  377  - 


Ho./ 1 OL0<^e.  n  Son 
^7  C  1  ^ 

It  tI'  ,t\'  ^  4  '-^'r  , 


-  378  - 


TOUCH  SONG 


S-1 


Touch  your  head 
Touch  your  head 

Touch  your  foot 
etc. 

Touch  your  nose 
etc. 


4.  Touch  your  eyes 
etc. 

5.  Touch  your  ears 
etc« 

6.  Raise  your  hand 
etc. 


7.    Raise  your  foot 
etc. 

Add  other  parts 
body  and  clothing. 


-  379  - 


TOUCH  SONG  -Spanish 


1.  Touch  your  head 

(    Tocate  la  cabeza!) 

Touch  your  head 

(    Tocate  la  cabeza!) 

Touch  it  very  quickly 

Touch  it  very  quickly 

Touch  your  head 

(    Tocate  la  cabeza!) 


2.  Touch  your  foot 

(    Tocate  el  pie  ! ) 

etc. 

3.  Touch  your  nose 

(    Tocate  la  nariz!) 

etc. 

4.  Touch  your  eyes 

(    Tocate  los  ojos!)  =r 

etc. 

5.  Touch  your  ears 

(    Tocate  las  orejas!) 

etc. 

6.  Raise  your  hand 

(   Levanta  la  mano!) 

etc. 

7.  Raise  your  foot 

(   Levanta  el  pie!)  -'^ 

etc. 


Add  other  parts  of  body  and  clothing 


£I^(]]'se  pupils'  native  language  for  this  line 

-  380  - 


I  ouch  So 


r 


5/ 


rt 


)  .i^;t  . 
Ton  c^h  you  r  -j  ooi  ^ 

^1 1^1 


Touch  your  nos 


4-) 


-T^.  //f.  ^ 

To 'A  c  h  li  v  ir 


i 


Teach  \jour  lo'r 


-     Jf . 


-  381  - 


Words  E.K. 


MUFFIN  SONG 


S-2 

Arr.  E.  K. 


r  f  I* 

^  

\ 

1  r  r  li 

I' 

J 


What  can  Muffin  hear  now? 
Listen,  listen! 
What  can  Muffin  hear  now? 
Listen,  listen! 


What  can  Muffin  hear  now? 

Listen,  listen ! 

Listen,  listen,   carefully  I 


ERJC 


-  382  - 


s-2 

1 


MUFFIN  SONG  -Spanish 


^  Que  oye  Muffin? 

Listen,  listen! 

i  Que  oye  Muffin? 

Listen,  listen! 

^  Que  oye  Muffin? 

Listen,  listen! 

Listen,  listen  carefully! 


-  383  - 


^  "fit 
fi"^,  fit. 


ERIC 


-  384  - 


Words  E.K. 


LISTEN  AND  TOUCH  SONG 


S'3,  A-B 
Arr.  E,K, 


A#    Can  you  hear  what  you  can't  see! 
Can  you  feel  what  you  can't  hear? 
One,  two,  three!    One,  two  three! 
Listen  what  this  sound  can  be! 


B.    Can  you  hear  what  you  can't  see? 
Can  you  feel  what  you  can't  hear? 
One,  two,  three!  One,  two,  three 
Touch  aad  feel  what^  can  be! 

it 


-  385  - 


S-3  A-B 


LISTEN  AND  TOUCH  SONG  -Spanish 


A. 

Cuando  tu  no  puedes  ver, 
Dime  lo  que  vas  a  hacer, 
Uno,  dos,   dos,  y  tres  -  - 
I  Oye  lo  que  tu  no  ves ! 


B. 

Cuandj  tu  no  puedes  ver, 
Dime  lo  que  vas  a  hacer, 
Uno,  dos,  dos  y  tres  -  - 
\  Toca  lo  que  tu  no  ves  ! 


ERIC 


-  366  ' 


Li's  ten   i^ncl    lci(ch  ^cncj 


W?^  Ac.  a'j  J'j- 


S-3 


•li  Vf  "i?7 


■e7  '--1-  J/.c-      5^  J 


4> 


2..  X- 


-  387  - 


Words  E.K. 


THE  WIND  SONG 


S-4-A 
S-4-B 
Arr.  E.  k. 


< 


# — » 


1   

to 


(Use  Melody  of  "The  Bear  Went  Over 
The  Mountain) 

A>   The  Wind  is  Blowing  About  Me 

The  wind  is  blowing  about  me, 
The  wind  is  blowdng  about  me, 
The  wind  is  blowing  about  me, 
And  that's  how  the  leaves  fall  down, 

B.   The  Leaves  Are  Falling  Arourxd  Me 
The  leaves  are  falling  around  me, 
The  leaves  are  falling  around  me. 
The  lca\*e5  ar^-  fallxug  aruuiid  n.c, 
And  tliat's  how  they  c^^\'ct  l:i<  ground. 


ERIC 


-  388  - 


S-4  A-B 


THE  WIND  SONG  -Spanish 


A.  The  Wind  is  Blowing  About  Me 
Estsi'soplando  el  viento, 

Esta^ soplando  el  viento, 
Esta  soplando  el  viento, 

Y  caen  la  hojas  asi. 

B.  The  Leaves  Are  Falling  Around  Me, 
Estan  cayendo  las  hojas, 

Estan  cayendo  las  hojas, 
Estan  cayendo  las  hojas, 

Y  cubren  la  tierra  asi. 


(Use  melody  of    "The  Bear  Went  Over 
The  Mountain*') 


'  38?  - 


Ih<^  ivind  SonCi 


'J 


•'J  A 


* 

>  /  .                  3:5;  ^ 

;€      \ff.  7 

Hit       ft  /'^  ---^^  ill 


FALLING  LEAVES 

S-5 

Words  E.K.  Arr,  E.  K. 


Falling  leaves  are  all  about  me, 
Flying  in  the  windy  sky, 
Green  leaves,    red  leaves, 
Brov-Ti  and  yellow, 
Falling  leaves  come  flying  by. 


ERIC 


FALLING  LEAVES  -Spanish 


Que  bonitas  son  las  hojas, 
Vuelan  en  el  viento  asi, 
Hojas  verdes, 
Hojas  rojas, 
Amarillas  y  cafes. 


-  392  - 


i^li  ill 

-y-'      j^.^  1^  ^ 

1  ^  t  ^  # 


-  3>'3  - 


Words  E.K, 


WALKING  SONG  (A) 


S-6-A 
Arr.  E.K. 


— — \ — 1 — i"^  '  -  .1 

1 

— d — 

 el 

" -1 

^^  ■ 

^r-  \^  

] 

r 

r  r 

r 

— t/ 

1  1 

)     !      ^      i  I 

1 

FF** 

.n  ^  H  J "  Id — i 

=^-f5^  '  '  f 

i    1  ' 

f-  v:> 

1 

^ — ■ 

-4 — i  1 

1  1 

l/-1f 

/     1  p. 

■  ■  W  ' 

I. 

ERIC 


I  am  walking  to  the  woods, 
To  the  woods,  to  the  woods; 
I  am  walking  to  the  woods, 
To  the  forest. 


I  am  walking  to  the  sea. 
To  the  sea,  to  the  sea; 

I  am  walking  to  the  sea, 
To  the  water. 


•  394 


I  am  walking  up  the  hill, 
Up  the  hill,  up  the  hill; 
I  am  walking  up  the  hill, 
Up  the  hilltop. 


S-6-A 


WALKING  SONG  (A)  -Spanish 

Yo    puedo  caminar, 
Caminar,  caminar; 
Yo  puedo  caminar, 
Al  bosque. 


Yo  puedo 
Caminar, 
Yo  puedo 
Al  agua. 


caminar, 
caminar ; 
caminar. 


Yo  puedo  caminar, 
Caminar,  caminar, 
Yo  puedo  caminar 
A  la  loma. 


ERLC 


"  395  - 


Words  E.K. 


RIDING  SONG  (B) 


S-6-B  • 
/       Arr,  E.K. 


(l':lody  as  in  S-6-A) 


I  am  riding  to  the  woods-, 
To  the  woods,  to  the  woods; 
I  am  riding  to  the  woods, 
To  the  forest. 


I  am  riding  up  the  hill. 
Up  the  hill,  up  the  hill; 
I  am  riding  up  the  hill, 
Up  the  hilltop. 


I  am  riding  to  the  sea 
To  the  sea;  to  the  sea; 
I  am  riding  to  the  sea, 
Q       To  the  water. 

ERIC 


397  - 


s-6  a 

k^         i;  -fc 

ErJc  -  398  - 


Words  E.K. 


WIGWAM  SONG 
(Drum  Song) 


S-7 

Arr.  E.K. 


t>  J  g'  J 


32 


-0- 


\ 


'  r— 

Calling  all  Indian  boys, 
Calling  all  the  Indian  boys. 
^Indians  play  so  well, 
But  I  can  play  as  well. 
Calling  all  Indian  boys. 


ERIC 


-  399 


s-7 


WIGWAM  SONG  -Spanish 
(Dram  Song) 


Los  Indios  tocan  el  tambor. 
Tocan,    tocan  el  tambor. 
Los  Indios  tocan  bien, 
Toco  yo  tambien. 
Tocan, tocan  el  tambor. 


-  400  - 


L  U I  y  l  u  a  nn  oncj 


-  401  - 


TEN  LITTLE  INDIANS 


One,  two, 

Three  little  Indians; 
Four,  five, 
Six  little  Indians; 
Seven,  eight. 
Nine  little  Indians; 
Ten  little  indian  boys. 


-  402  - 


s-8  . 


TEN  LITTLE  INDIANS  -Spanish 


Uno,  dos 
Tres  inditos; 
Cuatro,  cinco, 
Seis  inditos; 
Siete,  ocho, 
Nueve  inditos; 
Diez  inditos  son. 


ERLC 


-  403  - 


j(ln  Li  7 tie.  Indi 


a  ns 


4  .A.. 


Cv^  /  /  fl] 


X  //IS 


-  404  - 


HURRY  LITTLE  HORSEY 


S-9 


(Use  melody  of  ARRE  CABALLITO  folk  song) 


Hurry,   little  horsey  Hurry,   hurry,  hurry! 

On  to  Bethlehem!  Let  us  not  be  late. 

Tomorrow  and  the  next  day                 Hurry,   hurry,  hurry! 

We  can  play  again!  Let  us  not  b«.^  late! 


-  4  0  5  - 


s-9 


HURRY  LITTLE  HORSEY  -  Spanish 

)  Arre,  caballito ! 
Vamos  a  Belen. 
Que  manana  es  fiesta, 
Pasado'  tambien. 


Arre,  arre,  arre, 

\  Que  Uegaxnos  tarde! 

Arre,  arre,  arre, 

I  Que  Uegamos  tarde! 


ERIC 


-  406  - 


s-9 

Mi'rry  Little,  f^cncy 


ERIC 


Melody  and  words  E.K, 


WHAT'S  ON  THE  TREE  TOP? 

S-10 


Little  birdie,  little  birdie  Little  horsey,  etc. 

What  is  on  the  tree  top? 

Little  birdie,  little  birdie.  Little  rabbit,  etc. 

What  is  way  up  there? 

Jljittle  kitten,  etc- 


14 

(Same  melody  as  S--H) 
Er|c  -  408  - 


S-10 


\ 


WHAT'S  ON  THE  TREE  TOP?  -Spanish 


Pajarito,  pajar ito 
tQue  hay  en  la  punta? 
Pajarito,  pajarito, 
AArriba  que  hay? 

Caballito,  etc. 

Conejito,  etc- 

Gatito,  etc. 


ERIC 


L^hat's  on    ihe    Iree   Taf - 


-  410  - 


CLIMBING  DOWN  SONG 

S-11 

Irfusic  and  Vfords  E.K. 


Bobby  takes  the  stocking 
And  climbs  down  and  down.  .  . 
Bobby  takes  the  drum 
And  climbs  down  and  down. 

Bobby  takes  the  ring 

And  climbs  down  and  down 

Bobby  takes  the  bell 

And  climbs  down  and  down. 


Bobby  takes  the  mirror 
And  climbs  down  and  down 
Bobby  takes  the  doll 
And  climbs  down  and  down. 


ERIC 


-  411  - 


I"  -'f -^1 , 


ERIC 


T  lit 


-  412  - 


THE  SNOW  IS  FALLING  AROUND  ME 


S-12 


i 


{Sctme  Melody  as  4-A  and  4-B) 

The  snow  is  falling  around  me 
The  snow  is  falling  around  me 
The  snow  is  falling  around  me 
And  that's  how  it  covers  the  ground 

The  wind  is  blowing  about  me 
The  wind  is  blowing  about  me 
The  wiad  is  blowing  about  me 
/nd  that's  how  the  snowflakes  come  down. 


-  413  - 


The.  S//:.c   /'s    f^aJl/nn  ^rcnn^ 

,^-1  rtf^    t/-"  V'^  V 


-  414  - 


Words  E.  K. 


WALKING  IN  THE  SNOW 


S-13 

Arr.  E.  K. 


(Same  melody  as  S-6) 

Verse  L    I  am  walking  in  the  snow,  in  the  snow,    m  the  snow; 
I  am  walking  in  the  snow,   in  the  snowfiakes. 

Verse  2.  I  am  walking  this  way  now,   that  way  now,  this  way  now; 
Now  it's  your  turn,   show  me  how 
And  I  can  walk  like  you. 

Alt.   1:     when  used  \vi:h  SNOWY  DAY  story,  aU-.  rnato  VL-rse  as  follows: 

"Peter  '  s  walking   ' 

"He  is  walking  " 

|^[^(^  Alt.  2.  when  used  with  indi\'idual  children,  use  clnld's  nai:i.e  instt.^ad  of  Peter, 
ynsn  -  415  ^ 


S-13 


WALKING  IN  THE  SNOW  -Spanish 

Yo  puedo  caininar,  caininar,  caminar: 
Yo  puedo  caminar  en  la  nieve. 

Yo  camino  asi,  asi,  asi,  asi,  asi,  asi, 

Yo  camino  asi,  asi  - 

•     ^  ^ 

4.Como  caminas  tu? 

Alt.  1:     When  used  with  SNOWY  DAY  story,  alternate  verse  as 
follows ; 

"Pedro  puede  caminar  .   .  . 
EI  camina  asi  " 

Alt.  2:      When  used  with  individual  children,  use  child's  name 
instead  of  Pedro. 


ERIC 


-  416  - 


LCalKtnj  in    /he  SnoLt^ 


-  417  - 


LITTLE  BEAR  SONG 

S-14 


V/ords  and  misic  E.K. 


(sane  melody  as  S-10) 


Little  Bear,  [ittle  Sear, 
What's  the  matter,  little  Sear, 
Little  Bear,  Uttle  Qear, 
What's  the  matter  with  you? 

I'm  cold  and  chilly,  Mother  Bear, 
Cold  and  chilly.  Mother  Bear, 
I'm  cold  and  chilly.  Mother  Bear, 
I  want  something  to  put  on. 


Here's  a  hat,  my  Little  Bear, 
Here's  a  hat,  my  Little  Bear, 
Here's  a  hat,  my  Little  Hear, 
Here  is  something,  put  it  on, 

etc,    coat,   snow  pants. 


-  418  - 


LITTLE  BEAR  SONG  -Spanish 


A.  Osito,  Osito, 

^Que  quieres,  Osito? 
Osito,  Osito, 
^Que  quieres  tu? 

B.  Tengo  frio.  Mama  Osa 
Tengo  Frio,  Mama  Osa 
Tengo  frio,  Mama  Osa 
Tengo  frio.  Mama. 

C.  Un  sombrero,  un  sombrero, 
Esto  es  para  ti. 

etc. 


D<     Un  abrigo,  un  abrigo, 
Esto  es  para  ti. 

etc. 


Pantalones,  pantalones, 
Estos  s^n  para  ti. 
etc. 

(  Use  saime  melody  as  S-10) 

^iri  ^  


^''/i'/e  Bear  '-'^-'-ij 


^1 


7- 


v3 


I- 


420  - 


CHILLY  SONG 


S-15 


(Same  Melody  as  Halloween  Melody  S-105) 

Little  Bear  is  chilly 
Listen  to  his  song 
Look  at  him  and  tell  him 
What  can  he  put  on. 

(  .  .  .  a  hat,  etc.  ) 


ERIC 


-  421  - 


Chili  Y  Sen 


-  422  - 


THE  LITTLE  ENGINE  THAT  COULD 
(I  think  I  can) 

S-16 


 L__h  

^  ;  .  ;  ; 

 J    ^  — 

H                 J  r 

^ — —  A — — 1  

t 

'  r 



 L_ 

^-f— ^  — 

I  think  I  can,  I  think  I  can, 
I  think  I  have  a  plan; 
And  I  can  do  most  anything, 
If  I  only  think  I  can. 


Just  think  you  can, 

Just  think  you  can, 

Let's  have  that  understood; 

And  very  soon  you'll  start  to  sa 

I  always  knew  I  could! 


-  423  - 


<2 


-  424  - 


THE  LITTLE  ENGINEER  SONG 


Words  E.K. 


S-17 

Arr.  E.  K. 


J.,..^.     ...  j.....;. 


...... — I... 


!  

I 

LA 


— 


117 


zir7.nzi:r 


-t-r 


o     -o-  -3-  -'{^!- 


ERIC 


T  axn  the  engineer  today 
And  give  the  tickets .  right  away. 
The  train  must  stop  when  I  say  no 
And  it  must  go  when  I  say  so. 

Choo-choo,  choo-choo-choo; 
Choo-choo,  choc- choo- choc; 
Choo-choo-choo-chooo-choo=choo-choo. 

-  425  - 


THE  LITTLE  ENGINEER  SONG  -Spanish 


Yo  soy  el  ingeniero  hoy; 
Billetes  doy,  feliz  estoy. 
El  tren  se  para,  que  lastima. 
Yo  digo:lSiguei^  y  ya  se  va. 

Chu-chu,  chu-chu-chu; 
Chu-chu,  chu-chu-chu; 
Chu- chu-chu-chu -chu-chu-chu. 


-  42  6  - 


-  427  - 


DOWN  IN  THE  GROUND 
(Carrot  Seed  Chant) 

S-18 

Words  E.  K,  Arr.  E.  K. 


Down  in  the  ground 
There  is  a  little  seed 
And  it  waits  and  it  waits 
'Til  nenry 
"./aters  it... 
Pop! 


ERiC  -  428 


S-18 


DOWN  IN  THE  GROUND  -Spanish 
(Carrot  Seed  Chant) 


Abajo  en  la  tierra 
Hay  una  semilla 
Que  duerme  y  duerme 
Hasta  que  Enrique 
Le  echa  el  agua  .  .  . 
i  Y  sale! 


ERIC 


-  429  - 


ERIC 


-  430  - 


CARROTS  GROW  FROM  CARROT  SEEDS 


S-19 


Carrots  grow  from  carrot  seeds, 
I'll  plant  a  seed  and  grow  it. 
1*11  waller  it  so  carefully 
Carrots  grow  from  carrot  seeds. 


-  431  • 


4  32  - 


Words  E.  K. 


BUNNY  SONG 


S-20 

Arr,  E.K. 


(Same  n^elody  as  S-2) 


What  can  Bunny  hear  now? 

Listen,  listen! 

What  can  Bunny  hear  now? 

Listen,  listen! 

What  can  Bunny  hear  now? 

Listen,   listen ! 

Listt.'H,    listen  carefully! 


ERIC 


-  433  - 


BUNNY  SONG  -  Spanish 


^Que  oyes,  Bunny? 
Listen,  listen. 
^  Que  oyes.  Bunny? 
Listen,  listen! 
Bunny,  listen  carefully! 


-  435  - 


Words  E,K. 


INSIDE  THE  EGG 


(chant) 


S-21. 

Arr,  E.K. 


(Same  chant  as  S-5-A,  Carrot  Seed) 

Inside  the  egg 
Something  is  moving; 
Something  is  trying  to  get 
Out! 

* 

(What  is  it?)    (It's  a  ) 

duck 

chick 

bird 
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INSIDE  THE  EGG  -  Spanish 
(chant) 


Dentro  del  huevo 
Algo  se  mueve; 
Algo  quiere  salir  -  - 
\Sale! 


(APue  es?)   (Es  un 


reluj 

patito 

pajarito 


<?7      <^-7  X}^^ 
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PRETTY  FLOWERS 


S-22 

Words  E.K.  Arr.  E.K. 


(Scime  melody  as  S-5) 

Pretty  flowers  are  all  around  me 
Growing  in  the  sunny  air  -- 
Red  ones,  blue  ones, 
White  and  yellow  -- 
Growing  in  the  sunny  air. 
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k 

!t       ;V7  /o  'r 
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LITTLE  BUNNY  RABBIT 
(action  song) 

S-23 

Words  E.K. 


Little  Bunny  Rabbit, 

Are  you  asleep? 

Are  you  asleep? 

Bunny  Rabbit,  how  are  you? 

Can  you  jump  up  too? 

Bunny,  jump!    Bunny,  jump! 

Bunny,  jump! 


er|c  -  ■ 


\ 


S-23 


LITTLE  BUNNY  RABBIT  -Spanish 
(action  song) 

Conejito  bueno, 
<i.Duermes  tu? 
^Duermes  tu? 
Conejito,    Donde  estas? 
^JPoroue  no  saltas  mas? 

iSalta  ya!      fSalta  ya! 

iSalta  ya! 
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Dffle.  3friny  7^abb<  f 

*       '  ^  ^  ^  4  ' 

#  ^  '  ^7 
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COLOR  GUESSING  CHANT 
(action  chant) 

S-24-A-B 
orig, 

E.K. 


A 

What  color? 
V/hat  color? 
Who  can  tell? 
;Vhat  color? 
What  color? 
Paint  it  well! 

Paint  yoxir  egg  wall 
And  then  we  can  see 
V/hat  color 
'iVhat  color 
It  can  be. 


B 

What  color? 
'.Vhat  color? 
Who  can  tell? 
tftiat  color? 
What  color?  ) 
Shake  it  well! 

Shake  your  egg  v/ell 
And  then  we  can  see 
What  color 
V/hat  color 
It  can  be. 
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S-24  A-B 


COLOR  GUESSING  CHANT  -Spanish 
(action  chant) 


A 

^Que  color, 
Que'  color 
Pintas  tu? 
iQue  color, 
Que^  color, 
Quieres  tu? 

Pinta  el  huevo 
Y  vamos  a  ver, 
Que'color  , 
Que^color, 
Vas  a  hacer. 


B 

4, Que  color. 
Que'  color, 
Tienes  tu? 
<i^Que  color, 
Que^'color 
Quieres  tu? 

Abre  el  huevo, 
Y  vamos  a  ver, 
Que'^color  , 
Que  color, 
Vas  a  comer 
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Color  Q 


J  J 


-  1  -  \ 


1    v.-.  O  , 


'H-'t^.  ^)ijt'£..  ija-i: 

^>i-it-^  ^^t-te 
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Words  E.  K. 


TELEPHONE  SONG 


S-25 
Arr,  E.K, 


1  .^i^Llf 

/  4 

1                                                   1                                                      1  '1 

Hello!    Hello!    Andrew  is  my  nanie, 
H<^:lloi  H^'llo^  please  hurry  down  my  lane! 
\  big  brown  bear  is  sleeping  in  my  bed. 
Please  ask  l)ini  to  sleep  in  the  zoo  instead. 
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S-25 


TELEPHONE  SONG  -Spanis h 


Alo,  alo,  mi  nombre  es  Andres, 
\AloT  alo'i  vengan  con  rapidez! 
Alo,  alo,  en  mi  cuarto  esta, 
Un  osito  del  zoologico! 
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■if  ^.  t'  ;€  I/;  4^  . 
-  H  31 

ll]  §f  . 
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Words  E.K. 


BEAR  SONG 


S-26 


(Use  melody  of  ''Brother  John"  S-101) 


Are  you  sleeping? 
Are  you  sleeping? 
Big  brown  bear, 
Big  brown  bear, 


Give  me  back  my  bed! 
Go  to  yours  instead, 
In  the  Zoo! 
In  tHe  Zoo! 
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S-26 


BEAR  SONG  -Spanish 


Oy€,  Oso, 
Oye,  Oso 
dDuermes  tu? 
d-Duermes  tu? 
Esta  es  me  cama, 
Esta  es  mi  caxna, 
iVete  tu! 
iVete  tu! 


(Use  melody  of  '^Brother  John"  S-101) 
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B2.ar  3 


1!^ 


h%  7^  Al  z 


LET'S  GO  TO  THE  ZOO 
(Zookeeper*s  Song) 

S-27 

Arr.  E.K. 


Let's  go  to  the  zoo, 
Let's  go  tu  the  zoo. 
Let's  do  wliat  all 
Good  ai^u: uil s  o. 


We'll  ha\'e  lot  s  of  iun. 
We'll  have  lots  of  fon. 
We  *  1 1  f   V  d  y  o  u  1 1  s  f ;  t.^  s 
On(.   by  one. 


4-3  - 


TRAIN  TO  THE  ZOO 


S-28-A 
Arr.  E.K. 


ERIC 


The  train  is  in  the  station, 
It's  going  to  the  zoo. 
It's  full  of  little  boys  and  girls, 
But  there's  still  room  for  you. 
Choo-choo,  Choo-choo, 
Chug,  Chug,  Chug,  Chug 
Chugga,  Chugga, 
Chugga,  Chugga. 
Train  to  the  Zoo. 
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S-28-A 


TRAIN  TO  THE  ZOO  -Spanish 


Aqui  viene  el  trencito 
Los  ninos  estan  aqui. 
Se  van  al  Zoologico 
Pronto  estan  alii. 
Chu  Chu  Chu  Chu 
Chu-chu,  Chu- chu, 
Chu-chu,  Chu-chu, 
Aqui  ya  estan. 
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Train  -fc  -^he  Z.oc  S-^.^i'  h 

%V  \S\ 

fel , 
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TRAIN  FROM  THE  ZOO 

S-28-B 
Arr.  E.  K. 


ERIC 


The  train  is  in  the  station, 
It's  coming  from  the  zoo 
It's  full  of  little  boys  and  girls, 
But  there's  still  rocm  for  you. 

Choo-Choo,  Choo-Choo. 

r-u  r-u       ^    Chug,  chuH ,  chug ,  chuF , 

Chugga,  Chugga, 

Chugga,  Chugga, 

Train  from  the  zoo. 
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S-28-B 


TRAIN  FROM  THE  ZOO  -Spanish 


Aqui  viene  el  trencito 
Los  ninos  esperan 
Se  van  del  zoologico 
Pronto  estan  aqui. 
Chu  Chu  Chu  Chu 
Chu-chu,  Chu -chu, 
Chu-chu,  Chu-chu, 
Aqui  ya  estan. 
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1 

'•'•1 

/ 

i'j 

^     1  '-•  7 

*.  "    /  .  ✓ 

^ 

^-ci'^  J-M^  I'rO  4',. 
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zoo  ANIMALS:   Monkey  Song 

S-29-A-B-C 
Arr.  E.K. 


You  can    make  a  furuiy  face. 
The  monkey  makes  a  funny  face, 
'Monkey  see  and  monkey  do/' 
Monkey  does  the  same  as  you. 

You  can    jui^ip  jump  jimip  up  high 
The  monkey  jLL^^.ps  ju:::^ps  jLi:^vps  i:p  high, 
'■^lonkey  see  and  monkey  do, 
Q  Monkey  does  the  same  as  you. 

ERIC 


You  can     clap  clap  clap  your  hands, 
The  monkey  claps,   claps,   claps  his  hands. 
"Monkey  see  and  monkey  do," 
Monkey  does  the  same  as  you. 


S-29  A-B-C 


ZOO  ANIMALS:   Monkey  Song  -Spanish 

Cuando  das  una  palmada, 
El  mono  da  otra  palmada  ; 
El  mono  hace  lo  que  ve, 
El  me  copia  -  yo  lo  se. 

y 

Cuando  saltas  tu  en  alto, 
Tambien  el  mono  salta  en  alto. 
El  mono  hace  lo  que  ve, 
El  me  copia  -  yo  lo  se. 

Cuando  te  miras  al  espejo, 

El  mono  se  mira  al  espejo. 

El  mono  hace  lo  que  ve, 

y 

El  me  copia  -  yo  lo  se. 
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l/^^    /It'  4'^   i't^  ^'^^  1-^ 


.r^:?  /^t 


l^').  !A  ft  \\ 

*i  0-  ^iL  #t  # 


(C)  J^^^ 


ERIC 


-  463  - 


zoo  ANIMALS:  Bear  Song 


S-30 
Arr.  £• 


(Melody  as  Brother  John  ICl  and  3-26) 


Are  you  sleeping?  Sleeping  in  your  cav^. 

Are  you  sleeping?  Sleeping  in  your  cav^^ 

Big  brown  b  ar  Over  th^^r^j 

Big  brovm  b  .ar  Ov'-r  th'-r-^. 


ERIC 


zoo  ANIMALS:  Bear  Song  -  Spanish 


Mira  el  oso  que  duerme  alii, 

El  duerme  en  su  cueva. 

Con  los  ojos  cerrados  el  duerme  asi, 

El  duerme  en  su  cueva. 
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a^t  f±. /il- i}^^  ^, 
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zoo  ANIMALS:   Seals  Song 

S-31 

Arr.  E.K. 


(Melody  as  5-5  -leaves-  and  ^-22  -flowers-  ar.d  i-33  -ergs-) 


Shiny  seals  swLni  in  ':hf  water, 
Slip  and  slide  and  roll  about. 
Flapping  flippers  in  the  sunshine, 
Shiny  seals  junip  m  and  out. 
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zoo  ANLMALS:   Seals  Song  -  Spanish 


Son  las  focas  muy  graciosas, 
Saltan  en  el  agua  asi 
Dan  palmadis  con  las  patas, 
Saltan  en  el  agua  asi^ 


S-31 


ERIC 
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U  Ho  i^i'     fij      ^-  >^  ^-j^Z 

i-J  X.  //-i:  7h  -^^^.^ 

f4  C  t  , 
>4  X  .^(s  . 
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The  elephant's  walking  this  way 
The  elephant's  walking  that  way 
This  way,  that  way. 
The  elephant's  eating  his  hay. 
He's  eating  his  bread  and  hay. 
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S-32 


ZOO  ANIMALS:  Elephant  Song  -Spanish 


La  trompa  del  elefante, 
La  trompa  del  elefante, 
Se  mueve,  se  mueve. 
El  come  la  hierba  y  el  pa.n, 
El  come  la  hierba  y  el  pan. 
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"Zee  animals  -  B/efhanf  Scnj 


s- 3^ 


P   %  .ft 
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EASTgi  mos  soi:g 

3-33 

V/ords  E.K.  Arr.  E.K. 


(Melody  as  3-5,  3-22,  3-31) 


Easter  Eggs 

Ire  all  around  me 

Hiding  in  the  garden  grass. 

Pink  ones,  blue  ones. 

Green  and  purple. 

Hiding  everywhere  I  pass. 
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faster  E<j^$  ^onj 


S-33 


'    ft  /Kj  if]  .f    J  ^ 


-^Ir    /II  lit  A  f  i 


ERIC 


-  474  - 


S-101 


GOOD  MORNING  SONG  -German 

Guten  Morgen, 
Guten  Morgen, 
Wie  geht's  Euch? 
Wie  gdht's  Euch? 
Es  geht  uns  sehr  gut, 
Es  geht  uns  sehr  gut, 
Danke  schbn! 
Danke  schon! 

(Use  melody  of  ^'Brother  John 
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GOOD-BYE  SONG  -German 


Auf  Wiederseh'n,  Ihr  Kinder, 
Auf  Wieder-Wiederseh'n. 
Ich  grusse  Euch  noch  einmal 
Und  dannmuss  auch  ich  geh*n. 

Auf  Wiederseh'n,  Ihr  Kinder, 
Auf  Wieder-Wiederseh'n. 
Doch  wartet  bis  auf  morgen, 
Wenn  wir  uns  wiederseh'n- 
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s-2 


MUFFIN  SONG  -German 

A. 

Was  horst  Du,  Muffin? 

Listen,  listen! 

Was  horst  Du,  Muffin? 

Listen,  listen! 

Was  horst  Du,  Muffin? 

Listen,  listen! 

Listen!    Listen  carefully! 

B. 

Was  horst  Du,  Muffin? 

Hor  mal,  hor  mal! 

Was  horst  Du,  Muffin? 

Hor  mal,  hor  mal  ! 

Was  horst  Du,  Muffin? 

Hor  mal,  hor  mal! 

Hor  mal!  Hor  mal  ganz  genau! 


477  - 


I 


HEAR  AND  TOUCH  SONG  -  German 


A, 

Kannst  Du  hor'n,  was  Du  nicht  siehst? 
Kannst  Du  fuhl'n  was  Du  nicht  horst? 
Eins  und  zwei,  zwei  und  drei  -  - 
Hor  mid  sag  mir,  was  es  sei! 

B. 

Kannst  Du  hor'n,  was  Du  nicht  siehst? 
Kannst  Du  luhl'n  ,  was  Du  nicht  horst? 
Eins  und  zwei,  zwei  und  drei  -  - 
Fuhl  und  sag  mir,  was  es  sei! 
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s-1 


TOUCH  SONG  -Portuguese 


!♦    Toque  a  si^a  cabe(ja 
Toque  a  sua  cabega 

2.    Toque  o  seu  pe 
etc* 

^.    Toque  o  seu  nariz 
etc* 

ERLC 


4*     Toque  os  seus  olhos 
etc* 

5*    Tbque  as  ^uas  orelhas 
etc* 

5*    Levant  e  a  nao 
etc* 
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7*    Levante  o  pe 
etc# 

E  inclua  outras  partes 
do  corpo  e  do  vestuario. 


s-3 


I 


LISTEN  AND  TOUCH  SONG  -  Japanese 


I 
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s-2 


MUFFIN  SONG  -Japanese 


ERIC 
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PROGRAM  ADDENDA 


Sample  ESL  Lessons 
Unit  Tests 


Sample  ESL  Lessons 


The  ten  sample  ESL  lessons  provided  as  part  of  the  Language- 
Through-Literature  Prograxn,  should  demonstrate  to  the  teacher  how 
basic  ESL  structures  and  vocabulary  items  taken  from  the  literary 
story  units,  can  be  combined  so  that  the  actual  '^drill^'  of  the  language 
lesson  becomes  more  meaningful  and  motivating. 

The  sample  lessons  can  be  used  in  conjunction  with  any  of  the 
literary  story  units.    However,  some  lessons  will  refer  more  speci- 
fically to  a  specific  literary  unit  than  others.    For  example,  ESL  Les- 
son 303  and  ESL  Lesson  309,  which  use  "parts  of  the  body"  as  vocabu- 
lary items,  can  be  used  more  meaningfully  at  the  time  when  the  Touch 
Song  (Song  No.  5-1)   has  been  taught.    Or,  ESL  Lesson  304  and  ESL 
Lesson  306  (which  use  "colors"  as  vocabulary  items)  can  be  related 
more  meaningfully  to  the  Leaves  Story  (Unit  104)  and/or  the  Egg  Story 
(Unit  110)  since  it  is  here  that  colors  are  being  introduced  and  used 
throughout  the  entire  sequence. 

ESL  Lesson  307  which  uses  animals  as  vocabulary  items,  could 
be  related  meaningfully  to  the  Snowy  Day  Story  (Unit  107)  or  the  Zoo 
Story  (Unit  113). 

The  ESL  teacher  should  be  well  versed  in  the  use  of  puppets  since 
this  is  an  important  techni- ue  which  can  strongly  motivate  children  of 
young  ages. 

-  482  - 
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Visuals  form  an  integral  part  of  these  sample  ESL  lessons. 
The  teacher  will  best  prepare  these  visuals  on  stiff  cardboard,  perhaps 
8  1/2*'  by  IP'  in  size.    All  comments  pertaining  to  the  requirements  of 
good  visuals  (as  discussed  in  the  General  Introduction  to  the  Language- 
Through-Literature  Program)   also  apply  here:    The  visuals  must  be 
meaningful  and  telling,  simple, and  any  superfluous  items  which  could 
distract  or  even  mislead  the  student,  should  be  eliminated.    The  visuals 
must  be  prepared  and  stacked  up  in  proper  sequence  so  that  the  rythm  of 
the  lesson  is  not  lost  because  of  some  manipulation  difficulty.  This  is 
particularly  important  if  the  lesson  is  presented  from  pre-recorded  tape. 
The  teacher  (or  student-helper)  who  manipulates  the  visuals  must  retain 
exact  coordination  with  the  programmed  lesson. 

It  should  be  noted  that  at  all  times  a  "student  response"  is  followed 
by  "teacher  confirmation".    The  student  response,  where  appropriate,  is 
indicated  on  the  scripts  through  two  brackets  like  this:     (  ). 
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ESL-301 


Hi!    This  is  your  friend  Pancho.    Look  at  these  pictures.    I'll  tell  you 
what  they  are.    Then  you  tell  me  what  they  are.    For  example: 

I  say:    ^'That's  a  boy*^  then  you  say  quickly:    ^'That's  a  boy.  Or, 

I  say:    ^'That's  a  girl*',  then  you  say  quickly:    "That's  a  girl.  '*  Ready? 


1 

a  boy 

^  VIS  Ucll; 

X  es , 

inat  s 

a  boy ! 

2. 

Thai's 

a  girl 

Yes, 

that's 

a  girl 

3. 

man 

man 

4. 

woman 

woman 

5. 

car 

car 

6. 

bus 

bus 

7. 

truck 

truck 

8. 

bike 

bike 

9. 

book 

book 

10. 

pencil 

pencil 

11. 

cat 

cat 

12. 

rat 

rat 

13. 

book 

book 

14. 

banana 

banana 

15. 

cocoanut 

cocoanut 

That  was  fine.    Now,  look  at  the  pictures  again:   Look  and  tell  me  what  it 
is.    For  example,  look  at  this  picture  (show  visual  of  a  boy).    And  say: 
"That's  a  boy!  "  or,  look  at  this  picture  (show  visual  of  a  girl),  and  tell 
me:    'That's  a  girl!  "  Ready? 


1.  (visual)  Yes,  that's  a  boy! 

2.  (_  )  girl 

3.  {   )  man 

4.  (  )  woman 

5.  (  )  car 

6.  (  )  bus 

7.  (  )  truck 

8.  (  )  bike 

9.  (  _)  book 

10.  (  )  pencil 

11.  (  )         *  cat 

12.  (___)  rat 

13.  (  )  book 

14.  (  )  banana 

15.  (  )  cocoanut 
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ESL-301 
Page  2 


That  was  fun.    Let's  do  it  again. 


1.  (vis ual)  Yes,  that's  a  boy 

2.  (  )  girl 

3.  (  )  man 

4.  (  )  woman 

5.  (  )  car 

6.  (  )  bus 

7.  (  )  truck 

8.  (  )  bike 

9.  (  )  book 

10.  (  )  pencil 

1 1 .  (  )  cat 

12.  (  )  rat 

13.  (  )  book 

14.  (  )  banana 

15.  (  )  cocoanut 


That  was  fine.    That's  all  for  today  .  .  <  so  long. 
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ESL-302 


Hello,  this  is  your  friend  Pancho.  You've  got  many  toys  today;  show 
me  your  toys,  one  at  a  time.  Ready? 


1.  Show  me  a  car  and  say:   This  is  a  car.  (  )    Ah,  that^s  a  car. 

2.  book  book  (  )  book 

3.  marble  marble  (  )  marble 

4.  pencil  pencil  (  )  pencil 

5.  truck  truck  (  )  truck 

6 .  bal  1  ball  (  )  ball 

7.  top  top  (  )  top 

8.  doll  doll  (  )  doll 


That  was  good.    Now,  let's  do  it  again.  Ready? 


!•        Show  me  a  car  and  say:    This  is  a  car.  (  )    Ah,  that's  a  car. 

2.  book  book  (  )  book 

3.  marble  marble  (  )  marble 

4.  pencil  pencil  (          )  pencil 

5.  truck  truck  (  )  truck 

6.  ball  ball  (  )  ball 

?•  top  top  (  )  top 

8.  doll  doll  (          )  doll 


That's  good.    That's  all  for  today  ...  so  long. 
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ESL-303 


Hello,  This  is  your  friend  Pancho.  Let's  play  a  game.  I  show  you  some' 
thing  and  you  tell  me  what  it  is.  Ready? 


(Puppet  points  to  his  nose) 

hair 
tongue 
book 
penc  il 


That's  your  nose) 
 hair  ) 


tongue) 


book) 


penc  il) 


Yes,  that's  my  nose. 

hair 
congue 
book 
pencil 


That  was  good.    Now,  I'll  tell  you  to  show  me  something,  and  you  tell  me 
what  it  is.    For  example,  I  say:    "Show  me  your  nose",  and  then  you  show 
me  your  nose  and  you  say:    "This  is  my  nose.  "  Ready? 


Now,  show  me  your  nose! 

hair ! 
tongue ! 
book! 
pencil ! 


This  is  my  nose) 


hair) 


tongue) 


book  ) 


pencil) 


Oh,  that's  your  nose. 

hair 
tongue 
book 
pencil 


Now,  look,  this  is  Tom  our  new  friend-  Let's  play  a  game.  I  say:  "This 
is  Tom's  nose",  and  you  say:    "That's  Tom's  nose".  Ready? 


Look,  this  is  Tom's  nose. 

Look,  this  is  Tom's  hair 

tongue 

book 

pencil 


Yes,  that's  Tom's  nose. 
Yes,  that's  Tom's  hair. 

tongue. 

book. 

pencil. 


Now,  look,  here  is  another  new  friend:  This  is  Ann.  I  will  show  you  some- 
thing, and  you  say  what  it  is  Ready? 


Look,  this  is  Ann's  nose 
Now,  look  ,    this  is  Ann's  hair 

tongue 

book 

pencil 


Yes,  that's  Ann's  nose! 
Yes,  that's  Ann's  hair! 

tongue ! 

book! 

p  :  noil ! 


That  was  fun.    That's  all  for  today. 
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Hello,  this  is  your  friend  Pancho.    Let^s  play  another  game. 


Look,  this  is  a  ball.    What's  this? 
Now,  look,  this  is  a  pencil 

car 
truck 
bus 
house 
comb 
cup 
top 

That  was  good.    Now,  here  is  a  new  game. 


Yes,  it's  a  ball. 

pencil 

car 

truck 

bus 

house 

comb 

cup 

top 


1.  Look,  this  is  a  red  truck. 

Tell  me:    What  color  is  this  truck? 

2.  Now,  look,  this  is  a  green  truck. 
Tell  me:    What  color  is  this  truck? 

3.  Now,  look,  this  is  a  blue  truck. 
Tell  me:    What  color  is  this  truck? 

4.  Now,  look,  this  is  a  yellow  truck. 
Tell  me:    What  color  is  this  truck? 

5.  Now,  look,   this  is  a  white  truck. 
Tell  me:    What  color  is  this  truck? 

6.  Now,  look,  this  is  a  brown  truck. 
Tell  me:   What  color  is  this  truck? 


)  Yes,  it's  red. 

)  Yes,  it*s  green. 

)  Yes,  it^s  blue, 

)  Yes,  it^s  yellow. 

)  Yes,  it's  white. 

)  Yes,  it's  brown. 


Now,  let's  do  it  again.    This  ^.tme  you  tell  me  what  color  the  truck  is. 


1.  What  color  is  this  truck? 

2*  What  color  is  this  truck? 

3.  What  color  is  this  truck? 

4.  What  color  is  this  truck? 

5.  What  color  is  this  truck? 

6.  What  color  is  this  truck? 


Yes,  it's  red. 

Yes,  it's  green. 

Yes,  it's  blue. 

Yes,  it's  yellow. 

Yes,  it's  white. 

Yes,  it's  brown 


Good,  that  was  fun.    That's  all  for  today  ...  so  long. 


Note: 

Color  games  can  be  expanded  with  the  following  additional  items: 
ball,  top,  house,  bus,  comb,  book,  cup,  pencil,   car,  leaf,  flower. 
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Hello,  this  is  Pancho  again.    Look,  I'll  show  you  something: 


Is  that  a  car  ? 
and  now,  is  that  a  cat? 

dog? 
horse? 
boy  ? 
book? 
pencil  ? 
banana? 


Yes,  it's  a  car. 

cat. 

dog. 

horse. 

boy. 

book. 

pencil. 

banana. 


Now  here  are  sonne  more.    Tell  me: 


Is  that  a  car  ? 
and  now,  Is  that  a  cat? 

dog? 

horse? 

boy? 

book? 

pencil  ? 

banana? 


No,  it's  a 


banana. 

pencil. 

book, 

boy, 

horse. 

dog. 

cat. 

car. 


That  was  good.    Now,  look  and  listen  and  be  careful: 

(answers  vary  **yes,  it's  a  *  no,  it's  a") 


Is  that  a  car? 
and  now,  is  that  a  cat? 

dog? 
horse? 
boy? 
book? 
pencil  ? 
banana  ? 


Yes,  it's  a  car. 
Yes,  it's  a  cat. 
No,  it's  a  boy. 
No,   it's  a  book. 
Yes,   it's  a  boy. 
No,  it's  a  dog. 
Yes,  it's  a  pencil. 
No,  it's  a  cat. 


(  Again:    Part  I,  II  and  III,  as  desired  or  needed  ) 
That  was  fun.    See  you  again  next  time. 
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Hi,  this  is  Pancho  again.  Look  at  this  picture.  I'll  ask  a  Question  and 
you  answer  me.    Ready  ? 


1.      Is  this  car  yellow?  (Yes,  it's  yellow)         Yes,  it's  yellow. 

2-  red?  {  red     )  red. 

3.  blue?  (  blue    )  blue. 

4.  black?  (  black  )  black. 

5.  brown?  (  brown )  brown. 

6-  green?  (  green  )  green. 

7-  white?  (  white  )  white. 


That's  good.    Let's  try  it  again.  Ready? 


1.  Is  this  car  yellow?  (No,  it's  red.       )         No,  it's  red. 

2-                         red?  (  blue.     )  blue. 

3.                        blue?  (  black,  )  black. 

4-                        black?  (  brown  .)  brown. 

5.                         brown?  (  green.  )  green. 

6-  green?  (  white  .  )  white. 
7.                         white?  (  yellow.)  yellow. 

That  was  very  good.    Let's  try  it  again. 

1.  Is  this  car  yellow?  (Yes,  it's  yellow.  )     Yes,  it's  yellow. 

2<                         red?  (Yes,  it's  red.  )     Yes,  it's  red. 

3.  blue?  (No,  it's  yellow.  )     No,  it's  yellow. 

4.  black?  (No,  it's  red.  )     No,  it's  red. 

5.  brown?  (Yes,   it's  brown.  )     Yes,  it's  brown. 

6.  green?  (No,   it's  blue.  )     No,  it's  blue. 

7-  wixite?  (Yes,  it's  white  )     Yes,  it's  white. 


(Repeat  sequences  as  desired  or  needed.) 
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Hello,  this  is  your  friend  Pancho  again.    I  have  a  new  game  for  you  today. 
Let's  play  it.    I  will  tell  you  to  look  at  something  and  you  tell  me  that  you 
are  looking  at  it.    For  example,  I  say:    "Look  at  the  dog.      And  you  tell 
me:    '1  am  looking  at  the  dog.  "   Now  look  carefully,  listen,  and  then  tell 
me: 


Look  at  the  dog! 
Now,  look  at  the  cat! 

horse ! 
rabbit!  ^ 
bear! 
monkey ! 
elephant ! 


(show        Good,  you  are  looking  at  a  dog. 
visual)  cat. 

horse. 

rabbit. 

bear. 

monkey. 

elephant. 


Good.    Now  let's  play  a  new  ga:    ^,  it's  a  pretend  game.    I  tell  you  again 
to  look  at  something,  and  you  pretend  that  you  are  looking  at  it  and  you  tell 
me.    Close  your  eyes  now,  listen  carefully  and  then  tell  me: 


Look  at  a  dog  ! 
Now,  1  o  ok  at  a  cat! 

horse  ! 
rabbit! 
bear! 
monkey ! 
elephant! 


(no  Good,  you  are  looking  at  a  dog. 

visual)  cat. 

horse. 

rabbit. 

bear. 

monkey. 

elephant. 


That  was  fun.    Now  open  your  eyes,  and  let's  really  look,  like  before: 


Look  at  the  dog! 
Now,  look  at  the  cat! 

horse ! 
rabbit! 
bear ! 
monkey ! 
elephant ! 


(show  Good,  you  are  looking  at  a  dog. 

visual)  cat. 

horse, 
rabbit, 
bear, 
monkey, 
elephant . 


That's  all  for  today  ...  so  long. 
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Hello,  this  is  Pancho.  Let's  play  our  guessing  game  again  today.  Look  and 
listen  carefully,  and  tell  me: 


1.  Is  that  a  car? 

2.  Now,  is  that  a  bus? 

3.  truck? 

4.  ball? 

5.  book? 

6.  pencil? 

7.  flower? 

8.  top? 


Yes,  it's  a 


car. 

bus. 

truck. 

ball. 

book. 

pencil. 

flower. 

top. 


Fine,  that  was  good.    Now,  you  ask  me  the  question  and  I'll  answer.  I'll 
show  you  a  picture  of  a  car,  like  this,  and  you  ask  me:    *1s  that  a  car? 
Ready? 


1.  (Is  that  a  car?  ) 

2.  cat? 

3.  dog? 
4-  horse? 

5.  boy? 

6.  book  ? 

7.  cat? 

8.  banana? 


Did  you  ask: 


car?  Yes, 

it's  a  car. 

cat? 

cat. 

dog? 

dog. 

horse? 

horse. 

boy? 

boy. 

book? 

book. 

cat? 

cat. 

banana? 

banana 

Good-    Let's  do  it  again.    Look  and  listen,  and  tell  me: 
Is  that  a 


1. 
2. 
3. 
4. 
5. 
6. 
7. 
8. 


Good.  Now. 


car? 
bus? 
truck? 
ball  ? 
book? 
pencil  ? 
flower? 
top? 


Yes,  it's  a  car. 

bus. 
truck- 
ball, 
book, 
pencil, 
flower, 
top. 


1.  (Is  that  a  car ) 

2.  cal-^ 

3.  dog? 

4.  horse? 

5.  boy'^ 

6.  book? 

7.  cat-^ 

8 .  ba  na  na  ^ 


Did  you  ask:    Is  that  a  car?  Yes, 

cat? 

horse  ? 
boy  ? 
book  ? 
cat 

ba  na  na  ^ 


it 's  a  car. 
cat. 
dog. 
horse, 
boy. 
book, 
cat. 

ba  na  ria . 
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Hello,  this  is  your  friend  Pancho.  Look  who  is  here  today.    Look!    That*s  Tom. 

This  is  his  face.    What  is  it?       (  )  Yes,  that's  his  face. 

Now,  look,  this  is  his  nose.                          {  )  nose. 

hair.                            {  )  hair. 

hand.                           (  )  hand. 


Now,  look,  this  is  Ann.    This  is  her  face.  What  \s  it?(  )  Yes,  that's  her  face. 

nose.                   (  )  nose. 

hair.                    (  )  hair. 

hand.                   (           )  hand. 


Now,  let's  play  another  gaune.  This  time,  I'll  ask  you  and  you  tell  me  what 
it  is.    Ready?    Look,  that's  Tom. 

What's  this?  (  )  Yes,  that's  his  nose. 
Now,  look,  what's  this?  (  )  hair. 

(  )  hand. 

(  )  ear. 


Good.    That  was  fine. 
Now,  look,  this  is  Ann. 
What's  this? 

And  now,  look,  what's  this? 
Now,  look,  what's  this? 
Now,  look,  what's  this? 


(  )  "^es,  that's  hej  face. 

(  )  nose. 

(  )  hair. 

(          )  hand. 


That's  fine.    That's  all  for  today.    So  long. 
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SPEECH  TRAINING 

Hello,  this  is  Pancho  again.  Let's  play  a  monkey  game.  I'll  say  something 
and  you  say  exactly  what  I  say.    Listen  carefully  and  say  it  right  after  me: 


I  can  see  a  goat 
I  can  see  two  goats 
a  cup 
two  cups 
a  truck 
two  trucks 
a  book 
two  books 
a  cat 
two  cats 


( 


( 


Tha.t  was  very  good.  Here  are  some  more, 
after  me: 

I  can  see  a  flower  (  

I  can  see  two  flowers  (  

a  dog  (  

two  dogs 

a  comb  ( 
two  combs 

a  bird  (  

two  birds  ( 

a  pig  (  

two  pigs  ( 


( 


( 


That  w?,s  fine.    Now  here  are  some  more, 


I  can  see  a  horse  (  

I  can  see  two  horses  ( 

a  bus  (  

two  busses  ( 

a  house  (  

two  houses  ( 

a  box  (  

two  boxes  ( 

a  fox  (  

two  ibxes  ( 


(Repeat  sequences  as  desired  or  needed.) 
That  was  good.    See  you  again  next  time. 


listen  carefully  and  say  it  right 


isten  and  say  it  right  after  me: 
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UNIT  TESTS  INTRODUCTION 


Since  the  Language-Through-Literature  Program  can  serve  a 
variety  of  language  purposes  (native  language  development,  second 
language  learning  in  English,  Spanish,  Chinese  or  other  language)  the 
teacher  will  wish  to  check  on  the  comprehension  and  speaking  achieve- 
ments of  her  pupils  according  to  the  setting  in  which  the  program  oper- 
ates. 

In  addition,  it  should  also  be  possible  to  check  on  the  children' s 
progress  in  some  of  the  other  areas  of  the  Language-Through-Literature 
Program  such  as  story  comprehension,  sequential  development  of  the 
story,  meaning  and  interpretation,  and  of  course  some  of  the  general 
''readiness'*  activities  of  Early  Childhood.    The  Unit  Tests  which  follow 
are  designed  to  serve  as  sajnples  for  the  teacher  to  show  how  some  of 
these  areas  could  be  tested  even  at  a  time  when  children  are  not  yet  able 
to  read. 

Indirectly,  of  course,  any  test  -  no  matter  what  its  content  - 
also  tests  a  child's  capability  to  "comprehend"  (to  understand  either 
oral  instructions  or  written  instructions).  If  the  tests  are  given  in  a 
language  other  than  English,  the  translator  must  therefore  take  care 
to  present  the  instructions  in  such  a  manner  that  no  comprehension  dif- 
ficulties are  encountered  by  the  pupils  otherwise  the  tests  will  not  mea- 
sure what  they  are  supposed  to. 
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Unit  Test  101 

Paul  and  Judy:  Worksheet 
Oral  Instruction 

Look  at  your  paper,  there  are  some  pictures. 

Here,  in  the  first  picture  (point  to  it),  there  is  a  boy.    It's  Paul. 
Paul  can  smell  the  flowers. 

Now,  look  at  the  other  two  pictures  on  the  same  line.    There  are 
flowers  too.    The  flowers  in  one  picture  look  almost  the  same  as  the 
flowers  that  Paul  can  smell.    Find  that  picture  and  circle  it. 

Good,  Now,  point  to  the  first  picture  and  say,  **Paul  can  smell  the 
flowers."  And  then  point  to  the  picture  with  a  circle  and  say,  "I  can  smell 
the  flowers.  "   Say  it  again,   '*I  can  smell  the  flowers. 

Let's  look  at  the  first  picture  on  the  second  line  (point  to  it).  There 
is  a  girl  and  a  mirror.    It's  Judy.    Judy  can  look  in  the  mirror. 

Now,  look  at  the  other  two  pictures  on  that  line.    There  are  mirrors, 
too.    The  mirror  in  onr  picture  looks  almost  the  same  as  the  mirror  that 
Judy  is  looking  into.    Find  that  picture  and  circle  it. 

Good.  Now,  point  to  the  first  picture  and  say,  "Judy  can  look  in 
the  mirror.  "  And  then  point  to  the  picture  with  a  circle  and  say,  "I  can 
look  in  the  mirror.  "   Say  it  again,   "I  can  look  in  the  mirror.  " 
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Unit  Test  101 


Now,  look  at  the  pictures  on  the  third  line.    Look  at  this  picture 
here  (point  to  it).    There  is  a  hand  touching  a  man's  face.    Judy  can 
touch  Daddy's  face. 

Now,  look  at  the  other  two  pictures.    There  are  faces  too.  The 
face  in  one  picture  looks  almost  the  same  as  the  face  Judy  can  touch.  Find 
that  face  and  circle  it.    Now,  let's  point  to  the  first  picture  and  say,  "Judy 
can  touch  Daddy's  face.  "  And  then  point  to  the  picture  with  a  circle  and 
say,  *1  can  touch  Daddy's  face.**   Say  it  again,    *1  can  touch  Daddy's  face.  " 


Good.    That's  all  for  today. 
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Unit  Test  102 


Muffin;    Wo  rk  s  he  et 
Oral  Instruction 


Look  at  your  paper.    Look  there  is  your  friend  Muffin,  in  the 
middle  of  the  paper.    There  is  Muffin  with  a  handkerchief  over  his  eyes. 
He  cannot  sec.    But  he  can  hear.    He  can  hear  many  sounds.    When  he 
hears  a  sound,  he  knows  what  it  is.    But  he  cannot  see.    He  cannot 
point  to  the  thing  that  makes  the  sound.    He  cannot  look  at  the  thing 
that  makes  the  sound.    So  you  can  help  him  find  the  thing  that  makes  the 
sound. 

Now,  listen.    I  am  going  to  make  a  sound.    You  help  Muffin  find 
out  the  thing  that  makes  the  sound.    Can  you  do  that?    When  you  find 
the  thing  ,  circle  it. 

Now  listen  carefuJly.    (Teacher  makes  the  sound  of  a  clock) 
(Check  whether  the  children  can  find  and  circle  it) 

Now,  listen  and  circle  the  pictu-e!  (the  sound  of  a  car) 

Now,  listen  and  circle  the  picture!  (the  sound  of  a  cat) 

Now,  listen  and  circle  the  picture!  (the  sound  of  a  dotz) 

(Note:    2  pictures  -  train  and  telephone  -  sliould  remain  uncircled.) 


Unit  Test  104 


Falling  Leaves;  Worksheet 
Oral  Instruction 

(Check  that  the  children  have  paper  and  crayons  in  front  of  them) 

Look  at  your  paper.    There  are  three  children,  one  is  jumping, 
one  is  running,  and  one  is  walking. 

Now,  color  the  boy  who  is  jumping  with  a  yellow  crayon, 
(check  and  wait  until  they  finish).  Now, 
color  the  girl  who  is  running  with  a  red  crayon, 
(check  and  wait  again).  Now, 

color  the  boy  who  is  walking  with  a  brown  crayon, 
(check  until  they  all  finish). 
Now,  look,  there  are  also  three  big  leaves. 

Color  this  leaf  (point  lo  it)  with  a  green  crayon. 

(check  and  wait  until  they  finish).  Now, 

color  this  leaf  (point  to  it)  with  a  yellow  crayon. 

(check  and  wait  aeain).      And,  nov., 

color  this  leaf  ^polnl  To  it)  with  a  brown  crayon. 
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Unit  Test  105 


^  Indian  Two  Feet  ;  Worksheet 

Oral  Instruction 

Do  you  remember  your  new  friend,  Indian  Two  Feet?    He  can 
dance,  he  can  beat  the  drum,  he  can  paint  and  he  can  look  for  a  horse 
and  find  it. 

On  this  paper,  it  tells  us  how  Indian  Two  Feet  can  find  his  horse. 
There  are  pictures  showing  that  Indian  Two  Feet  can  dance,  beat  the  drum, 
and  paint.    There  are  also  pictures  about  the  woods,  the  hills,  the  rocks, 
and  the  trees.    Can  you  find  the  way  that  leads  him  to  the  horse?  Draw 
a  line  from  where  he  starts  (point  to  it)  to  where  he  can  find  the  horse 
(point  to  it).    Draw  a  line  with  your  pencil  to  show  how  Indian  Two  Feel 
can  go  to  find  his  h'  rse. 


Unit  Test  106 


I'he  Climbing  Tree;  Worksheet 
Oral  Instruction 

Look  at  your  paper,  there  is  a  big  tree.    Bobby  can  climb  up 
and  up.    There  are  animals  and  other  things  on  the  tree.    Bobby  can 
climb  up  the  tree  and  find  them.    You  can  help  Bobby  find  these  animals 
and  things  on  this  big  tree.    When  you  find  something,  color  it  and  show 
it  to  me.    Then  tell  me  what  it  is.    First,  find  all  the  animals  and  things 
on  the  tree,  then  come  and  tell  me. 
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Snowy  Day:  Worksheet 
Oral  Instruction 

Peter  can  do  many  things  on  a  snowy  day,  inside  the  house  and 
outside  the  house.  Now,  look  at  your  paper.  I  will  say  what  Peter  is 
doing,  and  you  find  the  picture  for  me. 

At  the  top,  near  a  ball  (point  to  it),  thcire  are  two  pictures.  In 
one  picture  Peter  is  sleeping  in  his  bed.    Can  you  find  that  picture? 
Circle  it ! 

In  the  next  row  (line)  near  a  star,  there  are  also  two  pictures. 
In  one  picture  Peter  is  outside  the  house.    Find  that  picture  and  circle  it! 

In  the  next  row  (line)  near  a  pencil,  there  are  also  two  pictures. 
In  one  picture  Peter  is  making  a  snow  man.    Find  that  picture  and  circle  it! 

In  the  next  row  (line)  near  a  box,  there  are  two  pictures.    In  one 
picture  Peter  is  climbing  up  a  hill.    Find  that  picture  and  circle  it! 

In  the  next  row  (line)  near  the  sun,  there  are  two  pictures.  In 
one  picture  Peter  is  going  to  bed.    Find  that  picture  and  circle  it! 
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Unit  Test  108 


Little  Bear;  Worksheet 
Oral  Instruction 

Look  at  your  paper,  there  is  Little  Bear,  he  is  playing  in  the 
snow,  outside  the  house.    He  is  very  cold.    He  wants  something  to  put 
on. 

Help  Little  Bear.       There  is  a  hat,  a  coat,  and  snow  pants  on 
this  paper.    Cut  them  out  and  put  them  on  Little  Bear.    Now,  cut  out 
the  hat,  the  coat,  and  the  snow  pants  and  put  them  on  Little  Bear. 
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Unit  Test  109 


The  Carrot  Seed:  Worksheet 
Oral  Instruction 

Look,  there  is  your  friend  Henry,    He  wants  to  plant  a  carrot 
seed«    But  he  does  not  know  what  he  can  do  first*    These  three  pictures 
are  not  in  good  order  because  he  must  do  something  first  before  he  can 
water  the  carrot  seed*    Can  you  help  Henry  and  show  him  what  he  can 
do  first  when  he  plants  a  carrot  seed? 

Cut  out  all  the  three  pictures  on  top*  (wait  and  check)    Now,  find 
the  first  picture  that  tells  what  Henry  must  do  first.    Put  this  picture  in 
the  square  where  you  can  see  only  one  pencil.    Then  find  the  second  pic- 
ture that  tells  what  Henry  must  do  next.    Put  it  in  the  square  where  you 
see  two  pencils.    Then  put  the  last  picture  in  the  square  where  there  are 
three  pencils* 
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Unit  Test  1 10 


The  Egg:  Worksheet 
Oral  Instruction 

I^ok  at  your  paper,  there  is  an  egg  on  one  side  and  three  animals 
on  the  other  side:   a  bunny  rabbit,  a  duck  and  an  elephant.    Only  one  of 
these  animals  is  inside  the  egg.    Now,  cut  out  this  animal  and  put  it 
inside  the  egg.    Don't  tell  anybody  that  you  know  which  animal  is  inside. 
When  you  finish,  wait  until  1  tell  you  what  to  do  then. 

Now,  look  at  the  second  part.    There  are  three  rabbits  and  an  egg. 
One  rabbit  tries  to  push  the  egg,  one  rabbit  tries  to  kick  the  egg,  and  one 
rabbit  tries  to  jump  on  the  egg.    Cut  out  the  rabbit  which  tries  to  jump  on 
the  egg.    Cut  out  this  rabbit  and  put  it  on  the  egg  at  the  left.    Do  it  very 
quietly,  and  then  wait  until  I  come  and  check  it. 
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Unit  Test  111 


Nobody  Listens  to  Andrew;  Worksheet 
Oral  Instruction 

Remember  year  friend,  Andrew?    He  finds  something  in  his  room, 
in  his  bed.    He  tells  all  the  people,  bat  nobody  listens  to  him. 

On  the  apper  part  of  this  paper,  you  can  see  Andrew.    He  tries  to 
talk  to  his  father.    Can  you  find  his  father  from  the  three  pictures  next  to 
him?    Pat  a  big  ''JC^  on  the  picture  of  his  father. 

Now,  he  tries  to  talk  to  his  sister.    Can  you  find  her?    Put  a  big 
circle  on  the  picture  of  his  sister. 

Now,  let's  look  at  the  pictures  below.    There  is  a  bear,  and  there 
are  also  three  persons  who  come  to  Andrew's  house.    Which  of  these 
three  persons  who  come  to  Andrew's  house  is  the  policeman?  Find 
the  policeman  and  put  a  bis  '|2i!'  him. 

Now,  which  one  of  the  three  persons  is  the  zookeeper  who  takes  away 
the  bear       Find  the  zookeeper  and  put  a  big  circle  on  him. 
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Unit  Test  112 


The  Little  Toy  Train:  Worksheet 
Oral  Instruction 

You  know  hox  the  Little  Engine  helps  the  Little  Toy  Train  climb 
up  the  hill,  and  that  makes  the  Little  Toy  Train  very  happy. 

Now,  we  can  see  on  this  paper  the  Little  Toy  Train,  the  Little 
Engine  and  the  toys.    Cut  out  the  Little  Toy  Train  and  the  Little  Engine. 
Then  put  the  Little  Toy  Train  and  the  Little  Engine  together. 

Now,  cut  out  the  toys,  and  then  put  the  bear  on  the  big  car,  the 
very  big  car.    Then,  put  the  doll  on  the  small  car,  the  very  small  car. 

Good.    Wait  until  I  check  your  paper. 
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Unit  Test  113 


The  Zoo:  Worksheet 
Oral  Instruction 

Look,  on  this  paper,  there  are  three  animals.    These  are  the 
animals  Juan  and  Maria  can  see  in  the  zoo.    All  of  these  animals  are 
eating  something  in  the  zoo.    Bat,  in  each  of  these  animals  there  is 
a  part  missing.    Now,  cat  oat  these  animals  and  help  them  to  find  their 
missing  parts.    Then  pat  the  missing  parts  to  the  animals  where  they 
belong.    Do  it  now. 

After  yoa  finish  patting  back  together  the  three  animals,  tell 
me,  on  by  one,  the  name  of  the  animal  and  what  it  is  eating. 

(Continue  with  the  second  page  of  the  worksheet  in  the  same  manner.) 
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Unit  Test  113 


Basic  Reference  Library 
Toward 

Creativity  in  Language  and  Literature 


Kornei  CLiukovsky:  From  Two  To  Five 

U.  of  Calif,  Press,   Berkeley,  Calif. 


Loren  Eiseley:  Th^^  Mind  as  Nature 

Harper  &  Row,  Evanston,  111. 


Paul  Hasard:  Books,  Children  in  Men 

The  Horn  Book  Inc.  ,  Boston  (paperback) 


J.  Piaget:  Thought  and  Language  of  the  Child 

Littlefield,  Adams  &  Co.,  Totowa,  N.  J. 


W.  M.  Possien:  They  All  Need  to  Talk 

Appleton  Century  Crofts,  N,  Y.  C. 
(panerback) 


Sarason,  Davidson,  Blatt:         The  Preparation  of  Teachers 

J,  Wiley  &c  Sons,  N.  Y.  C.  (paperback) 
or 

Dover  Publications,  N.  Y.  C.  (paperback) 


F.  Clarke  Sayers:  Summoned  by  Books 

The  Viking  Press,  N.  Y.  C.  (paperback) 


Selected  by:    E.  K, 
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Literary  Books  That  Can  Be  Used  As  Core  Texts 


For  An  Expanded  Language-Through-Literature  Program 


Harper  &c  Row,  New  York 

No  Fighting,  No  Biting 
Father  Bear  Comes  Home 
Little  Bear's  Friend 
Little  Bear's  Visit 
David  and  the  Giant 
Come  and  Have  Fun 

Hart  Publishing,  New  York 

Kind  Little  Joe 

Viking  Press,  New  York 

In  the  Forest 
Another  Day 

Lothrop,  Lee  8t  Shqjard,  New  York 

First  Doll  in  the  World 
Tell  Me  Little  Boy 

Harper  k  Brothers,  New  York 

It  Looked  Like  Spilled  Milk 

Random  House,   Westminster,  Maryland 

Big  Ball  of  String 

Big  Jump  and  Other  Stories 

Cat  in  the  Hat 

Cat  in  the  Hat  Comes  Back 

Cowboy  Andy 

Fly  Went  By 

King's  Wish 

Little  Black,   a  Pony 

Little  Black  Goes  to  the  Circus 

Look  Out  for  Pirates 

One  Fish  Two  Fisn  Red  Fish  Blue  Fish 


Commercial  Records  Suitable  As  Supplementary 
Material  in  a  Language -Through- Literature  Program 


Title 

Carrot  Seed 

Mxiffin 

Sing-Along 

The  Little  Cowboy 

Space  Songs  (D.  Collins,  T,  Glazer) 
Experiment  Songs 

Read-And-Sing  Books 
(1  record,  4  books 
F.  Luther,  L,  Lenski  ) 

1.  I  went  for  a  walk 

2.  At  our  house. 

3.  When  I  grow  up. 

4.  Songs  of  Mr.  Small 

Songs  of  Safety  (F.  Luther) 
Child's  First  Record  (F.  Luther) 


Source 


Young  People's  Records 


Motivation  Records,  Argosy 
Music  Co. 

Henry  Z,  Walck 

101  Fifth  Ave.  ,  N.  Y.  ,  N.  Y. 


Ident. 
Number 

10002 
10006 
15005 


MR0312 
MR0316 

WK  1001 


Vocalion  Records 


VL  2682 
VL  73625 


Little  White  Duck  &  Others  (B.  Ives) 
Lollipop  Tree  (B.  Ives) 
Folksongs  for  children. 

Peter  and  the  Wolf  (C  Richards) 
Cowboy  Songs  for  Children 


Columbia  Harmony 


Columbia  Masterworks 
Columbia  Harmony 


HL  9507 
HL  9551 


ML  5183 
HL  9512 


Cowboy  &  Indians 

Soundbook 
Golden  Slumbers 


RCA  Camden 

Book  Records  Inc. 

222  E.  46  St.  ,  N.  Y.  ,  N.  Y. 


CA  S  1094 
1020 


Spanish  Records 

Songs  Children  Sing  in  Latin 
America  (Glazer) 


Wonderland 


1492 


Songs  in  Spanish  for  Children 

Language  Through  Song 
(Com  em  OS  Nines) 


Columbia 

Idylwild  Records 

Idylwild.   Calif.  Distributed 

by  Educ.  A.  V.  ,   X,  Y.  .   N.  Y. 


CL  1897 


6259  (S  2009) 


ERIC 


524 


Title 

^  Christmas  Records 

Golden  Sing-Along 

Little  Star  of  Bethlehem 
(David  Wayne) 


Source 


Golden  Records 


Cricket  Symphony, 
Pickwick  Sales.  L.  I.  C.  .  N. 


Ident. 
Number 


LP  67 
CRX  1 


Spanish  Christinas  Records 
Cantos  de  las  Posadas 


Folkways 


FC  7745 


Spanish  for  E -Children  (&c  Sp,  too) 
Spanish  for  the  Younger  Set 


University  Associates 

154  11th  Avenue,  N.  Y.  ,  N.  Y. 


FC  7745 
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Periodicals  Pertaining  to  Bilingual  Education 


TESOL  Onarterly 
(Published  quarterly) 


Teachers  of  English  to  Speakers  of 

Other  Languages 
c/o  Mr.  J.  E.  Alatis 
School  of  Languages  U  Linguistics 
Georgetown  University 
Washington,  D.  C. 


TESOL  Newsletter 
(Published  monthly) 


Sajne  Address  as  Above 


Note: 

Membership  of  $10.00  includes  subscrip- 
to  both  of  above. 
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Basic  Reference  Texts  on 
Beginning  Reading  for  Non-English  Speakers 


Eleanor  Wall  Thonis:  Teaching  Reading  to  Non-English  Speakers 

The  Macmillan  Co. 
New  Yorkp  New  York 


Carl  A.  Lefevre:  Linguistics  and  the  Teaching  of  Reading 

McGraw-Hill 
New  York,  New  York 


Jeanne  Chall:  Learning  to  Read  -  The  Grec^t  Debate 

McGraw-Hill 
New  York,  New  York 

Emmett  Albert  Betts:  Foundations  of  Reading  Instruction 

American  Book  Co. 
New  York,  New  York 
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